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�â�N�R�O�\�����Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H���D���X�Q�L�Y�H�U�]�L�W�\���P�D�M�t���G�R�E�U�p���S���H�G�S�R�N�O�D�G�\��
k �W�R�P�X�����D�E�\���V�H���å�i�N�\�����U�R�G�L�þ�L���D���ã�L�U�ã�t���N�R�P�X�Q�L�W�R�X���M�H�G�Q�D�O�\���R���]�P���Q�i�F�K�����N�W�H�U�p��
�M�V�R�X���S�U�R���~�V�S���F�K���S�U�R�F�H�V�$��transformace nezbytné. 

Evropská zelená dohoda (EU, 2019) 

 

�$�E�\���V�H���]�H���V�W�X�G�H�Q�W�$���V�W�D�O�L���D�N�W�p���L���]�P���Q�\�����N�W�H���t���P�D�M�t���]�Q�D�O�R�V�W�L�����S�U�R�V�W���H�G�N�\����
ochotu a odvahu podnikat transformativní kroky k �X�G�U�å�L�W�H�O�Qému 
rozvoji�����M�H���W���H�E�D�����D�E�\���V�H���Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H���]�P���Q�L�O�\��samy. 

UNESCO, 2020 

Tato �S���t�U�X�þ�N�D���M�H���Y�ê�V�O�H�G�N�H�P���W���t�O�H�W�p���S�U�i�F�H���Q�D���S�U�R�M�H�N�W�X���(�U�D�V�P�X�V�����ÄESD SuperVision 4.0�³; vychází tak 
�]�H���]�N�X�ã�H�Q�R�V�W�t���V���S�L�O�R�W�Q�t�P���R�Y�����R�Y�i�Q�t�P���S�U�R�J�U�D�P�X���R�G�E�R�U�Q�p���S���t�S�U�D�Y�\���X�þ�L�W�H�O�$���S�U�R��supervizory v oblasti 
�Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M����VUR); je také �]�D�O�R�å�H�Q�D���Q�D���S���H�G�F�K�R�]�t�F�K���]�N�X�ã�H�Q�R�V�W�H�F�K��z projektu 
ERASMUS+ MetESD (https://metesd.eu/). 

�&�t�O�H�P���W�p�W�R���S���t�U�X�þ�N�\���M�H��navrhnout cíle, principy, �]�S�$�V�R�E�\���R�Y�����R�Y�i�Q�t a nástroje pro rozvoj programu 
�R�G�E�R�U�Q�p���S���t�S�U�D�Y�\���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M ���9�8�5�����Q�D���]�i�N�O�D�G����
�Ä�F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X�³ ���:�6�$�������3���t�U�X�þ�N�D���Q�D�Y�U�K�X�M�H���]�H�M�P�p�Q�D���N�O�t�þ�R�Y�p���S�U�Y�N�\�����N�W�H�U�p���E�\���P���O�\��být 
zahrnuty do programu �ã�N�R�O�H�Q�t �S�R�N�U�R�þ�L�O�p���~�U�R�Y�Q�������W�D�N�����D�E�\���S�H�G�D�J�R�J�R�Y�p�����ã�N�R�O�Q�t���S�R�U�D�G�F�L�����]���L�]�R�Y�D�W�H�O�p����
administrativní pracovníci �ã�N�R�O���D���X�þ�L�W�H�O�p���P�R�K�O�L���L�Q�L�F�L�R�Y�D�W�����S�R�G�S�R�U�R�Y�D�W���D���U�H�D�O�L�]�R�Y�D�W���S�U�R�F�H�V���Y�Q�L�W���Q�t�F�K��
transfromace �ã�N�R�Oy s cílem �]�D�þ�O�H�Q�L�W��VUR do �Y�ã�H�F�K���D�V�S�H�N�W�$���å�L�Y�R�W�D���ã�N�R�O�\. 

�9���V�R�X�þ�D�V�Q�p���G�R�E�����M�L�å���H�[�L�V�W�X�M�H�����D�G�D���S�U�R�M�H�N�W�$���D���L�Q�L�F�L�D�W�L�Y���]�D�P�����H�Q�ê�F�K���Q�D���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê��
�U�R�]�Y�R�M���Y�H���ã�N�R�O�i�F�K�����7�p�P�������Y�ã�H�F�K�Q�\���H�Y�U�R�S�V�N�p���]�H�P�����S�R�Y�D�å�X�M�t��VUR �]�D���G�$�O�H�å�L�W�ê���P�H�]�L�S���H�G�P���W�R�Y�ê��úkol 
�ã�N�R�O�\���D���Y���Q���N�W�H�U�ê�F�K���]�H�P�t�F�K��je VUR �S�R�G�S�R�U�R�Y�i�Q�R���D���]�D���D�]�H�Q�R���G�R��národních kurikulárních 
�G�R�S�R�U�X�þ�H�Q�t jako jejich závazný prvek�����0�Q�R�K�p���L�Q�L�F�L�D�W�L�Y�\���D���S�U�R�M�H�N�W�\���Y�ã�D�N �þ�D�V�W�R���Q�H�M�V�R�X���Y�H���ã�N�R�O�i�F�K��
�V�W�U�X�N�W�X�U�R�Y�D�Q�����D���V�\�V�W�H�P�D�W�L�F�N�\���U�H�D�O�L�]�R�Y�i�Q�\, a také témata související s cíli �X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���2�6�1��
(SDGs) �Q�H�M�V�R�X���W�U�Y�D�O�H���]�D�þ�O�H�Q���Q�D���G�R���V�W�i�Y�D�M�t�F�t�F�K���X�þ�H�E�Q�t�F�K���R�V�Q�R�Y. 

�8�þ�L�W�H�O�p���D���]�D�P���V�W�Q�D�Q�F�L���ã�N�R�O�\���K�U�D�M�t��v �S�U�R�F�H�V�H�F�K���]�P���Q���]�i�V�D�G�Q�t���U�R�O�L�����D���S�U�R�W�R���M�H�M�L�F�K���Y�]�G���O�i�Y�i�Q�t��má 
strategickou funkci v �S�R�G�S�R���H���W�U�D�Q�V�I�R�U�P�D�F�H. �3�U�R�I�H�V�Q�t���U�R�]�Y�R�M���X�þ�L�W�H�O�$���D���G�D�O�ã�t�F�K���S�U�D�F�R�Y�Q�t�N�$���Y�H���ã�N�R�O�H��
v �R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M��navíc hraje �N�O�t�þ�R�Y�R�X���U�R�O�L���S���L���S���t�S�U�D�Y�����V�W�X�G�H�Q�W�$���Q�D��
�H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t�����H�N�R�Q�R�P�L�F�N�p���D���V�R�F�L�i�O�Q�t���Y�ê�]�Y�\�����N�W�H�U�ê�P���V�Y���W���þ�H�O�t. 

Tato �S���t�U�X�þ�N�D��nabízí model �ã�N�R�O�H�Q�t���X�U�þ�H�Q�p�K�R���N �S�U�R�I�H�V�L�R�Q�D�O�L�]�D�F�L���Y�ã�H�F�K���D�N�W�p�U�$ �Y�]�G���O�i�Y�i�Q�t; je tedy 
vhodná pro ty�����N�G�R���X�þ�t�����S�R�G�S�R�U�X�M�t���X�þ�H�Q�t���Q�H�E�R��mají na starost profesní rozvoj �]�D�P���V�W�Q�D�Q�F�$ �ã�N�R�O����
Jádrem programu je �Y�\�X�å�L�W�t���9�8�5���Y�H���ã�N�R�O�Q�tm kurikulu tak, aby byli vy�ã�N�R�O�H�Qi �Äsupervizo���L�³ schopní 
nejen transformovat vlastní výuku, ale také �Y�ê�]�Q�D�P�Q����podpo���L�W���V�\�V�W�p�P�R�Y�p �]�P���Qy v �U�i�P�F�L���ã�N�R�O�\��
jako�å�W�R���L�Q�V�W�L�W�X�F�H���R�G�S�R�Y���G�Q�p��za �Y�]�G���O�i�Y�i�Q�t���å�i�N�$. 

�3���H�G�N�O�i�G�D�Q�ê���Y�]�G���O�i�Y�D�F�t��program je modulární. Je �M�H���X�U�þ�H�Q��k �X�V�P���U���R�Y�i�Q�t v�Q�L�W���Q�t�F�K �Y�]�G���O�i�Y�D�F�t�F�K��
�S�U�R�F�H�V�$�����Y�]�G���O�i�Y�i�Q�t v �U�i�P�F�L���ã�N�R�O�\), �F�R�å���P�i���E�ê�W �S�R�G�O�R�å�H�Qo �G�$�N�O�D�G�Q�ê�P���V�H�E�H�K�R�G�Q�R�F�H�Q�t�P���D���D�Q�D�O�ê�]�R�X��
�Y�]�G���O�i�Y�D�F�t�F�K���S�R�W���H�E�����D��dále pak nabídnuto institucím pro �S�R�þ�i�W�H�þ�Q�t���S���t�S�U�D�Y�X���X�þ�L�W�H�O�$��v rámci 
�U�H�O�H�Y�D�Q�W�Q�t�F�K���V�W�X�G�L�M�Q�t�F�K���S�U�R�J�U�D�P�$��nebo v �S�U�$�E���K�X���M�H�M�L�F�K���G�D�O�ã�t�K�R���Y�]�G���O�i�Y�i�Q�t.  

https://metesd.eu/
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Název projektu �ÄESD SuperVision 4.0�³ �K�R�Y�R���t���]�D���Y�ã�H�����3���H�G�O�R�å�H�Q�ê program je �X�U�þ�H�Q���N�H���]�Y�ê�ã�H�Q�t��
kvalifikace �X�þ�L�W�H�O�$���D���Yýchovných �S�U�D�F�R�Y�Q�t�N�$���Y oblasti VUR tak, aby tuto supervizi byli schopni 
vykonávat. Samotná supervize �M�H���S�U�R�F�H�V�����S���L���N�W�H�U�p�P���]�N�X�ã�H�Q�i���R�V�R�E�D���S�R�G�S�R�U�X�M�H�����U�D�G�t���D���G�R�S�U�R�Y�i�]�t��
jinou osobu nebo skupinu osob �Q�D���M�H�M�L�F�K���Y�]�G���O�i�Y�D�F�t���F�H�V�W��. V �U�i�P�F�L���ã�N�R�O�H�Q�t���P�i���Y�]�Q�L�Q�R�X�W��
strukturovaný prostor, který �X�þ�L�W�H�O�$�P���D���S�U�D�F�R�Y�Q�t�N�$�P���ã�N�R�O���X�P�R�å�Q�t��diskutovat o profesní praxi, 
problémech, otázkách a nápadech týkajících se VUR. 

�6�X�S�H�U�Y�L�]�R�U���S�$�V�R�E�t���M�D�N�R���]�N�X�ã�H�Q�i���D���N�Y�D�O�L�I�L�N�R�Y�D�Q�i���R�V�R�E�D�����N�W�H�U�i���S�R�P�i�K�i���X�þ�L�W�H�O�$�P �S���H�P�ê�ã�O�H�W���R��své 
�S�U�i�F�L�����]�t�V�N�i�Y�D�W���Q�R�Y�p���S�H�U�V�S�H�N�W�L�Y�\�����]�O�H�S�ã�R�Y�D�W��své �G�R�Y�H�G�Q�R�V�W�L���D���K�O�H�G�D�W�����H�ã�H�Q�t���S�U�R�I�H�V�Q�t�F�K���S�U�R�E�O�p�P�$����
S�P�����X�M�H���V�H��ke �]�Y�\�ã�R�Y�i�Q�t��kvalifikace �D���N�R�P�S�H�W�H�Q�F�t���X�þ�L�W�H�O�$���D���S�U�D�F�R�Y�Q�t�N�$���ã�N�R�O�\���D���Q�Dpomáhá 
�V�O�D���R�Y�i�Q�t���M�H�M�L�F�K���ã�N�R�O�Q�t���S�U�D�[�H���D kurikula s VUR. 

�6�X�S�H�U�Y�L�]�H���W�D�N�p���S�R�V�N�\�W�X�M�H���S���t�O�H�å�L�W�R�V�W���K�R�Y�R���L�W���R���R�V�R�E�Q�t�F�K���U�H�D�N�F�t�F�K�����H�P�R�F�t�F�K���D��podmínkách 
v �S�U�D�F�R�Y�Q�t�P���S�U�R�V�W���H�G�t�����-�H���G�$�O�H�å�L�W�p���S�R�]�Q�D�P�H�Q�D�W�����å�H���V�X�S�H�U�Y�L�]�H���V�H���N�D�å�G�R�S�i�G�Q�����O�L�ã�t���R�G���W�H�U�D�S�L�H���Q�H�E�R��
�N�R�X�þ�R�Y�i�Q�t���W�t�P�����å�H���V�H���S�U�L�P�i�U�Q�����]�D�P�����X�M�H���Q�D���S�U�R�I�H�V�Q�t���S�U�D�[�L���D���U�R�]�Y�R�M���Y���U�i�P�F�L���R�U�J�D�Q�L�]�D�F�H�����]�D�W�t�P�F�R��
�W�H�U�D�S�L�H���D���N�R�X�þ�R�Y�i�Q�t���V�H���P�R�K�R�X���Y�t�F�H���]�D�P�����R�Y�D�W���Q�D���R�V�R�Ey s jejich individuálními problémy. 

V názvu projektu �ÄESD SuperVision 4.0�³ je �U�R�Y�Q���å���N�O�D�G�H�Q���G�$�U�D�]���Q�D���W�H�U�P�t�Q��Vision. Rozvíjet vizi 
v odborné praxi znamená mít jasnou �S���H�G�V�W�D�Y�X���R���E�X�G�R�X�F�Q�R�V�W�L �Q�H�E�R���]�D�V�W���H�ã�X�M�t�F�t���F�t�O, který je sdílen 
s ostatními, a který inspir�X�M�H���Y�ã�H�F�K�Q�\��k zapojení �D���V�S�R�O�X�S�U�i�F�L���Q�D���M�H�K�R���G�R�V�D�å�H�Q�t�����7�R���V�H�����t�G�t���X�U�þ�L�W�ê�P�L��
�N�O�t�þ�R�Y�ê�P�L���]�i�V�D�G�D�P�L�� 

1. Jasnost: u�þ�L�W�H�O�p���E�\���P���O�L���P�t�W���P�R�å�Q�R�V�W���Y�\�W�Y�R���L�W���M�D�V�Q�R�X���D���X�F�H�O�H�Q�R�X���Y�L�]�L�����N�W�H�U�i���M�H���V�Q�D�G�Q�R��
�S�R�F�K�R�S�L�W�H�O�Q�i�����9�L�]�H���E�\���P���O�D���R�E�V�D�K�R�Y�D�W���M�D�N���F�t�O�H�����W�D�N���Q�D�V�W���R�Y�D�W���F�H�V�W�X���N���M�H�M�L�F�K���G�R�V�D�å�H�Q�t�� 

2. Inspirace�����ã�N�R�O�H�Q�t���X�P�R�å���X�M�H���~�þ�D�V�W�Q�t�N�$�P���L�Q�V�S�L�U�R�Y�D�W���D���P�R�W�L�Y�R�Y�D�W���R�V�W�D�W�Q�t���V�G�t�O�H�Q�t�P���V�Y�p���Y�L�]�H���D��
probouzením �Q�D�G�ã�H�Q�t���S�U�R���Q�L���� 

3. �6�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t: práce s �Y�L�]�t���]�D�K�U�Q�X�M�H���P�\�ã�O�H�Q�t��s �G�O�R�X�K�R�G�R�E�R�X���S�H�U�V�S�H�N�W�L�Y�R�X�����8�S�O�D�W���R�Y�i�Q�t�P��
�V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t���P�R�K�R�X���M�H�G�Q�R�W�O�L�Y�F�L���D���R�U�J�D�Q�L�]�D�F�H���O�p�S�H���S�R�U�R�]�X�P���W���V�O�R�å�L�W�ê�P���S�U�R�E�O�p�P�$�P����
�L�G�H�Q�W�L�I�L�N�R�Y�D�W���Q�H�]�D�P�ê�ã�O�H�Q�p���G�$�V�O�H�G�N�\�����S���H�G�Y�t�G�D�W���F�K�R�Y�i�Q�t���V�\�V�W�p�P�X���D���Y�\�Y�t�M�H�W���~�þ�L�Q�Q���M�ã�t���D���X�G�U�å�L�W�H�O�Q���M�ã�t��
���H�ã�H�Q�t�����7�H�Q�W�R���S���t�V�W�X�S���M�H���Y�H���V�Y�p���S�R�G�V�W�D�W�� holistický�����S���H�V�D�K�X�M�H���O�L�Q�H�i�U�Q�t���P�\�ã�O�H�Q�t���D���Y�\�å�D�G�X�M�H�����D�E�\��
problémy �Y���U�$�]�Q�ê�F�K���R�E�O�D�V�W�H�F�K�����M�D�N�R���M�H���S�R�G�Q�L�N�i�Q�t�����å�L�Y�R�W�Q�t���S�U�R�V�W���H�G�t�����]�G�U�D�Y�R�W�Q�L�F�W�Y�t���D���V�R�F�L�i�O�Q�t��
systémy�����E�\�O�\�����H�ã�H�Q�\���Y �M�H�M�L�F�K���N�R�P�S�O�H�[�L�W��. 

4. Inovace�����X�þ�L�W�H�Oé a vychovatelé jsou povzbuzováni k �K�O�H�G�i�Q�t���Q�R�Y�ê�F�K���Q�i�S�D�G�$���D�����H�ã�H�Q�t; je 
podporována specifická kultura �X�þ�H�Q�t���S�U�R���G�R�V�D�å�H�Q�t���Y�L�]�H, kterou si stanoví.  

5. Participace�����V�W���H�G�R�E�R�G�H�P���Y�ê�X�N�\���X�þ�H�Q�t �M�H���~�þ�D�V�W���D���V�S�R�O�X�S�U�i�F�H���Y�ã�H�F�K���þ�O�H�Q�$���ã�N�R�O�Q�t��komunity. 
Program nabízí �P�H�W�R�G�\�����N�W�H�U�p���X�P�R�å���X�M�t���]�D�S�R�M�L�W���Y�ã�H�F�K�Q�\���D�N�W�p�U�\ �G�R���U�R�]�K�R�G�R�Y�D�F�t�F�K���S�U�R�F�H�V�$���D��
podporují tak jejich �D�Q�J�D�å�R�Y�D�Q�R�V�W���D���R�G�S�R�Y���G�Q�R�V�W�� 

6. �3���L�]�S�$�V�R�E�L�Y�R�V�W: �Y�\�W�Y�i���H�Q�t �Y�L�]�t���Y�H���ã�N�R�O�H���Y�\�å�D�G�X�M�H���S�U�X�å�Q�R�V�W �D���S���L�]�S�$�V�R�E�L�Y�R�V�W�����D�E�\���E�\�O�R���P�R�å�Q�p��
�þ�H�O�L�W���Q�R�Y�ê�P���Y�ê�]�Y�i�P�� 

�3���t�Y�O�D�V�W�H�N���Ä4.0�³ �S���L�G�D�Q�ê���G�R���Q�i�]�Y�X���S�U�R�M�H�N�W�X���ÄESD SuperVision 4.0�³ odkazuje na �S�R�M�H�P���6�S�R�O�H�þ�Q�R�V�W��
4.0, který �S���H�G�M�t�P�i���E�X�G�R�X�F�t���I�i�]�L���Y�ê�Y�R�M�H���V�S�R�O�H�þ�Q�R�V�W�L���F�K�D�U�D�N�W�H�U�L�]�R�Y�D�Q�R�X���U�R�]�V�i�K�O�ê�P���Y�\�X�å�t�Y�i�Q�t�P��
technologií a digitální transformací. Termín �Q�D�Y�D�]�X�M�H���Q�D���N�R�Q�F�H�S�W���3�U�$�P�\�V�O�X�������������N�W�H�U�ê��popisuje 
�þ�W�Y�U�W�R�X���S�U�$�P�\�V�O�R�Y�R�X���U�H�Y�R�O�X�F�L���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���L�Q�W�H�J�U�D�F�H���G�L�J�L�W�i�O�Q�t�F�K���W�H�F�K�Q�R�O�R�J�L�t���G�R���Y�ê�U�R�E�Q�t�F�K��
�S�U�R�F�H�V�$�����6�S�R�O�H�þ�Q�R�V�W�����������Y�ã�D�N���S���H�V�D�K�X�M�H���S�U�$�P�\�V�O�R�Y�R�X���V�I�p�U�X���D���]�D�K�U�Q�X�M�H���V�R�F�L�i�O�Q�t�����H�N�R�O�R�J�L�F�N�R�X����
ekonomickou a kulturní oblast. 
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�=�G�H���M�H���Q���N�R�O�L�N���N�O�t�þ�R�Y�ê�F�K���F�K�D�U�D�N�W�H�U�L�V�W�L�N�����N�W�H�U�p���M�V�R�X���þ�D�V�W�R���V�S�R�M�R�Y�i�Q�\���V�H���6�S�R�O�H�þ�Q�R�V�W�t���������� 

1. Digitalizace�����]�i�N�O�D�G�Q�t���D�V�S�H�N�W���6�S�R�O�H�þ�Q�R�V�W�L�������� �± dochází k rozsáhlému �Y�\�X�å�t�Y�i�Q�t���V�t�W�t �]�D���t�]�H�Q�t�����G�D�W��
�D���S�U�R�F�H�V�$�����Ò�V�W���H�G�Q�t���U�R�O�L���K�U�D�M�t���G�L�J�L�W�i�O�Q�t���W�H�F�K�Q�R�O�R�J�L�H�����M�D�N�R���M�H���L�Q�W�H�U�Q�H�W���Y���F�t�����,�R�7�������X�P���O�i���L�Q�W�H�O�L�J�H�Q�F�H��
(AI), Big Data, cloud computing a robotika. 

2. �$�X�W�R�P�D�W�L�]�D�F�H���D���X�P���O�i���L�Q�W�H�O�L�J�H�Q�F�H: ve S�S�R�O�H�þ�Q�R�V�W�L�����������E�X�G�H���P�Q�R�K�R���~�N�R�O�$���D�X�W�R�P�D�W�L�]�R�Y�i�Q�R���D��
�S���H�Y�H�]�P�R�X���M�H���V�W�U�R�M�H���Q�H�E�R���V�\�V�W�p�P�\���X�P���O�p���L�Q�W�H�O�L�J�H�Q�F�H�����7�R���P�$�å�H���Y�p�V�W���N�H���]�Y�ê�ã�H�Q�t���H�I�H�N�W�L�Y�L�W�\���D��
�S�U�R�G�X�N�W�L�Y�L�W�\�����D�O�H���P�i���W�R���W�D�N�p���G�R�S�D�G���Q�D���W�U�K���S�U�i�F�H���D���Y�\�å�D�G�X�M�H���W�R���S���L�]�S�$�V�R�E�H�Q�t���G�R�Y�H�G�Q�R�V�W�t���D��kompetencí 
lidí. 

3. �9�\�W�Y�i���H�Q�t���V�t�W�t���D���V�R�F�L�i�O�Q�t���P�p�G�L�D: ve S�S�R�O�H�þ�Q�R�V�W�L�����������K�U�D�M�H���V�W�i�O�H���Y���W�ã�t���U�R�O�L���S�U�R�S�R�M�R�Y�i�Q�t���O�L�G�t��
�S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���V�R�F�L�i�O�Q�t�F�K���P�p�G�L�t���D���G�D�O�ã�t�F�K���R�Q�O�L�Q�H���S�O�D�W�I�R�U�H�P; komunikace, interakce a spolupráce se 
�V�W�i�O�H���Y�t�F�H���R�G�H�K�U�i�Y�i���G�L�J�L�W�i�O�Q�����D���J�O�R�E�i�O�Q���� 

4. �=�Q�D�O�R�V�W�Q�t���V�S�R�O�H�þ�Q�R�V�W���D���F�H�O�R�å�L�Y�R�W�Q�t���X�þ�H�Q�t: ve S�S�R�O�H�þ�Q�R�V�W�L�����������P�i��velký význam �F�H�O�R�å�L�Y�R�W�Q�t��
�X�þ�H�Q�t���� 

5. �8�G�U�å�L�W�H�O�Q�R�V�W���D���~�þ�L�Q�Q�p���Y�\�X�å�t�Y�i�Q�t���]�G�U�R�M�$�����6�S�R�O�H�þ�Q�R�V�W�����������X�V�L�O�X�M�H���R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����Y���Q���P�å���V�H��
�W�H�F�K�Q�R�O�R�J�L�H���Y�\�X�å�t�Y�D�M�t���N�H���V�Q�t�å�H�Q�t���G�R�S�D�G�X���Q�D���å�L�Y�R�W�Q�t���S�U�R�V�W���H�G�t���D���~�þ�L�Q�Q���M�ã�t�P�X���Y�\�X�å�t�Y�i�Q�t���]�G�U�R�M�$����
�.�U�R�P�����X�G�U�å�L�W�H�O�Q�p���Y�ê�U�R�E�\���M�H���Y�ã�D�N���W���H�E�D���N�O�i�V�W���G�$�U�D�]��také na znalosti, dovednosti a postoje pro 
�R�G�S�R�Y���G�Q�R�X���V�S�R�W���H�E�X���D���X�G�U�å�L�W�H�O�Q�ê���å�L�Y�R�W�� 

Proto se �Y���U�i�P�F�L���ã�N�R�O�H�Q�t���Ä�(�6�'���6�X�S�H�U�Y�L�V�L�R�Q���������³���]�D�P�����X�M�H�P�H���Q�D��tzv. transformativní �Y�]�G���O�i�Y�i�Q�t. To 
�]�Q�D�P�H�Q�i�����å�H���Y�]�G���O�i�Y�i�Q�t��nesleduje pouze cíl zv�\�ã�R�Y�i�Q�t znalostí a dovedností, ale jde o zásadní 
�N�Y�D�O�L�W�D�W�L�Y�Q�t���]�P���Q�X���Y���S�R�K�O�H�G�X���Q�D���V�Y���W���D���Q�D��sebe sama. J�H���W���H�E�D���S���H�K�R�G�Q�R�W�L�W���Q�D�X�þ�H�Q�p���Y�]�R�U�F�H���P�\�ã�O�H�Q�t����
�F�t�W���Q�t���D���M�H�G�Q�i�Q�t�����D���]�P���Q�L�W zvyklosti, sociální modely �D���]�S�$�V�R�E�\���K�R�G�Q�R�F�H�Q�t, i související normy a 
�K�R�G�Q�R�W�\�����S�R�G�O�H���N�W�H�U�ê�F�K���V�H���R�U�L�H�Q�W�X�M�H�P�H�����-�G�H���Q�D�S���t�N�O�D�G���R���Q�i�ã���Y�]�W�D�K���N���R�V�W�D�W�Q�t�P���O�L�G�H�P���D���N�H���V�Y���W�X��
�S���t�U�R�G�\; o �Q�D�ã�H���F�K�i�S�i�Q�t���Y�]�W�D�K�$��mezi strukturami moci �Y�H���V�S�R�O�H�þ�Q�R�V�W�L��a globální spravedlností; o 
�Q�D�ã�H���S���H�G�V�W�D�Y�\���R �D�O�W�H�U�Q�D�W�L�Y�Q�t�F�K���å�L�Y�R�W�Q�t�F�K���V�W�\�Oech �D���R���W�R�����M�D�N���Y�Q�t�P�i�P�H���V�D�P�L���V�H�E�H�����N�G�\�å��se 
�D�Q�J�D�å�X�M�H�P�H���Y�H���S�U�R�V�S���F�K �X�G�U�å�L�W�H�O�Q�p���V�S�R�O�H�þ�Q�R�V�W�L���� 

�9���X�å�ã�t�P���V�P�\�V�O�X���V�P�����X�M�H��transformativní �Y�]�G���O�i�Y�i�Q�t��k �Ävelké transformaci�³. To je �G�$�O�H�å�L�W�p�����S�U�R�W�R�å�H��
�Q�i�V���W�R���þ�L�Q�t���F�L�W�O�L�Y���M�ã�t�P�L���Y�$�þ�L���G�L�V�N�X�U�]�$�P���P�R�F�L�����Q�H�U�R�Y�Q�R�V�W�L���D���V�S�U�D�Y�H�G�O�Q�R�V�W�L���Y�H��S�S�R�O�H�þ�Q�R�V�W�L������������ 

�6�W�U�X�þ�Q�������H�þ�H�Q�R�����W�D�W�R���S���t�U�X�þ�N�D���S�R�V�N�\�W�X�M�H���Y�L�]�L���E�X�G�R�X�F�t�K�R���Y�]�G���O�i�Y�i�Q�t�����N�W�H�U�p���M�H���]�D�O�R�å�H�Q�R���Q�D��
kompetencích, �D���S�R�V�N�\�W�X�M�H���S���t�O�H�å�L�W�R�V�W�L���N���D�N�W�L�Y�Q�t�P�X���]�D�S�R�M�H�Q�t���V�W�X�G�H�Q�W�$���Y �S�U�R�V�W���H�G�t�����N�W�H�U�p���M�H���Y�ã�H�V�W�U�D�Q�Q����
podporuje�����1�i�V�O�H�G�X�M�t�F�t���Y�]�G���O�i�Y�D�F�t��program je �V�W�U�X�N�W�X�U�R�Y�i�Q���W�D�N�����D�E�\���V�L���~�þ�D�V�W�Q�t�F�L���R�V�Y�R�M�L�O�L���S�R�W���H�E�Q�p��
dovednosti a nástroje, které vznikly �Q�D���]�i�N�O�D�G�����W�H�R�U�H�W�L�F�N�ê�F�K���S�R�]�Q�D�W�N�$, výzkumu a �R�V�Y���G�þ�L�O�\���V�H��
v praxi �± a které spadají do �R�E�O�D�V�W�L���R�U�J�D�Q�L�]�D�þ�Q�t�K�R���U�R�]�Y�R�M�H�����G�L�G�D�N�W�L�N�\����VUR, �V�t�"�R�Y�i�Q�t�������t�]�H�Q�t���]�P���Q���D��
systémového poradenství. 

�3���t�U�X�þ�N�D���R�E�V�D�K�X�M�H���þ�W�\���L �N�D�S�L�W�R�O�\���W�ê�N�D�M�t�F�t���V�H���U�$�]�Q�ê�F�K���D�V�S�H�N�W�$���S�U�R�I�H�V�Q�t�K�R���U�R�]�Y�R�M�H���X�þ�L�W�H�O�$�����N�W�H���t���V�H���P�D�M�t��
stát supervizory v oblasti VUR:  

Kapitola 1 �3���H�G�S�R�N�O�D�G�\���S�U�R���]�P���Q�X��se zabývá �K�O�D�Y�Q�t�P�L���S���H�G�S�R�N�O�D�G�\���S�U�R���]�P���Q�X���D���W�t�P�����M�D�N��by 
�P���O�\���I�R�U�P�R�Y�D�W �]�P���Qu �Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���± reorientaci k VUR�����2�G�E�R�U�Q�i���S���t�S�U�D�Y�D���X�þ�L�W�H�O�$�����S�R�þ�i�W�H�þ�Q�t��
�Y�]�G���O�i�Y�i�Q�t��a �G�D�O�ã�t profesní rozvoj) je strategicky plánována tak�����D�E�\���E�\�O���]�D�M�L�ã�W���Q���W�U�D�Q�V�I�R�U�P�Dtivní 
dopad na �F�H�O�ê���Y�]�G���O�i�Y�D�F�t��systém.  



4 

 

Kapitola 2 �9�]�G���O�i�Y�i�Q�t���S�U�R���E�X�G�R�X�F�Q�R�V�W���± �Y�]�G���O�i�Y�D�F�t���S�U�R�J�U�D�P���S�U�R��supervisory v oblasti 
�Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M��ilustruje strukturu �Y�]�G���O�i�Y�D�F�t�F�K���P�R�G�X�O�$���Y programu pro �X�þ�L�W�H�Oe 
tak, jak byly realizovány v rámci projektu SuVi 4.0; tato struktura vycházela z rámce kompetencí 
stanoveného v projektu (IO1: Rámec kurikula ve �Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�������9�]�G���O�i�Y�D�F�t��
�S�U�R�J�U�D�P���M�H���U�R�]�G���O�H�Q���G�R���ã�H�V�W�L���P�R�G�X�O�$���D���S�U�R���N�D�å�G�ê���P�R�G�X�O���M�V�R�X���V�S�H�F�L�I�L�N�R�Y�i�Q�\��obsah, metody a 
�Y�ê�V�O�H�G�N�\���X�þ�H�Q�t.  

Kapitola 3 �+�R�G�Q�R�W�t�F�t���Q�i�V�W�U�R�M�H���Q�D���S�R�G�S�R�U�X���Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR, sebehodnocení a 
cel�R�ã�N�R�O�Q�t���]�P���Q�D �S���H�G�V�W�D�Y�X�M�H���Q�i�Y�U�K���K�R�G�Q�Rcení �Y�\�W�Y�R���H�Q�p�K�R���S�U�R���Y�]�G���O�i�Yání �V�X�S�H�U�Y�L�]�R�U�$ v oblasti 
VUR a �]�D�P�����H�Q�p�K�R��na �]�D�Y�i�G���Q�t���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X���N VUR �± tyot nástroje �P�R�K�R�X���X�þ�L�W�H�O�p, 
���H�G�L�W�H�O�p���D���D�G�P�L�Q�L�V�W�U�D�W�L�Y�Q�t���S�U�D�F�R�Y�Q�t�F�L���ã�N�R�O���Y�\�X�å�t�Y�D�W���W�D�N�p���S�U�R���~�þ�H�O�\ sebehodnocení.  

V kapitole 4 �3�R�X�þ�H�Q�t���D���G�R�S�R�U�X�þ�H�Q�t���M�V�R�X���]�G�$�U�D�]�Q���Q�\���K�O�D�Y�Q�t���]�t�V�N�D�Q�p���S�R�]�Q�D�W�N�\���D���Q���N�W�H�U�i���N�O�t�þ�R�Y�i��
�G�R�S�R�U�X�þ�H�Q�t�����N�W�H�U�i���Y�\�S�O�\�Q�X�O�D���]�H���]�N�X�ã�H�Q�R�V�W�L, jak navrhovat �D���U�H�D�O�L�]�R�Y�D�W���H�I�H�N�W�L�Y�Q�t���ã�N�R�O�H�Q�t���S�U�R��
supervizory v �R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�� 

�3���t�U�X�þ�N�X���G�R�S�O���X�M�t���S���t�O�R�K�\, které poskytují podrobné informace o kompeten�þ�Q�t�F�K���U�i�P�F�t�F�K��
�Y�\�X�å�L�W�H�O�Q�ê�F�K pedagogy v oblasti VUR, a o nástrojích pilotovaných v rámci projektu. 

�������3���H�G�S�R�N�O�D�G�\���S�U�R���]�P���Q�X 

�3�R�G�O�H���G�R�N�X�P�H�Q�W�$���8�1�(�6�&�2���E�\���Y�]�G���O�i�Y�D�F�t���V�\�V�W�p�P�\���P���O�\���S���L�S�U�D�Y�R�Y�D�W���O�H�S�ã�t���E�X�G�R�X�F�Q�R�V�W���S�U�R���Q�D�ã�L��
�V�S�R�O�H�þ�Q�R�V�W���D���Y���W�R�P�W�R���R�K�O�H�G�X���E�\���V�H���P���O�\���W�U�D�Q�V�I�R�U�P�R�Y�D�W�����.�O�t�þ�R�Y�ê�P�L���D�N�W�p�U�\���W�p�W�R���W�U�D�Q�V�I�R�U�P�D�F�H���M�V�R�X��
�X�þ�L�W�H�O�p�����N�W�H���t���Q�D���W�H�Q�W�R���~�N�R�O���]�D�W�t�P���Q�H�M�V�R�X���S���L�S�U�D�Y�H�Q�L�����=�G�D���V�H���Y�]�G���O�i�Y�D�F�t���S�U�R�F�H�V�\���D���Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H��
�M�D�N�R���W�D�N�R�Y�p���P�R�K�R�X���Y�t�F�H���R�U�L�H�Q�W�R�Y�D�W���Q�D���X�G�U�å�L�W�H�O�Q�R�V�W, závisí na znalostech, kompetencích, postojích a 
�K�R�G�Q�R�W�i�F�K���S�H�G�D�J�R�J�$�����D�O�H���W�D�N�p���Q�D���M�H�M�L�F�K���L�Q�W�H�U�D�N�F�L���V institucionálním rámcem a kurikulární strukturou. 
�7�R���S�R�W�Y�U�]�X�M�H���L���Y���S�R�V�O�H�G�Q�t���G�R�E�����S�U�R�E�t�K�D�M�t�F�t��teoretická diskuse o modelech �Y�]�G���O�i�Y�i�Q�t��orientovaných 
na výsledky �Q�D���V�W�U�D�Q�����M�H�G�Q�p����a o �N�O�t�þ�R�Y�ê�F�K��kompetencích �X�þ�L�W�H�O�$ �Q�D���V�W�U�D�Q�����G�U�X�K�p. Jak bylo 
�]�G�$�U�D�]�Q���Q�R���Y���Q�H�G�i�Y�Q�p�P���G�R�N�X�P�H�Q�W�X��Transforming Teaching, Learning, and Assessment. A Global 
Paradigm Shift1 �Ä�Ò�V�S���F�K���N�X�U�L�N�X�Oa �]�D�O�R�å�H�Qého �Q�D���N�R�P�S�H�W�H�Q�F�t�F�K���þ�i�V�W�H�þ�Q�����]�i�Y�L�V�t���Q�D���X�]�Q�i�Q�t���U�R�O�H��
�X�þ�L�W�H�O�$���M�D�N�R���V�S�R�O�X�W�Y�$�U�F�$���D���V�S�R�O�X�D�X�W�R�U�$���N�X�U�L�N�X�O�D�³ (Marope, Griffin, Gallagher, 2017, str. 17).  

�=���W�R�K�R�W�R���G�$�Y�R�G�X���M�H���W���H�E�D���]�D�M�L�V�W�L�W���R�G�E�R�U�Q�R�X���S���t�S�U�D�Y�X���X�þ�L�W�H�O�$�����S�R�þ�i�W�H�þ�Q�t���D���G�D�O�ã�p profesní rozvoj)�����F�R�å 
se stává strategickým cílem �± �M�H�K�R�å���Q�D�S�O�Q���Q�t��má dopad na �ã�N�R�O�V�N�ê���V�\�V�W�p�P���M�D�N�R���F�H�O�H�N. �0�$�å�H���W�R�W�L�å��
podporovat �S�U�R�F�H�V�\���]�P���Q�\���W�t�P�����å�H���R�Y�O�L�Y���X�M�H���M�D�N���S�U�R�F�H�V�\���V�K�R�U�D���G�R�O�$����top-down: �V�W�U�D�W�H�J�L�H�����R�S�D�W���H�Q�t����
pokyny), tak procesy zdola nahoru (bottom-up: �]�D�S�R�M�H�Q�t���ã�N�R�O�\���D���S�$�V�R�E�H�Q�t���X�þ�L�W�H�O�$������ 

�$�þ�N�R�O�L���V�H��tedy �R�E�H�F�Q�����X�]�Q�i�Y�i�����å�H���S�U�R���~�V�S���ã�Q�p���S���L�M�H�W�t���D���U�H�D�O�L�]�D�F�L��VUR �M�H���]�i�V�D�G�Q�t�P���S���H�G�S�R�N�O�D�G�H�P��
�S�R�G�S�R�U�D���X�þ�L�W�H�O�$�����8�1�(�6�&�2����������������ani dnes �Q�H�S�R�N�U�R�þ�L�O�\��snahy o �S���L�P�����H�Q�R�X���S���t�S�U�D�Y�X���X�þ�L�W�H�O�$��
k �Y�\�X�å�t�Y�i�Q�t��VUR �G�R�V�W�D�W�H�þ�Q�����G�D�O�H�N�R�����-�H��tak po�W���H�E�D���G�i�O�H��usilovat o �S���H�R�U�L�H�Q�W�R�Y�i�Q�t���S���t�S�U�D�Y�\���X�þ�L�W�H�O�$��
k VUR�����D���W�R���M�D�N���]���K�O�H�G�L�V�N�D���R�E�V�D�K�X�����W�D�N���L���P�H�W�R�G���Y�ê�X�N�\���D���X�þ�H�Q�t���� 

 

1 Marope, M., Griffin, P., & Gallagher, C. (2017). Transforming Teaching, Learning, and Assessment To support 
competence-based curricula. Retrieved from International Bureau of Education website: 
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsumm
ary.pdf  

http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf
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1.1. �&�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S�� 

�3�U�L�R�U�L�W�Q�t���R�E�O�D�V�W�L���J�O�R�E�i�O�Q�t�K�R���D�N�þ�Q�t�K�R���S�U�R�J�U�D�P�X�����*�O�R�E�i�O�Q�t���D�N�þ�Q�t���S�U�R�J�U�D�P��UNESCO �S�U�R���Y�]�G���O�i�Y�i�Q�t��
�S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M��(2015�² 2019), �8�1�(�6�&�2�����������������]�G�$�U�D�]���X�M�t���G�$�O�H�å�L�W�R�V�W���S���W�L���N�U�R�N�$��nezbytných 
k �]�D�þ�O�H�Q���Q�t���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M���G�R kurikula. Jeden z nich, �F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S�����E�\�O��
v �P�Q�R�K�D���P�H�]�L�Q�i�U�R�G�Q�t�F�K���G�R�N�X�P�H�Q�W�H�F�K���X�]�Q�i�Q���M�D�N�R���V�W�U�D�W�H�J�L�F�N�ê���Q�i�V�W�U�R�M���S�U�R���]�D�þ�O�H�Q���Q�t��VUR do 
struktury �ã�N�R�O�Q�t�K�R���Y�]�G���O�i�Y�i�Q�t.  

�&�H�O�R�ã�N�R�Oní �S���t�V�W�X�S2 (�W�p�å���F�H�O�R�L�Q�V�W�L�W�X�F�L�R�Q�i�O�Q�t�����Z�K�R�O�H-school approach, WSA) �Y�\�å�D�G�X�M�H���Q�H�M�H�Q��
reorientaci obsahu a metod výuky, ale také �S�p�þ�L���R �Y�Q�L�W���Q�t���S�U�R�V�W���H�G�t���ã�N�R�O�\�����M�H�K�R��infrastrukturu tak, 
aby bylo �Y���V�R�X�O�D�G�X���V���X�G�U�å�L�W�H�O�Q�ê�P���U�R�]�Y�R�M�H�P�����D��dále spolupráci instituce s aktéry v dané �N�R�P�X�Q�L�W������
�(�Y�U�R�S�V�N�i���K�R�V�S�R�G�i���V�N�i���N�R�P�L�V�H���2�U�J�D�Q�L�]�D�F�H���V�S�R�M�H�Q�ê�F�K���Q�i�U�R�G�$�����(�+�.���2�6�1�����S�R�G�Q�t�W�L�O�D���X�S�O�D�W�Q���Q�t��
celoinstitucionálního �S���t�V�W�X�Su �Q�D���]�i�N�O�D�G�����G�R�N�X�P�H�Q�W�X���3�O�i�Q�R�Y�i�Q�t���ã�N�R�O�\���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M��
(UNECE, 2014), kde jej nazvala �S���H�G�S�R�N�O�D�Gem �~�þ�L�Q�Q�p���U�H�D�O�L�]�D�F�H���V�W�U�D�W�H�J�L�H���(�+�.���2�6�1���S�U�R���X�G�U�å�L�W�H�O�Q�ê��
rozvoj (UNECE, 2005).  

�1�H�G�i�Y�Q�p���G�R�N�X�P�H�Q�W�\���8�1�(�6�&�2�����M�D�N�R���Q�D�S���t�N�O�D�G���9�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����3�O�i�Q�����8�1�(�6�&�2����
���������������%�H�U�O�t�Q�V�N�i���G�H�N�O�D�U�D�F�H���R���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����������������D���9�V�W�X�S�Q�t���G�R�N�X�P�H�Q�W����
�F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S���Y�H���Y�ê�X�F�H���X�þ�H�Q�t���S�U�R���H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t���X�G�U�å�L�W�H�O�Q�R�V�W (EK, 2022) potvrzují význam 
�F�H�O�R�ã�N�R�O�V�N�p���V�W�U�D�W�H�J�L�H���S�U�R���D�G�H�N�Y�i�W�Q�t���X�S�O�D�W�Q���Q�t���9�8�5:  

�Ä�&�t�O�H�P���M�H���]�D�Y�p�V�W���N�X�O�W�X�U�X���X�G�U�å�L�W�H�O�Q�R�V�W�L���Y���F�H�O�p���ã�N�R�O�H���D���S�R�V�t�O�L�W���W�D�N���S�$�V�R�E�H�Q�t �M�H�G�Q�R�W�O�L�Y�ê�F�K���X�þ�L�W�H�O�$�����N�W�H���t��
jsou �V�L�F�H���L�Q�L�F�L�i�W�R�U�\�����D�Y�ã�D�N���þ�D�V�W�R���M�H�Q���M�D�N�R���R�V�W�U�$�Y�N�\ �G�R�E�U�p���S�U�D�[�H�����1�D�P�t�V�W�R���W�R�K�R���F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S��
�S���L�Q�i�ã�t���H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t���X�G�U�å�L�W�H�O�Q�R�V�W���G�R���F�H�Q�W�U�D���G���Q�t���Y�H���ã�N�R�Oe nebo na univerzit�� a poskytuje prostor 
�S�U�R���X�G�U�å�L�W�H�O�Q�ê���å�L�Y�R�W.�³ (EC, 2022: 8). �'�t�N�\���W�R�P�X�W���S���t�V�W�X�S�X���M�H���P�R�å�Q�R �]�D�þ�O�H�Q�L�W���R�W�i�]�N�\���X�G�U�å�L�W�H�O�Q�R�V�W�L���G�R��
�R�U�J�D�Q�L�]�D�F�H���ã�N�R�O�\ �V�W�U�X�N�W�X�U�i�O�Q�����D���G�$�V�O�H�G�Q�������F�R�å���Y�H�G�H���N���W�R�P�X�����å�H���V�H���å�i�F�L���Ä�X�þ�t���W�R����co �å�L�M�t�����D���å�L�M�t���W�R����co se 
�X�þ�t�³. 

Celo�L�Q�V�W�L�W�X�F�L�R�Q�i�O�Q�t���S���t�V�W�X�S���W�D�N���]�D�K�U�Q�X�M�H���S���H�K�R�G�Q�R�F�H�Q�t��kurikula3, �R�U�J�D�Q�L�]�D�F�H���ã�N�R�O�Q�t�K�R���å�L�Y�R�W�D, kultury 
�ã�N�R�O�\, podporu zapojení �V�W�X�G�H�Q�W�$�����G�$�U�D�]���Q�D���Y�H�G�H�Q�t���D�����t�]�H�Q�t�����Y�]�W�D�Ky �V���N�R�P�X�Q�L�W�R�X���D���Y�\�W�Y�i���H�Q�t���V�t�W�t����
�7�t�P�W�R���]�S�$�V�R�E�H�P���M�H���V�D�P�R�W�Q�i���L�Q�V�W�L�W�X�F�H���Y�Q�t�P�i�Q�D���N�R�P�S�O�H�[�Q�����D���P�$�å�H���S�$�V�R�E�L�W���M�D�N�R vzor pro �å�i�N�\���D��
studenty. 

�=�P���Q�\���N �:�6�$���Q�D���~�U�R�Y�Q�L���ã�N�R�O�\���E�\���P���O�\���E�ê�W���S�U�R�Y�i�G���Q�\���V�\�V�W�H�P�D�W�L�F�N�\���D���S�U�D�N�W�L�F�N�\�����W�D�N�����D�E�\���V�H��
�Y�\�W�Y�R���L�O�R�����D���G�O�R�X�K�R�G�R�E�����X�G�U�å�H�O�R�����S�U�R�V�W���H�G�t���S�R�G�S�R�U�X�M�t�F�t���W�U�D�Q�V�I�R�U�P�D�W�L�Y�Q�t���Y�]�G���O�i�Y�i�Q�t�����=�D���W�t�P�W�R���~�þ�H�O�H�P��
by ve �ã�N�R�O�i�F�K���P���O�L���S�$�V�R�E�L�W���N�Y�D�O�L�I�L�N�R�Y�D�Q�t���X�þ�L�W�H�O�p���9�8�5���V���U�R�O�t���Ä�V�X�S�H�U�Y�L�]�R�U�$���9�8�5�³. Tito odborníci 
�P�X�V�t���E�ê�W���V�F�K�R�S�Q�L���L�Q�L�F�L�R�Y�D�W���D���S�R�G�S�R�U�R�Y�D�W���S�U�R�F�H�V���]�P���Q���S���L���]�D�Y�i�G���Q�t��VUR �G�R���ã�N�R�O�Q�t�F�K���Y�]�G���O�i�Y�D�F�t�F�K��
�S�U�R�J�U�D�P�$�����D���W�R���Y�H���V�Y�p���Y�O�D�V�W�Q�t���ã�N�R�O�H�����L�Q�W�H�U�Q�t���S�$�V�R�E�H�Q�t���Y �U�i�P�F�L���ã�N�R�O�H�Q�t�������D�O�H���W�D�N�p���Y���M�L�Q�ê�F�K���ã�N�R�O�i�F�K���M�D�N�R��
�H�[�W�H�U�Q�t���V�X�S�H�U�Y�L�]�R���L.  

 

2 �&�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S���]�D�K�U�Q�X�M�H�����H�ã�H�Q�t���S�R�W���H�E���å�i�N�$�����]�D�P���V�W�Q�D�Q�F�$���D���ã�L�U�ã�t���N�R�P�X�Q�L�W�\�����D���W�R���Q�H�M�H�Q���F�R���V�H���W�ê�þ�H kurikula, ale 
v �F�H�O�p�P���ã�N�R�O�Q�t�P���D���Y�]�G���O�i�Y�D�F�t�P���S�U�R�V�W���H�G�t�����3���H�G�S�R�N�O�i�G�i���V�S�R�O�H�þ�Q�R�X���þ�L�Q�Q�R�V�W���Y���U�i�P�F�L���ã�N�R�O�Q�t���N�R�P�X�Q�L�W�\���± její spolupráci 
s �F�t�O�H�P���]�O�H�S�ã�L�W���X�þ�H�Q�t�����F�K�R�Y�i�Q�t���D��wellbeing �å�i�N�$, a �S���L�S�U�D�Y�L�W��podmínky, které je podporují. Viz 
http://www.ibe.unesco.org/en/glossary�±curriculum�±terminology 
3 Viz ESD_SuVi IO1: �Ä�5�i�P�H�F���X�þ�H�E�Q�t�F�K���R�V�Q�R�Y���S�U�R���U�R�]�Y�R�M���ã�N�R�O�V�W�Y�t���Y���(�Y�U�R�S���³. 

http://www.ibe.unesco.org/en/glossary-curriculum-terminology
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�3�U�R�J�U�D�P�\���R�G�E�R�U�Q�p���S���t�S�U�D�Y�\���X�þ�L�W�H�O�$���]�D�P�����H�Q�p���Q�D���Y�\�W�Y�R���H�Q�t���Ä�ã�N�R�O�Q�t�F�K���V�X�S�H�U�Y�L�]�R�U�$ VUR�³ by proto 
�P���O�\��být strukturovány �Q�D���]�i�N�O�D�G����celoinstitucionálního �S���t�V�W�X�Su: to je základní metodologický 
princip, kter�ê���X�V�P���U�Q�L�O���S�U�R�M�H�N�W���R�G�E�R�U�Q�p���S���t�S�U�D�Y�\���X�þ�L�W�H�O�$���(�6�'�B�6�X�9�L a jeho realizaci. 

1.2. Kompetence �V�X�S�H�U�Y�L�]�R�U�$ VUR 

Aby mohli pedagogové plnit svou roli �Ä�V�X�S�H�U�Y�L�]�R�U�$��VUR�³, �P���O�L���E�\���E�ê�W���V�F�K�R�S�Q�L���P�R�W�L�Y�R�Y�D�W����
�S�R�V�L�O�R�Y�D�W���D���Y�p�V�W���å�i�N�\���N pro�P���Q�����V�H�E�H���V�D�P�D���L���V�S�R�O�H�þ�Q�R�V�W�L�����P���O�L���E�\���V�L���R�V�Y�R�M�L�W���Q�H�M�H�Q���N�R�P�S�H�W�H�Q�F�H���S�U�R��
�X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����M�D�N���M�V�R�X���G�H�I�L�Q�R�Y�i�Q�\ �S�U�R���å�i�N�\ v mezinárodních dokumentech a shrnuty v �G�D�O�ã�t�F�K��
výstupech tohoto projektu (�Y�L�]���S���t�O�R�K�D��. �.�U�R�P�����W�R�K�R���V�L���P�X�V�t���R�V�Y�R�M�L�W���W�]�Y�����N�R�P�S�H�W�H�Q�F�H���Ye VUR pro 
�Q�D�S�O���R�Y�i�Q�t kurikula VUR s �Y�\�X�å�L�W�t�P���D�N�W�L�Y�L�]�X�M�t�F�t�F�K��pedagogických �S�R�V�W�X�S�$�����P���O�L���E�\���W�D�N�p �S�$�V�R�E�L�W��
�M�D�N�R���I�D�F�L�O�L�W�i�W�R���L���X�þ�H�Q�t���D���]�P���Q, a také �]�O�H�S�ã�R�Y�D�W���S�U�R�V�W���H�G�t���Y�H �Y�O�D�V�W�Q�t���ã�N�R�Oe. To �Y�\�å�D�G�X�M�H���K�O�X�E�R�N�p��
z�P���Q�\���Y ���t�]�H�Q�t���S�U�R�F�H�V�$���Y�ê�X�N�\�����X�þ�H�Q�t���D���K�R�G�Q�R�F�H�Q�t; �W�R���M�V�R�X���]�P���Q�\�����N�W�H�U�p���]�i�U�R�Y�H�� �Y�\�å�D�G�X�M�t���V�L�O�Q�p��
odhodlání a schopnost jednat. �8�þ�H�Q�t���]�D�O�R�å�H�Q�p���Q�D���V�S�R�O�H�þ�H�Q�V�N�ê�F�K���Y�ê�]�Y�i�F�K���D���P�t�V�W�Q�t�F�K���V�R�X�Y�L�V�O�R�V�W�H�F�K��
�Q�D�Y�t�F���Y�\�å�D�G�X�M�H���V�S�R�O�X�S�U�i�F�L���V���H�[�W�H�U�Q�t�P�L���S�D�U�W�Q�H�U�\�����Q�D�S�������D�N�D�G�H�P�L�F�N�ê�P�L���S�U�D�F�R�Y�Q�t�N�\�����V�R�X�N�U�R�P�ê�P��
�V�H�N�W�R�U�H�P���D���R�E�þ�D�Q�V�N�R�X���V�S�R�O�H�þ�Q�R�V�W�t�������9���W�p�W�R���V�R�X�Y�L�V�O�R�V�W�L���5�L�H�F�N�P�D�Q���D���%�D�U�W�K�����������������]�G�$�U�D�]���X�M�t�����å�H��
pedagogové jsou �Ä�P�R�F�Q�ê�P�L���K�\�E�D�W�H�O�L���]�P���Q�����N�W�H���t���S�R�V�N�\�W�X�M�t���Y�]�G���O�i�Y�D�F�t���R�G�H�]�Y�X���S�R�W���H�E�Q�R�X���N���G�R�V�D�å�H�Q�t��
�X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���R�E�H�F�Q�����D���F�t�O�$���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H�����6�'�*�V�����N�R�Q�N�U�p�W�Q���³. (UNESCO 2017).  

�%�\�O�D���Y�\�S�U�D�F�R�Y�i�Q�D�����D�G�D���N�R�P�S�H�W�H�Q�þ�Q�t�F�K���U�i�P�F�$ pro pedagogy v oblasti VUR, které jsou �Y���V�R�X�þ�D�V�Q�p��
�G�R�E�����N���G�L�V�S�R�]�L�F�L���S�U�R���Y�\�X�å�L�W�t���Y�H �Y�]�G���O�i�Y�i�Q�t���S�H�G�D�J�R�J�$�����0�H�]�L���K�O�D�Y�Q�t���S���t�N�O�D�G�\���S�D�W���t���P�R�G�H�O���&�6�&�7��
(Curriculum, Sustainable development, Competences, Teacher training) (Sleurs, 2008), model EHK 
OSN (UNECE, 2012), model KOM�±BiNE (Kompetenzen für Bildung zur nachhaltigen 
Entwicklung; Competences for ESD in Teacher Education) (Rauch a Steiner, 2013) a model RSP 
(Rounder Sense of Purpose) (Vare et al., 2019) �± �S�R�G�U�R�E�Q���M�L���Y�L�]���S���t�O�R�K�D����. 

�6�U�R�Y�Q�i�Q�t���Y�ê�ã�H���X�Y�H�G�H�Q�ê�F�K���S���t�N�O�D�G�$��nám �X�P�R�å���X�M�H���L�G�H�Q�W�L�I�L�N�R�Y�D�W������kategorií kompetencí, které by 
�P���O�L���Y�\�F�K�R�Y�D�W�H�O�p���D���X�þ�L�W�H�O�p��rozvíjet, aby byli schopni vykonávat roli supervizora VUR a integrovat 
VUR �G�R���ã�N�R�O�Q�t���S�U�D�[�H�����3�R�G�O�H���þ�H�W�Q�R�V�W�L�����V���M�D�N�R�X���M�V�R�X���W�\�W�R���N�R�P�S�H�W�H�Q�F�H���]�P�L���R�Y�i�Q�\�����V�H���M�H�G�Q�i���R���W�\�W�R��
kategorie: 

- oborové a mezioborové kompetence, �N�W�H�U�p���V�S�R�þ�t�Y�D�M�t���Y�H���]�Q�D�O�R�V�W�H�F�K���W�p�P�D�W���V�R�X�Y�L�V�H�M�t�F�t�F�K��
s �X�G�U�å�L�W�H�O�Q�R�V�W�t����ve �V�F�K�R�S�Q�R�V�W�L���Y�\�X�å�t�Y�D�W���]�Q�D�O�R�V�W�L���D���P�H�W�R�G�\���]���U�$�]�Q�ê�F�K���R�E�R�U�$���D���V�S�R�O�X�S�U�D�F�R�Y�D�W��
s �R�G�E�R�U�Q�t�N�\���]���M�L�Q�ê�F�K���R�E�R�U�$�� 

- kognitivní kompetence ���Y�þ�H�W�Q�����V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t���D��pochopení komplexity, kritického 
�P�\�ã�O�H�Q�t���D�����H�ã�H�Q�t���S�U�R�E�O�p�P�$�������F�R�å���M�H���V�F�K�R�S�Q�R�V�W���]�D�X�M�t�P�D�W���U�$�]�Q�p���S�H�U�V�S�H�N�W�L�Y�\�����Y�\�K�R�G�Q�R�F�R�Y�D�W��
�L�Q�I�R�U�P�D�F�H���D���F�K�i�S�D�W���V�Y���W���M�D�N�R���S�U�R�S�R�M�H�Q�ê���F�H�O�H�N�� 

-  interpersonální kompetence�����F�R�å���M�H �V�F�K�R�S�Q�R�V�W���P�R�W�L�Y�R�Y�D�W�����X�P�R�å���R�Y�D�W���D���X�V�Q�D�G���R�Y�D�W���V�S�R�O�H�þ�Q�p���D��
�S�D�U�W�L�F�L�S�D�W�L�Y�Q�t���Y�]�G���O�i�Y�D�F�t���D�N�W�L�Y�L�W�\�� 

- �V�F�K�R�S�Q�R�V�W���S���H�G�Y�t�G�D�W�����F�R�å���M�H���V�F�K�R�S�Q�R�V�W���N�R�O�H�N�W�L�Y�Q�����D�Q�D�O�\�]�R�Y�D�W�����Y�\�K�R�G�Q�R�F�R�Y�D�W���D���Y�\�W�Y�i���H�W���E�R�K�D�W�p��
�Äobrazy�³ ���V�L�P�X�O�D�F�H�����S�U�R�J�Q�y�]�\�����V�F�p�Q�i���H���D���Y�L�]�H�����E�X�G�R�X�F�Q�R�V�W�L���V�P�����X�M�t�F�t���N �X�G�U�å�L�W�H�O�Q�R�V�W�L, a dále 
�S���H�G�Y�t�G�D�W�����M�D�N���E�\���V�H���P�R�K�O�\���D�N�þ�Q�t���S�O�i�Q�\���X�G�U�å�L�W�H�O�Q�R�V�W�L���Y���E�X�G�R�X�F�Q�X���S�U�R�M�H�Y�L�W�����S�R�N�X�G���E�\���E�\�O�\��
realizovány); 

- �H�P�R�þ�Q�t���L�Q�W�H�O�L�J�H�Q�F�H�����F�R�å���M�H��schopnost sledovat vlastní emoce a pocity, a také emoce druhých, 
�U�R�]�O�L�ã�R�Y�D�W���P�H�]�L���Q�L�P�L���D���S�R�P�R�F�t���W���F�K�W�R informací regulovat své �P�\�ã�O�H�Q�t���D���M�H�G�Q�i�Q�t�� 

- �D�N�þ�Q�t���N�R�P�S�H�W�H�Q�F�H�����F�R�å���M�H��schopnost jednat na individuální a kolektivní úrovni s �F�t�O�H�P���X�W�Y�i���H�W��
�X�G�U�å�L�W�H�O�Q�R�X���E�X�G�R�X�F�Q�R�V�W, a dále �Y�\�å�D�G�R�Y�D�W���R�G���R�G�S�R�Y���G�Q�ê�F�K���R�V�R�E�����D�E�\���V�H���]�P���Q�\���X�V�N�X�W�H�þ�Q�L�O�\�� 

- normativní kompetence�����F�R�å���M�H���V�F�K�R�S�Q�R�V�W���N�R�O�H�N�W�L�Y�Q�����P�D�S�R�Y�D�W�����V�S�H�F�L�I�L�N�R�Y�D�W�����X�S�O�D�W���R�Y�D�W�����V�O�D�G�L�W��
�D���Y�\�M�H�G�Q�i�Y�D�W���K�R�G�Q�R�W�\�����]�i�V�D�G�\�����F�t�O�H���D���~�N�R�O�\���X�G�U�å�L�W�H�O�Q�R�V�W�L�� 
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- intrapersonální kompetence�����F�R�å���M�H���V�F�K�R�S�Q�R�V�W���Y�\�K�Q�R�X�W���V�H���R�V�R�E�Q�t�P���]�G�U�D�Y�R�W�Q�t�P���S�U�R�E�O�p�P�$�P���D��
�Y�\�K�R���H�Q�t���S���L���S�U�R�V�D�]�R�Y�i�Q�t���W�U�D�Q�V�I�R�U�P�D�F�H��k �X�G�U�å�L�W�H�O�Q�R�V�W�L�����S�H�þ�R�Y�D�W o sebe a posilovat odolnost 
(sebe-�X�Y���G�R�P���Q�t���D���V�H�E�H�U�H�J�X�O�D�F�H��; a 

- �L�Q�R�Y�D�þ�Q�t���V�F�K�R�S�Q�R�V�W�L�����V�F�K�R�S�Q�R�V�W���H�[�S�H�U�L�P�H�Q�W�R�Y�D�W���V���Q�R�Y�ê�P�L���]�S�$�V�R�E�\���S�U�i�F�H���S���L ���H�ã�H�Q�t���S�U�R�E�O�p�P�$�� 

�9�ê�ã�H���X�Y�H�G�H�Q�p���R�E�O�D�V�W�L���S�U�R�I�H�V�Q�t�F�K���N�R�P�S�H�W�H�Q�F�t���M�V�R�X���Y���V�R�X�O�D�G�X���V���W�U�D�Q�V�I�R�U�P�Dtivním �S���t�V�W�X�S�H�P���N�H��
�Y�]�G���O�i�Y�i�Q�t�����N�W�H�U�ê���S�U�R�V�D�]�X�M�t���Q�H�G�i�Y�Q�p���G�R�N�X�P�H�Q�W�\���8�1�(�6�&�2���D���S�H�G�D�J�R�J�L�F�N�\���]�D�P�����H�Q�i literatura. 
Transformativní �Y�]�G���O�i�Y�i�Q�t���]�D�K�U�Q�X�M�H���Y�ê�X�N�X���D���X�þ�H�Q�t���V���F�t�O�H�P���P�R�W�L�Y�R�Y�D�W���D���S�R�G�S�R���L�W �å�i�N�\��
v informovaném rozhodování a jednání na individuální, komunitní a globální úrovni4 �����=�i�U�R�Y�H�����M�V�R�X��
tyto profesní kompetence nezbytné pro �Y�\�X�å�L�W�t���N�R�Q�F�H�S�W�X �W�U�D�Q�V�I�R�U�P�D�W�L�Y�Q�t�K�R���X�þ�H�Q�t�����N�W�H�U�p���M�G�H���Q�D�G��
�U�i�P�H�F���]�t�V�N�i�Y�i�Q�t���G�R�Y�H�G�Q�R�V�W�t���D���]�Q�D�O�R�V�W�t�����D���S�R�G�S�R�U�X�M�H���V�W�X�G�H�Q�W�\���Y���U�R�]�Y�R�M�L���N�U�L�W�L�F�N�ê�F�K���D���D�N�þ�Q�t�F�K��
�G�R�Y�H�G�Q�R�V�W�t���Y�H���Y�]�W�D�K�X���N���M�H�M�L�F�K���Y�O�D�V�W�Q�t�P���å�L�Y�R�W�Q�t�P���N�R�Q�W�H�[�W�$�P5. 

V této souvislosti je �]���H�M�P�p�����å�H��kurikula v oblasti VUR �Y�\�å�D�G�X�M�t���D�N�þ�Q�����R�U�L�H�Q�W�R�Y�D�Q�R�X���W�U�D�Q�V�I�R�U�P�D�W�L�Y�Q�t��
pedagogiku (Lozano, Berreiro�±Gen 2021; Rie�F�N�P�D�Q���������������8�1�(�6�&�2�����������������8�þ�L�W�H�O�p��musí mít 
jasnou vizi a být schopni zajistit, aby se výuka �V�R�X�V�W���H�Gila na �å�i�N�D�����]�D�P����ila se na akci a reflexi, 
�X�S�O�D�W���R�Y�Dla metody podporující badatelské �X�þ�H�Q�t���D�����H�ã�H�Q�t���S�U�R�E�O�p�P�$�����7�R���]�Q�D�P�H�Q�i�����å�H���W���å�L�ã�W�����Y�ê�X�N�\��
�V�H���P�X�V�t���S���H�V�X�Q�R�X�W���R�G���X�þ�H�Q�t���]�D�P�����H�Q�p�K�R���Q�D �R�E�V�D�K���S���H�G�P���W�\���V�P���U�H�P���N���X�þ�H�Q�t���]�D�O�R�å�H�Q�p�P�X���Q�D��
metodách sledujících �G�R�V�D�å�H�Q�t���F�t�O�$���Y�]�G���O�i�Y�i�Q�t. 

�6�N�X�W�H�þ�Q�R�X���S���H�N�i�å�N�R�X���S�U�R���Y�\�X�å�t�Y�i�Q�t���~�þ�L�Q�Q�ê�F�K���S�H�G�D�J�R�J�L�F�N�ê�F�K���S���t�V�W�X�S�$�����N�W�H�U�p���E�\���P�R�K�O�\���S�R�G�S�R���L�W��
�]�D�Y�i�G���Q�t��kurikula �]�D�O�R�å�H�Qého na kompetencích v oblasti VUR�����M�V�R�X���Y�]�G���O�i�Y�D�F�t���V�\�V�W�p�P�\���Y���Q���N�W�H�U�ê�F�K��
zemích EU, které ne�G�R�V�W�D�W�H�þ�Q�����S�R�G�S�R�U�X�M�t��profesionální rozvoj �X�þ�L�W�H�O�$�� 

Proto �Q�D�E�ê�Y�i���Q�D���G�$�O�H�å�L�W�R�V�W�L odpovídající �S���t�S�U�D�Y�D���X�þ�L�W�H�O�$����aby nejen �Äznali�³ inovativní metody, 
které podporují rozvoj �N�R�P�S�H�W�H�Q�F�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����D�O�H���S���H�G�H�Y�ã�t�P���D�E�\���M�H���G�R�N�i�]�D�O�L���Y�\�X�å�t�W 
v procesech �Y�ê�X�N�\���D���X�þ�H�Q�t����Praktická �]�N�X�ã�H�Q�R�V�W���V���W���P�L�W�R���P�H�W�R�G�D�P�L���X�P�R�å���X�M�H���X�þ�L�W�H�O�$�P��pochopit 
jejich význam �S���L���S�R�G�S�R���H���X�þ�H�Q�t�����0�R�å�Q�R�V�W���H�[�S�H�U�L�P�H�Q�W�R�Y�D�W��s �D�O�W�H�U�Q�D�W�L�Y�Q�t�P�L���P�H�W�R�G�D�P�L���E���K�H�P��
�Y�]�G���O�i�Y�i�Q�t���W�D�N���]�t�V�N�i�Y�i���P�H�W�Dkognitivní význam�����X�þ�L�W�H�O���Q�H�M�H�Q�å�H���]�Q�i���Q�R�Y�p���S���t�V�W�X�S�\���D���Q�R�Y�p���Y�ê�X�N�R�Y�p��
�W�H�F�K�Q�L�N�\�����Y�L�]���N�D�S�������������D�O�H���W�D�N�p���F�K�i�S�H���M�H�M�L�F�K���~�þ�L�Q�Q�R�V�W���S���L���S�R�G�S�R���H��rozvoje kompetencí �å�i�N�$���Y���R�E�O�D�V�W�L��
�X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H. 

�9���G�D�O�ã�t���N�D�S�L�W�R�O�H���M�H���S���H�G�V�W�D�Y�H�Q��program �ã�N�R�O�H�Q�t���(�6�'�B�6�X�S�H�U�Y�L�V�R�U�V�����&�t�O�H�P���Y�]�G���O�i�Y�D�F�t�K�R���S�U�R�J�U�D�P�X���M�H��
�S�R�G�S�R���L�W���X�þ�L�W�H�O�H a �Y�\�F�K�R�Y�D�W�H�O�H���S���L���Y�ê�N�R�Q�X���I�X�Q�N�F�H���V�X�S�H�U�Y�L�]�R�U�$���9�8�5�����N�W�H���t���P�D�M�t podpo���L�W �å�i�Ny 
v získává�Q�t���N�R�P�S�H�W�H�Q�F�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M����tak, jak byly popsány v rámci kurikula ESD_SuVi 
(IO1).  

�������9�]�G���O�i�Y�i�Q�t���S�U�R���E�X�G�R�X�F�Q�R�V�W���± �Y�]�G���O�i�Y�D�F�t���S�U�R�J�U�D�P���S�U�R��
supervizory �Y���R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M 

Ze �V�U�R�Y�Q�i�Q�t���U�$�]�Q�ê�F�K���P�R�G�H�O�$���N�R�P�S�H�W�H�Q�F�t���E�\�O�\���S�R�S�V�D�Q�i���U�R�]�O�L�ã�H�Q�\���W���L���W�\�S�\���N�R�P�S�H�W�H�Q�F�t�����N�R�J�Q�L�W�L�Y�Q�t����
�V�R�F�L�i�O�Q���±�H�P�R�þ�Q�t���D���þ�L�Q�Q�R�V�W�Q�t���N�R�P�S�H�W�H�Q�F�H�������N�W�H�U�p���V�H���Q�i�V�O�H�G�Q�����Y�]�W�D�K�X�M�t���N�H���þ�W�\���H�P���G�L�P�H�Q�]�t�P���X�þ�H�Q�t��

 

4 https://www.unesco.org/en/articles/five�±questions�±transformative�±education   
5 https://www.switch�±asia.eu/site/assets/files/3599/bhutan_recommendations.pdf 

https://www.unesco.org/en/articles/five-questions-transformative-education
https://www.switch-asia.eu/site/assets/files/3599/bhutan_recommendations.pdf
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���X�þ�H�Q�t���V�H���X�þ�L�W�����X�þ�H�Q�t���V�H���å�t�W���V�S�R�O�H�þ�Q�������X�þ�H�Q�t���V�H���E�ê�W���D���X�þ�H�Q�t���V�H���G���O�D�W���� �7�\�W�R���S�R�]�Q�D�W�N�\���E�\�O�\���Y�\�X�å�L�W�\��
v �Q�t�å�H popsaném �P�R�G�H�O�X�����Q�D���Q���P�å���M�H���]�D�O�R�å�H�Q�D���N�R�Q�F�H�S�F�H���Y�]�G���O�i�Y�i�Q�t���(�6�'�±SuperVision 4.0, 

�.�H���N�D�å�G�p���]���W���F�K�W�R��kompetencí �E�\�O�\���S���L���D�]�H�Q�\���W���L���N�O�t�þ�R�Y�p��schopnosti�����N�W�H�U�p���E�\���P���O�\���E�ê�W���D���P�R�K�R�X���E�ê�W��
�S�U�R�F�Y�L�þ�R�Y�i�Q�\���Y���M�H�G�Q�R�W�O�L�Y�ê�F�K���Y�]�G���O�i�Y�D�F�t�F�K��modulech (viz tabulka 1 v tomto dokumentu a rámec 
kurikula ESD�±SuVi�±IO1). 

 

�5�R�]�P���U���X�þ�H�Q�t �.�O�t�þ�R�Y�p���V�F�K�R�S�Q�R�V�W�L 

 Kognitivní  

 ���8�þ�L�W���V�H���X�þ�L�W�� 

  �6�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t�� 

          �.�U�L�W�L�F�N�p���P�\�ã�O�H�Q�t�� 

                   Inovativní rozhodování 

 �2�V�R�E�Q�t�����V�R�F�L�i�O�Q���±emocionální) 

 ���8�þ�t�P�H���V�H���å�t�W���V�S�R�O�H�þ�Q���� 

  Komunikace  

          Spolupráce  

                    Solidarita 

  �2�V�R�E�Q�t�����V�R�F�L�i�O�Q���±emocionální) 

 ���8�þ�L�W���V�H���E�ê�W�� 

  Reflexivita  

          Hodnotová orientace 

                    �2�G�S�R�Y���G�Q�R�V�W 

  Chování 

 ���1�D�X�þ�L�W���V�H���G���O�D�W�� 

  Zkoumání alternativních budoucností  

         �3���L�M�t�P�i�Q�t���L�Q�R�Y�D�W�L�Y�Q�t�F�K���U�R�]�K�R�G�Q�X�W�t�� 

               �3���L�M�t�P�i�Q�t��transformativních �R�S�D�W���H�Q�t 

Tabulka 1: Struktura kompetencí ESD SuperVision 4.0 

 

�-�H�G�Q�R�W�O�L�Y�p���N�O�t�þ�R�Y�p��kompetence �P�X�V�t���E�ê�W���V�S�H�F�L�I�L�N�R�Y�i�Q�\���Y�H���Y�]�W�D�K�X���N���R�E�V�D�K�X�����9���N�R�Q�F�H�S�F�L���ã�N�R�O�H�Q�t��
�(�6�'���6�X�S�H�U�9�L�V�L�R�Q�����������M�H���������N�O�t�þ�R�Y�ê�F�K��kompetencí �R�E�H�F�Q�����F�K�i�S�i�Q�R���W�D�N�W�R�� 

Kognitivní �U�R�]�P���U: 
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�.�U�L�W�L�F�N�p���P�\�ã�O�H�Q�t��znamená schopnost �]�S�R�F�K�\�E���R�Yat a hodnotit �P�\�ã�O�H�Qky�������H�ã�H�Q�t�����Q�R�Umy a postupy. 
�Ò�þ�D�V�W�Q�t�F�L���ã�N�R�O�H�Q�t �E�\���P���O�L navíc �X�P���W identifikovat silné a slabé stránky evidence�����D�U�J�X�P�H�Q�W�$����
�W�Y�U�]�H�Q�t���D���S���H�V�Y���G�þ�H�Q�t�����0�R�K�R�X���V�H���]�D�P�\�V�O�H�W���Q�D�G���Y�O�D�V�W�Q�t�P�L���K�R�G�Q�R�W�D�P�L�����Y�Q�t�P�i�Q�t�P���D���M�H�G�Q�i�Q�t�P���D��
�]�D�X�M�P�R�X�W���V�W�D�Q�R�Y�L�V�N�R���Y���G�L�V�N�X�U�]�X���X�G�U�å�L�W�H�O�Q�R�V�W�L���S�R�G�O�H��kontextu.  

�6�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t���]�Q�D�P�H�Q�i���U�R�]�S�R�]�Q�D�W���D���S�R�F�K�R�S�L�W���Y�]�W�D�K�\���D���M�H�M�L�F�K���Y�]�i�M�H�P�Q�R�X���]�i�Y�L�V�O�R�V�W�����Ò�þ�D�V�W�Q�t�F�L��
�P�R�K�R�X���D�Q�D�O�\�]�R�Y�D�W���V�O�R�å�L�W�p���V�\�V�W�p�P�\�����]�N�R�X�P�D�W�����M�D�N���M�V�R�X���V�\�V�W�p�P�\���]�D�N�R�W�Y�H�Q�\���Y �U�$�]�Q�ê�F�K��
oborech/oblastech �O�L�G�V�N�p���þ�L�Q�Q�R�V�W�L��a v �U�$�]�Q�ê�F�K���P�����t�W�F�t�F�K����To podporuje schopnost �Y�\�S�R���i�G�D�W���V�H��
s nejistotou. 

�.�U�H�D�W�L�Y�Q�t���P�\�ã�O�H�Q�t��znamená �S���L�V�W�X�S�R�Y�D�W���N���S�U�R�E�O�p�P�X���Q�H�E�R���Y�ê�]�Y�����]���Q�R�Y�p���S�H�U�V�S�H�N�W�L�Y�\�����]���M�L�Q�p�K�R���~�K�O�X��
�S�R�K�O�H�G�X���Q�H�E�R���V���Q�H�W�\�S�L�F�N�ê�P���P�\�ã�O�H�Q�t�P�����Äthink outside the box�³).  

Osobní �U�R�]�P���U: 

Komunikace �M�D�N�R���N�O�t�þ�R�Y�i��kompetence znamená schopnost komunikovat s respektem a 
�N�R�Q�V�W�U�X�N�W�L�Y�Q�����Y���U�$�]�Q�ê�F�K���S�U�R�V�W���H�G�t�F�K�����Y�þ�H�W�Q�����P�X�O�W�L�N�X�O�W�X�U�Q�t�F�K�������Ò�þ�D�V�W�Q�t�F�L���Y�\�X�å�t�Y�D�M�t���U�$�]�Q�i���P�p�G�L�D���D��
technologie i nástroje pro �V�t�"�R�Yání�����-�V�R�X���V�F�K�R�S�Q�L���Y�\�M�D�G���R�Y�D�W���D���F�K�i�S�D�W���U�$�]�Q�p���Q�i�]�R�U�\�����M�V�R�X���W�R�O�H�U�D�Q�W�Q�t���D��
�S���L�S�U�D�Y�H�Q�L���S���H�N�R�Q�i�Y�D�W���S���H�G�V�X�G�N�\���L���G���O�D�W���N�R�P�S�U�R�P�L�V�\�� 

Spolupráce �M�D�N�R���N�O�t�þ�R�Y�i��kompetence znamená schopnost identifikovat �þ�O�H�Qy týmu, aktéry a jejich 
zájmy�����Ò�þ�D�V�W�Q�t�F�L���M�V�R�X���P�R�W�L�Y�R�Y�i�Q�L���N���S�D�U�W�L�F�L�S�D�W�L�Y�Q�tmu rozhodování a podporuje se jejich odhodlání 
k realizaci �Y�L�]�t���S�O�i�Q�$�����(�I�H�N�W�L�Y�Q�����S�U�D�F�X�M�t���Y���U�$�]�Q�R�U�R�G�ê�F�K���W�ê�P�H�F�K, umí si �U�R�]�G���Oit �R�G�S�R�Y���G�Q�R�V�W���D��
�Y�H�G�H�Q�t�����X�S�O�D�W���X�M�t���Y�\�M�H�G�Q�i�Y�i�Q�t���D���G�R�V�D�Kují �N�R�Q�V�H�Q�V�X���S���L�����H�ã�H�Q�t���N�R�Q�I�O�L�N�W�$�� 

Solidarita �M�D�N�R���N�O�t�þ�R�Y�i kompetence znamená schopnost �F�K�i�S�D�W���D���U�H�V�S�H�N�W�R�Y�D�W���U�$�]�Q�p���K�R�G�Q�R�W�\����
�S�R�W���H�E�\���D���S�H�U�V�S�H�N�W�L�Y�\���M�H�G�Q�R�W�O�L�Y�F�$���D���V�N�X�S�L�Q�����Ò�þ�D�V�W�Q�t�F�L���P�R�K�R�X���G�L�V�N�X�W�R�Y�D�W���D���]�N�R�X�P�D�W���U�R�Y�Q�R�V�W���D��
�V�S�U�D�Y�H�G�O�Q�R�V�W���S���L�����H�ã�H�Q�t���G�L�O�H�P�D�W���D���N�R�Q�I�O�L�N�W�$���� 

Reflexivita �M�D�N�R���N�O�t�þ�R�Y�i��kompetence znamená schopnost reflektovat vlastní roli �Y���P�t�V�W�Q�t���N�R�P�X�Q�L�W����
�D�����J�O�R�E�i�O�Q�t�����V�S�R�O�H�þ�Q�R�V�W�L�����Ò�þ�D�V�W�Q�t�F�L���V�H���G�R�N�i�å�t���V���H�P�S�D�W�L�t���Y�\�S�R���i�G�D�W���V�H���V�Y�ê�P�L���S�R�F�L�W�\���D���W�R�X�K�D�P�L�� 

Hodnotová orientace �M�D�N�R���N�O�t�þ�R�Y�i��kompetence znamená schopnost identifikovat a ujasnit si 
�K�R�G�Q�R�W�\�����S�R�F�K�R�S�L�W���D���U�H�I�O�H�N�W�R�Y�D�W���Q�R�U�P�\���D���K�R�G�Q�R�W�\�����N�W�H�U�p���M�V�R�X���]�i�N�O�D�G�H�P���Y�O�D�V�W�Q�t�K�R���M�H�G�Q�i�Q�t�����Ò�þ�D�V�W�Q�t�F�L��
�G�R�N�i�å�t��diskutovat �R���K�R�G�Q�R�W�i�F�K�����]�i�V�D�G�i�F�K�����F�t�O�H�F�K���D���]�i�P���U�H�F�K���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���D���W�D�N�p���þ�L�Q�L�W��
vhodná rozhodnutí�����Y�\�W�Y�i���H�W���V�L���Y�O�D�V�W�Q�t �~�V�X�G�N�\���D���M�H�G�Q�D�W���Y���V�R�X�O�D�G�X���V���W���P�L�W�R���~�V�X�G�N�\.  

�2�G�S�R�Y���G�Q�R�V�W���M�D�N�R���N�O�t�þ�R�Y�i��kompetence znamená schopnost prosazovat a podporovat lidská práva, 
�V�R�F�L�i�O�Q�t���D���N�X�O�W�X�U�Q�t���U�R�]�P�D�Q�L�W�R�V�W���D���S���H�Y�]�t�W���R�G�S�R�Y���G�Q�R�V�W���]�D���å�L�Y�R�W�Q�t���S�U�R�V�W���H�G�t�����Ò�þ�D�V�W�Q�t�F�L���G�R�N�i�å�t 
�Y�\�K�R�G�Q�R�W�L�W���G�$�V�O�H�G�N�\���Y�O�D�V�W�Q�t�K�R���M�H�G�Q�i�Q�t���D���N�R�O�H�N�W�L�Y�Q�t�F�K���D�N�F�t����Umí �V�H���Y�\�S�R���i�G�D�W���V���S���H�N�i�å�N�D�P�L���D��
�]�P���Q�D�P�L, jsou schopni se �D�N�W�L�Y�Q�����S�R�G�t�O�H�W���Q�D���R�E�þ�D�Q�V�N�p�P���D���V�S�R�O�H�þ�H�Q�V�N�p�P���å�L�Y�R�W���� 

�5�R�]�P���U���F�K�R�Y�i�Q�t�� 

Zkoumání alternativních budoucností znamená schopnost pochopit a posoudit více budoucností 
(budoucnost �P�R�å�Qá�����S�U�D�Y�G���S�R�G�R�E�Qá �D���å�i�G�R�X�F�t�����D���Y�\�W�Y�R���L�W���V�L���Y�O�D�V�W�Q�t���Y�L�]�H���E�X�G�R�X�F�Q�R�V�W�L�� 

�3���L�M�t�P�i�Q�t���L�Q�R�Y�D�W�L�Y�Q�t�F�K���U�R�]�K�R�G�Q�X�W�t��znamená schopnost vyhledávat nové informace, navrhovat a 
�Y�\�K�R�G�Q�R�F�R�Y�D�W���Y���G�H�F�N�i���ã�H�W���H�Q�t��sledující parametry �V�O�R�å�L�W�ê�F�K���V�\�V�W�p�P�$�����Ò�þ�D�V�W�Q�t�F�L���P�R�K�R�X���U�R�]�Y�t�M�H�W��
�Q�R�Y�p���]�Q�D�O�R�V�W�L�����S�R�]�Q�D�W�N�\�����Q�i�S�D�G�\�����W�H�F�K�Q�L�N�\�����V�W�U�D�W�H�J�L�H���D�����H�ã�H�Q�t���D���D�S�O�L�N�R�Y�D�W���M�H���Y���U�H�i�O�Q�ê�F�K���V�L�W�X�D�F�t�F�K����
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�-�V�R�X���V�F�K�R�S�Q�L���þ�L�Q�L�W���L�Q�I�R�U�P�R�Y�D�Q�i���U�R�]�K�R�G�Q�X�W�t���Q�D���]�i�N�O�D�G�����~�G�D�M�$���D���G�$�N�D�]�$�����Y���G�H�F�N�ê�F�K���D�U�J�X�P�H�Q�W�$���D��
u�M�D�V�Q���Qých hodnot. 

Implementace transformativních �R�S�D�W���H�Q�t���]�Q�D�P�H�Q�i���X�S�O�D�W���R�Y�D�W���U�$�]�Q�p���S���t�V�W�X�S�\���N�H���N�R�P�S�O�H�[�Q�t�P��
�S�U�R�E�O�p�P�$�P���X�G�U�å�L�W�H�O�Q�R�V�W�L���D���Y�\�Y�t�M�H�W���å�L�Y�R�W�D�V�F�K�R�S�Q�p�����L�Q�N�O�X�]�L�Y�Q�t���D���V�S�U�D�Y�H�G�O�L�Y�p���P�R�å�Q�R�V�W�L�����H�ã�H�Q�t�����N�W�H�U�p��
�S�R�G�S�R�U�X�M�t���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����Ò�þ�D�V�W�Q�t�F�L���P�R�K�R�X���V�S�R�O�H�þ�Q�����S�O�i�Q�R�Y�D�W�����P�R�E�L�O�L�]�R�Y�D�W���]�G�U�R�M�H�����O�L�G�L���L���Y���F�L�����D��
�S���L�M�t�P�D�W �L�Q�R�Y�D�W�L�Y�Q�t���R�S�D�W���H�Q�t�����N�W�H�U�i���S�R�G�S�R�U�X�M�t���X�G�U�å�L�W�H�O�Q�R�V�W���Q�D���P�t�V�W�Q�t���Q�H�E�R���U�H�J�L�R�Q�i�O�Q�t���~�U�R�Y�Q�L�� 

�9�ê�X�N�D���N�O�t�þ�R�Y�ê�F�K��kompetencí v �S�R�S�V�D�Q�p�P���U�R�]�V�D�K�X���D���K�O�R�X�E�F�H���V�H���]�G�i���E�ê�W���Y���N�R�Q�W�H�[�W�X���S�R�N�U�R�þ�L�O�p�K�R��
�Y�]�G���O�i�Y�D�F�t�K�R���S�U�R�J�U�D�P�X���S���H�K�Q�D�Q�i�����3���H�G�S�R�N�O�i�G�i�P�H���Y�ã�D�N�����å�H���~�þ�D�V�W�Q�t�F�L���ã�N�R�O�H�Q�t���(�6�'���6�X�S�H�U�9�L�V�L�R�Q����������
�M�L�å���P�Q�R�K�p���]���W���F�K�W�R���V�F�K�R�S�Q�R�V�W�t���P�D�M�t�����W�D�N�å�H���V�F�K�R�S�Q�R�V�W�L���V�R�X�Y�L�V�H�M�t�F�t���V���X�G�U�å�L�W�H�O�Q�ê�P���U�R�]�Y�R�M�H�P���M�H���W���H�E�D��
�S�R�X�]�H���S�U�R�K�O�R�X�E�L�W���D���G�R�S�O�Q�L�W�����=�G�H���M�H���G�$�O�H�å�L�W�p�����D�E�\���S�R�V�N�\�W�R�Y�D�W�H�O�p���ã�N�R�O�H�Q�t���S���L�]�S�$�V�R�E�L�O�L���Q�t�å�H���S�R�S�V�D�Q�p��
�P�R�G�X�O�\���Y�ê�F�K�R�]�t���V�L�W�X�D�F�L���~�þ�D�V�W�Q�t�N�$�� 

�.�R�Q�F�H�S�W���ã�N�R�O�H�Q�t���(�6�'���6�X�S�H�U�9�L�V�L�R�Q�����������M�H���]�D�O�R�å�H�Q���Q�D���ã�H�V�W�L���P�R�G�X�O�H�F�K�����M�H�M�L�F�K�å���R�E�V�D�K���O�]�H���R�G�X�þ�L�W���E���K�H�P��
�S�$�O���G�Q�H�������±�����K�R�G�L�Q�������2�E�V�D�K���Y�ã�D�N���P�$�å�H���E�ê�W���]�S�U�D�F�R�Y�i�Q���L���G�L�I�H�U�H�Q�F�R�Y�D�Q���M�L���D���U�R�]�V�i�K�O�H�M�L���Y���U�i�P�F�L���M�H�G�Q�R- 
�D�å���G�Y�R�X�G�H�Q�Q�t�F�K���V�H�P�L�Q�i���$�� 

 

Modul 1  VUR �± Základy �± �X�þ�H�Q�t���S�U�R���W�U�D�Q�V�I�R�U�P�D�F�L 

Modul 2  �6�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t���± �X�þ�H�Q�t���S�U�R���E�X�G�R�X�F�Q�R�V�W 

Modul 3  VUR �± Kurikulum �± �X�þ�H�Q�t���D���Y�ê�X�N�D 

Modul 4  VUR �± Kurikulum �± �F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S 

Modul 5  VUR �± Kurikulum �± �8�þ�H�Q�t���D���K�R�G�Q�R�F�H�Q�t 

Modul 6  �6�t�"�R�Y�i�Q�t���ã�N�R�O���Y���R�E�O�D�V�W�L��VUR  
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Modul 1 

VUR �± ZÁKLADY  

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������~�þ�D�V�W�Q�t�F�L�� 

�x získají �]�i�N�O�D�G�Q�t���]�Q�D�O�R�V�W�L���R���X�G�U�å�L�W�H�O�Q�R�V�W�L�����Y�þ�H�W�Q�����J�O�R�E�i�O�Q�t�F�K���Y�ê�]�H�Y�����F�t�O�$���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���D��
�V�R�X�Y�L�V�O�R�V�W�t���P�H�]�L���L�Q�G�L�Y�L�G�X�i�O�Q�t�P�L���þ�L�Q�\���D���J�O�R�E�i�O�Q�t�P�L���G�R�S�D�G�\�� 

�x �E�X�G�R�X���Y���G���W�����M�D�N���]�D�þ�O�H�Q�L�W���X�G�U�å�L�W�H�O�Q�R�V�W���G�R���ã�N�R�O���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P �Y�]�G���O�i�Y�i�Q�t���D���L�Q�I�R�U�P�R�Y�D�Q�R�V�W�L���R��
�X�G�U�å�L�W�H�O�Q�R�V�W�L�����]�D�þ�O�H�Q���Q�t�P���X�G�U�å�L�W�H�O�Q�R�V�W�L���G�R��kurikula a/�Q�H�E�R���ã�N�R�O�Q�t���N�X�O�W�X�U�\�� 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������~�þ�D�V�W�Q�t�F�L�� 

�x popisují �D�N�W�p�U�\�����S���t�V�W�X�S�\�����N�R�Q�F�H�S�W�\���D���V�W�U�D�W�H�J�L�H���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�R�V�W�� 
�x analyzují �Y�ê�]�Y�\���D���R�V�Y���G�þ�H�Q�p���S�R�V�W�X�S�\���Y���R�E�O�D�V�W�L���H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t�����V�R�F�L�i�O�Q�t�����N�X�O�W�X�U�Q�t�����S�R�O�L�W�L�F�N�p���D��

�H�N�R�Q�R�P�L�F�N�p���X�G�U�å�L�W�H�O�Q�R�V�W�L���Y���J�O�R�E�i�O�Q�t�P���N�R�Q�W�H�[�W�X�� 
�x analyzují �D���S���H�P�ê�ã�O�Hjí �R���U�$�]�Q�ê�F�K���U�R�]�P���U�H�F�K���X�G�U�å�L�W�H�O�Q�R�V�W�L���Y�H���V�Y�p�P���Y�O�D�V�W�Q�t�P���D���S�U�R�I�H�V�Q�t�P��

�S�U�R�V�W���H�G�t�� 

Doba trvání  

3�±4 hodiny 

Obsah  

Jako úvod do tématu VUR �M�H���V�W�U�X�þ�Q�����S���H�G�V�W�D�Y�H�Q�D���$�J�H�Q�G�D�������������V�H���V�Y�ê�P�L���������F�t�O�L���X�G�U�å�L�W�H�O�Q�p�K�R��
rozvoje.  

�.�U�R�P�����H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t�F�K���D���N�O�L�P�D�W�L�F�N�ê�F�K���R�W�i�]�H�N���V�H���W�H�Q�W�R���P�R�G�X�O���]�D�E�ê�Y�i���W�D�N�p���W�p�P�D�W�\���J�O�R�E�i�O�Q�t�K�R��
�Y�]�G���O�i�Y�i�Q�t�����M�D�N�R���M�H���V�S�U�D�Y�H�G�O�L�Y�ê���R�E�F�K�R�G�����H�Q�Y�L�U�R�Q�P�H�Q�W�i�O�Q�t���Y�]�G���O�i�Y�i�Q�t�����P�H�]�L�N�X�O�W�X�U�Q�t���N�R�P�S�H�W�H�Q�F�H���D��
�H�P�S�D�W�L�H�����9���]�i�Y�L�V�O�R�V�W�L���Q�D���F�t�O�R�Y�p���V�N�X�S�L�Q�����Y�]�G���O�i�Y�i�Q�t���Y���R�E�O�D�V�W�L��VUR ���S�R�G�O�H���S�R�W���H�E���~�þ�D�V�W�Q�t�N�$��
�S���H�G�ã�N�R�O�Q�t�K�R�����Y�ã�H�R�E�H�F�Q�p�K�R�����R�G�E�R�U�Q�p�K�R�����Y�\�V�R�N�R�ã�N�R�O�V�N�p�K�R���Y�]�G���O�i�Y�i�Q�t���Q�H�E�R���Y�]�G���O�i�Y�i�Q�t���G�R�V�S���O�ê�F�K����
�O�]�H���Q���N�W�H�U�i���Y�\�E�U�D�Q�i���W�p�P�D�W�D���2�6�3���S�U�R�K�O�R�X�E�L�W�� 

�1�D���]�D�þ�i�W�N�X���V�H���V���~�þ�D�V�W�Q�t�N�\���]�D�O�R�å�t �V�S�R�O�H�þ�Q�p���F�K�i�S�i�Q�t���S�R�M�P�$���Ä�Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�³ a 
�Ä�X�G�U�å�L�W�H�O�Q�R�V�W�³�����D���W�R���W�D�N�����å�H���V�H���R�G���~�þ�D�V�W�Q�t�N�$���V�K�U�R�P�i�å�G�t prekoncepty, které vycházejí z jejich znalostí, 
�K�R�G�Q�R�W���D���]�N�X�ã�H�Q�R�V�W�t�����7�\�W�R���G�H�I�L�Q�L�F�H���M�V�R�X���Q�i�V�O�H�G�Q�����S�R�U�R�Y�Q�i�Y�i�Q�\���V���Y�\�E�U�D�Q�ê�P�L���G�H�I�L�Q�L�F�H�P�L���] globáln����
�S���L�M�D�W�p�K�R diskurzu.  

1. Ú�Y�R�G���G�R���X�G�U�å�L�W�H�O�Q�R�V�W�L 

�x �'�H�I�L�Q�L�F�H���D���Y�ê�]�Q�D�P���X�G�U�å�L�W�H�O�Q�R�V�W�L�� 
�x �*�O�R�E�i�O�Q�t���Y�ê�]�Y�\���D���F�t�O�H���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H�����6�'�*�V�����D��Plán �U�R�]�Y�R�M�H���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê��

rozvoj do roku 2030 UNESCO 
�x �5�R�]�P���U�\���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H�����H�N�R�O�R�J�L�F�N�p�����V�R�F�L�i�O�Q�t�����H�N�R�Q�R�P�L�F�N�p�����N�X�O�W�X�U�Q�t���D���S�R�O�L�W�L�F�N�p���� 

�������G�R�Y�H�G�Q�R�V�W�L���Y���R�E�O�D�V�W�L���X�G�U�å�L�W�H�O�Q�R�V�W�L���Y���N�D�å�G�R�G�H�Q�Q�t�P���å�L�Y�R�W�� 
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�x �8�G�U�å�L�W�H�O�Q�i���V�S�R�W���H�E�D���D���å�L�Y�R�W�Q�t���V�W�\�O 
�x �Ò�þ�L�Q�Q�p���Y�\�X�å�t�Y�i�Q�t���]�G�U�R�M�$���D���H�Q�H�U�J�L�H 
�x �3���H�G�F�K�i�]�H�Q�t���Y�]�Q�L�N�X���R�G�S�D�G�$���D���U�H�F�\�N�O�D�F�H 
�x �8�G�U�å�L�W�H�O�Q�i���P�R�E�L�O�L�W�D���D���G�R�S�U�D�Y�D 

3. U�G�U�å�L�W�H�O�Q�R�V�W���Y�H���Y�]�G���O�i�Y�i�Q�t�� 

�x �8�G�U�å�L�W�H�O�Q�p���Y�]�G���O�i�Y�i�Q�t���D���R�V�Y���W�D 
�x �,�Q�W�H�J�U�D�F�H���X�G�U�å�L�W�H�O�Q�R�V�W�L���G�R��kurikula �D���N�D�å�G�R�G�H�Q�Q�t�K�R���å�L�Y�R�W�D���ã�N�R�O�\�� 

4. U�G�U�å�L�W�H�O�Q�R�V�W���Y���N�R�P�X�Q�L�W�i�F�K���D���P�t�V�W�Q�t�P���N�R�Q�W�H�[�W�X 

�x �â�N�R�O�Q�t���D���N�R�P�X�Q�L�W�Q�t���S�U�R�M�H�N�W�\���D���L�Q�L�F�L�D�W�L�Y�\ 
�x �Ò�þ�D�V�W���D���V�S�R�O�X�S�U�i�F�H���ã�N�R�O�\���D���N�R�P�X�Q�L�W�\ 

5. U�G�U�å�L�W�H�O�Q�R�V�W���Y���S�R�O�L�W�L�F�H���D���V�S�R�O�H�þ�Q�R�V�W�L 

�x �'�H�M�W�H���V�W�X�G�H�Q�W�$�P���K�O�D�V���± �R�E�K�D�M�R�E�D���D���S�R�O�L�W�L�F�N�i���D�Q�J�D�å�R�Y�D�Q�R�V�W���S�U�R���X�G�U�å�L�W�H�O�Q�R�V�W�� 
�x �.�R�P�X�Q�L�N�D�F�H���D���N�D�P�S�D�Q�����]�D�P�����H�Q�p���Q�D���X�G�U�å�L�W�H�O�Q�R�V�W 
�x �6�S�R�O�X�S�U�i�F�H���V�H���]�i�M�P�R�Y�ê�P�L���V�N�X�S�L�Q�D�P�L���D���]�~�þ�D�V�W�Q���Q�ê�P�L���V�W�U�D�Q�D�P�L 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\�� 

�x �2�G�E�R�U�Q�p���S���H�G�Q�i�ã�N�\���D���S�U�H�]�H�Q�W�D�F�H���Q�D���U�$�]�Q�i���W�p�P�D�W�D���X�G�U�å�L�W�H�O�Q�R�V�W�L 
�x Skupinová práce a diskuse s cílem �V�S�R�O�H�þ�Q�����Y�\�S�U�D�F�R�Y�D�W���S���t�V�W�X�S�\���N�����H�ã�H�Q�t�P�� 
�x �3���t�S�D�G�R�Y�p���V�W�X�G�L�H���D���S�U�D�N�W�L�F�N�p���S���t�N�O�D�G�\���]���U�$�]�Q�ê�F�K���R�E�O�D�V�W�t���X�G�U�å�L�W�H�O�Q�R�V�W�L 
�x �,�Q�W�H�U�D�N�W�L�Y�Q�t���F�Y�L�þ�H�Q�t���D���V�L�P�X�O�D�F�H���N���S�R�V�t�O�H�Q�t���S�R�U�R�]�X�P���Q�t���D���D�N�þ�Q�t�F�K���G�R�Y�H�G�Q�R�V�W�t�� 
�x �5�H�I�O�H�[�H���D���Y�ê�P���Q�D���]�N�X�ã�H�Q�R�V�W�t���N���S�U�R�K�O�R�X�E�H�Q�t���]�t�V�N�D�Q�ê�F�K���S�R�]�Q�D�W�N�$�� 

�0�H�W�R�G�D�������Ò�Y�R�G���G�R���W�p�P�D�W�X���9�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M 

�0�H�W�R�G�D�������*�O�R�E�i�O�Q�t���S�H�U�V�S�H�N�W�L�Y�D�����3�U�R�þ���M�H���W�R���G�$�O�H�å�L�W�p�"�� 

�0�H�W�R�G�D�������9�\�W�Y�R���H�Q�t���U�H�I�H�U�H�Q�þ�Q�t�F�K���E�R�G�$���S�U�R���Y�O�D�V�W�Q�t�����S�U�R�I�H�V�Q�t�����N�D�å�G�R�G�H�Q�Q�t���å�L�Y�R�W���� 

�0�H�W�R�G�D�������-�D�N���P�$�å�H���X�G�U�å�L�W�H�O�Q�R�V�W���Y�\�S�D�G�D�W���Y�����S�U�R�I�H�V�Q�t�P�����N�D�å�G�R�G�H�Q�Q�t�P���å�L�Y�R�W������ 

Metoda 5 Správná praxe VUR �± Gallery Walk 

Alternativní metody 

Metoda: World�±Café 

Metoda: Procházka a rozhovor  
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Modul 2 

�6�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t���D���E�X�G�R�X�F�t���Y�]�G���O�i�Y�i�Q�t 

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������E�X�G�R�X���~�þ�D�V�W�Q�t�F�L���V�F�K�R�S�Q�L���� 

�x �U�R�]�Y�t�M�H�W���S�R�U�R�]�X�P���Q�t���V�O�R�å�L�W�ê�P���V�\�V�W�p�P�$�P����c�t�O�H�P���V�H�P�L�Q�i���H���M�H���S�R�V�N�\�W�Q�R�X�W���~�þ�D�V�W�Q�t�N�$�P���]�i�N�O�D�G�Q�t��
�]�Q�D�O�R�V�W�L���R���W�R�P�����F�R���M�V�R�X���W�R���N�R�P�S�O�H�[�Q�t���V�\�V�W�p�P�\���D���M�D�N���I�X�Q�J�X�M�t�����3�R�P�$�å�H���M�L�P��to rozpoznat a pochopit 
�L�Q�W�H�U�D�N�F�H�����Y�]�i�M�H�P�Q�p���]�i�Y�L�V�O�R�V�W�L���D���]�S���W�Q�p���Y�D�]�E�\���Y���W���F�K�W�R���V�\�V�W�p�P�H�F�K�� 

�x �S�R�G�S�R�U�R�Y�D�W���P�\�ã�O�H�Q�t���Y���V�R�X�Y�L�V�O�R�V�W�H�F�K�����6�H�P�L�Q�i�����M�H���N�R�Q�F�L�S�R�Y�i�Q���W�D�N�����D�E�\���~�þ�D�V�W�Q�t�F�L���G�R�N�i�]�D�O�L��
�S���H�N�R�Q�D�W���O�L�Q�H�i�U�Q�t���P�\�ã�O�H�Q�t���D���U�R�]�S�R�]�Q�Dli  �Y�]�i�M�H�P�Q�p���Y�]�W�D�K�\���D���L�Q�W�H�U�D�N�F�H���P�H�]�L���U�$�]�Q�ê�P�L���S�U�Y�N�\��
�V�\�V�W�p�P�X�����&�t�O�H�P���M�H���S�R�G�S�R���L�W���K�R�O�L�V�W�L�F�N�p���P�\�ã�O�H�Q�t���D���S�R�Y�]�E�X�G�L�W���~�þ�D�V�W�Q�t�N�\�����D�E�\���V�H���Q�D���S�U�R�E�O�p�P�\���D��
situace dívali z celostní perspektivy. 

�x �D�Q�D�O�\�]�R�Y�D�W���D�����H�ã�L�W���V�O�R�å�L�W�p���S�U�R�E�O�p�P�\����c�t�O�H�P���V�H�P�L�Q�i���H���M�H���S�R�V�N�\�W�Q�R�X�W���~�þ�D�V�W�Q�t�N�$�P���Q�i�V�W�U�R�M�H���D���P�H�W�R�G�\��
�V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t���S�U�R���D�Q�D�O�ê�]�X���V�O�R�å�L�W�ê�F�K���S�U�R�E�O�p�P�$���D���Y�ê�Y�R�M���L�Q�R�Y�D�W�L�Y�Q�t�F�K�����H�ã�H�Q�t�����0���O�L���E�\���E�ê�W��
�V�F�K�R�S�Q�L���L�G�H�Q�W�L�I�L�N�R�Y�D�W���S���t�þ�L�Q�Q�p���Y�]�W�D�K�\���D���]�S���W�Q�p���Y�D�]�E�\���Y���V�\�V�W�p�P�X���D���]�D�P�����L�W���V�H���W�D�N���Q�D���N�O�t�þ�R�Y�p��
prvky. 

�x �X�P�R�ånit �S�R�X�å�L�W�t���Y���S�U�D�[�L����s�H�P�L�Q�i�����S�R�V�N�\�W�Q�H���~�þ�D�V�W�Q�t�N�$�P���N�R�Q�N�U�p�W�Q�t���Q�i�V�W�U�R�M�H�����P�H�W�R�G�\���D���S�R�V�W�X�S�\��
�V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t��uplatnitelné �Y�H���ã�N�R�O�i�F�K�����&�t�O�H�P���M�H���S�R�V�N�\�W�Q�R�X�W���X�þ�L�W�H�O�$�P nástroje, které jsou 
�S�R�W���H�Ené �N�����H�ã�H�Q�t���V�O�R�å�L�W�ê�F�K���S�U�R�E�O�p�P�$�����U�R�]�K�R�G�R�Y�i�Q�t���D���H�I�H�N�W�L�Y�Q�t�P�X���]�D�Y�i�G���Q�t���]�P���Q���Y�H���V�Y�p���ã�N�R�O�H��
�Q�H�E�R���W���t�G���� 

Doba trvání 

3�±6 hodin 

Obsah 

�6�H�P�L�Q�i�����Q�D�E�t�]�t���N�R�P�E�L�Q�D�F�L���W�H�R�U�H�W�L�F�N�ê�F�K���]�Q�D�O�R�V�W�t���D���S�U�D�N�W�L�F�N�ê�F�K���F�Y�L�þ�H�Q�t�����D�E�\���V�L���~�þ�D�V�W�Q�t�F�L���R�V�Y�R�M�L�O�L��
�V�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t�����,�Q�W�H�U�D�N�W�L�Y�Q�t���S�R�M�H�W�t���V�H�P�L�Q�i���H���G�i�Y�i���~�þ�D�V�W�Q�t�N�$�P���S���t�O�H�å�L�W�R�V�W���S���L�V�S���W���Y�O�D�V�W�Q�t�P�L��
�]�Q�D�O�R�V�W�P�L���D���]�N�X�ã�H�Q�R�V�W�P�L���D���X�þ�L�W���V�H���M�H�G�H�Q���R�G���G�U�X�K�p�K�R�� 

�����Ò�Y�R�G���G�R���V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t 

�x �&�R���M�H���W�R���V�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t�" 
�x �3�U�R�þ���M�H���V�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t���Y�H���V�O�R�å�L�W�p�P���V�Y���W�����G�$�O�H�å�L�W�p�" 
�x �3���t�N�O�D�G�\���X�S�O�D�W�Q���Q�t���V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t���Y�H���ã�N�R�O�i�F�K�� 

2. Z�i�N�O�D�G�Q�t���S�U�L�Q�F�L�S�\���V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t 

�x Vzájemná propojenost: význam vzájemných závislostí a interakcí v systémech. 
�x �=�S���W�Qovazebné s�P�\�þ�N�\����k�O�D�G�Q�p���D���]�i�S�R�U�Q�p���]�S���W�Q�p���Y�D�]�E�\���D���M�H�M�L�F�K���G�$�V�O�H�G�N�\�� 
�x �(�P�H�U�J�H�Q�F�H�����M�D�N���Y�]�Q�L�N�D�M�t���H�P�H�U�J�H�Q�W�Q�t���Y�O�D�V�W�Q�R�V�W�L���Y�H���V�O�R�å�L�W�ê�F�K���V�\�V�W�p�P�H�F�K�� 

3. S�\�V�W�p�P�R�Y�p���P�\�ã�O�H�Q�t 

�x �'�H�I�L�Q�R�Y�i�Q�t���K�U�D�Q�L�F���V�\�V�W�p�P�X���D���Y�L�]�X�D�O�L�]�D�F�H���V�\�V�W�p�P�$�� 
�x �$�Q�D�O�ê�]�D���S���t�þ�L�Q���D���Q�i�V�O�H�G�N�$���D���G�L�D�J�U�D�P�\���S���t�þ�L�Q�Q�ê�F�K���V�P�\�þ�H�N�� 
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�x Identifikace �]�S���W�Q�R�Y�D�]�H�E�Q�ê�F�K���V�P�\�þ�H�N���D���E�R�G�$ zvratu. 

4. Dynamika v systémech 

�x �3�R�U�R�]�X�P��ní �]�P���Q�i�P���Y���V�\�V�W�p�P�X���D��schopnost je �S���H�G�Y�t�G�D�W�� 
�x �,�G�H�Q�W�L�I�L�N�D�F�H���]�S�R�å�G���Q�t���D���V�P�\�þ�H�N���]�S���W�Q�p���Y�D�]�E�\�� 
�x ���H�ã�H�Q�t���Q�H�R�þ�H�N�i�Y�D�Q�ê�F�K���G�$�V�O�H�G�N�$���D���Q�H�O�L�Q�H�i�U�Q�t�K�R���F�K�R�Y�i�Q�t�� 

5. I�P�S�O�H�P�H�Q�W�D�F�H���V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t 

�x �=�D�þ�O�H�Q���Q�t���V�\�V�W�p�P�R�Y�p�K�R���P�\�ã�O�H�Q�t���G�R���ã�N�R�O�Q�t�K�R��provozu. 
�x �=�G�U�R�M�H���D���Q�i�V�W�U�R�M�H���S�U�R���G�D�O�ã�t���X�þ�H�Q�t���D���S�R�X�å�L�W�t�� 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\�� 

1. Diagramy �S���t�þ�L�Q���D���Q�i�V�O�H�G�N�$�����'�L�D�J�U�D�P�\���S���t�þ�L�Q���D���Q�i�V�O�H�G�N�$�����]�Q�i�P�p���W�D�N�p���M�D�N�R���,�V�K�L�N�D�Z�R�Y�\���G�L�D�J�U�D�P�\��
nebo �Ädiagramy rybí kosti�³�����S�R�P�i�K�D�M�t���L�G�H�Q�W�L�I�L�N�R�Y�D�W���K�O�D�Y�Q�t���S���t�þ�L�Q�\���X�U�þ�L�W�p�K�R���S�U�R�E�O�p�P�X���Q�H�E�R���V�L�W�X�D�F�H����
�9�L�]�X�D�O�L�]�X�M�t���U�$�]�Q�p���S���t�þ�L�Q�\���D���X�N�D�]�X�M�t���Y�]�W�D�K�\���P�H�]�L���Q�L�P�L�� 

2. �$�Q�D�O�ê�]�D���V�F�p�Q�i���$�����$�Q�D�O�ê�]�D���V�F�p�Q�i���$���]�D�K�U�Q�X�M�H���Y�\�S�U�D�F�R�Y�i�Q�t���U�$�]�Q�ê�F�K���V�F�p�Q�i���$���E�X�G�R�X�F�t�K�R���Y�ê�Y�R�M�H��
s �F�t�O�H�P���S�U�R�]�N�R�X�P�D�W���P�R�å�Q�ê���Y�ê�Y�R�M���D���G�R�S�D�G�\���Q�D���V�\�V�W�p�P�����3�R�P�i�K�i���Y�\�K�R�G�Q�R�W�L�W���S���t�O�H�å�L�W�R�V�W�L�����U�L�]�L�N�D���D��
�]�S�$�V�R�E�\���M�H�G�Q�i�Q�t���Y���U�$�]�Q�ê�F�K���S�U�R�V�W���H�G�t�F�K���D���S�R�G�S�R�U�X�M�H���V�W�U�D�W�H�J�L�F�N�p���U�R�]�K�R�G�R�Y�i�Q�t�� 

3. �$�Q�D�O�ê�]�D���]�D�L�Q�W�H�U�H�V�R�Y�D�Q�ê�F�K���V�W�U�D�Q�����&�t�O�H�P���D�Q�D�O�ê�]�\���]�D�L�Q�W�H�U�H�V�R�Y�D�Q�ê�F�K���V�W�U�D�Q���M�H���L�G�H�Q�W�L�I�L�N�R�Y�D�W���U�$�]�Q�p��
�]�i�M�P�R�Y�p���V�N�X�S�L�Q�\���Q�H�E�R���V�X�E�M�H�N�W�\�����N�W�H�U�p���M�V�R�X���V�\�V�W�p�P�H�P���R�Y�O�L�Y�Q���Q�\�����$�Q�D�O�ê�]�R�X���]�i�M�P�$�����S�R�W���H�E���D���Y�]�W�D�K�$��
�]�~�þ�D�V�W�Q���Q�ê�F�K���V�W�U�D�Q���O�]�H���O�p�S�H���S�R�U�R�]�X�P���W���V�\�V�W�p�P�X���D���S�R�W�H�Q�F�L�i�O�Q�t�P���N�R�Q�I�O�L�N�W�$�P���Q�H�E�R���V�\�Q�H�U�J�L�t�P�� 

Alternativní metody  

�6�H�P�L�Q�i�����P�$�å�H���E�ê�W���W�D�N�p���]�D�O�R�å�H�Q���Q�D���N�R�Q�F�H�S�F�L���3�H�W�H�U�D���6�H�Q�J�H�K�R�����3�H�W�H�U���6�H�Q�J�H�����������������7�K�H���)�L�I�W�K��
Discipline: Senge (1994) The Fifth Discipline Fieldbook; Senge (1999) The Dance of Change) a 
zahrnovat následující metody: 

1. �3���t�þ�L�Q�Q�p���V�P�\�þ�N�R�Y�p���G�L�D�J�U�D�P�\����Causal Loop Diagrams, CLD): tyto diagramy jsou vizuálním 
�]�Q�i�]�R�U�Q���Q�t�P���]�S���W�Q�R�Y�D�]�H�E�Q�t�F�K���V�P�\�þ�H�N���Y���V�\�V�W�p�P�X�����3�R�P�i�K�D�M�t���S�R�F�K�R�S�L�W���L�Q�W�H�U�D�N�F�H���D���]�S���W�Q�R�Y�D�]�H�E�Q�t��
�S�$�V�R�E�H�Q�t �P�H�]�L���U�$�]�Q�ê�P�L���S�U�Y�N�\���V�\�V�W�p�P�X�����&�/�'���]�R�E�U�D�]�X�M�t���Y�D�]�E�\���P�H�]�L���S���t�þ�L�Q�R�X���D���Q�i�V�O�H�G�N�H�P���D��
�X�P�R�å���X�M�t���D�Q�D�O�ê�]�X���G�\�Q�D�P�L�F�N�ê�F�K���]�P���Q���Y���V�\�V�W�p�P�X�� 

2. Archetypy systému: systémové archetypy jsou opakující se vzorce chování v systémech. 
�3�R�P�i�K�D�M�t���L�G�H�Q�W�L�I�L�N�R�Y�D�W���D���S�R�F�K�R�S�L�W���W�\�S�L�F�N�p���F�K�R�Y�i�Q�t���D���V�W�U�X�N�W�X�U�\���Y�H���V�O�R�å�L�W�ê�F�K���V�\�V�W�p�P�H�F�K�����,�G�H�Q�W�L�I�L�N�D�F�t��
�V�\�V�W�p�P�R�Y�ê�F�K���D�U�F�K�H�W�\�S�$���O�]�H���L�G�H�Q�W�L�I�L�N�R�Y�D�W���S�R�W�H�Q�F�L�i�O�Q�t���S�U�R�E�O�p�P�\���D���P�R�å�Q�i�����H�ã�H�Q�t�� 

3. Systémová dynamika: m�H�W�R�G�D���V�\�V�W�p�P�R�Y�p���G�\�Q�D�P�L�N�\���Y�\�X�å�t�Y�i���S�R�þ�t�W�D�þ�R�Y�p���P�R�G�H�O�\���N���V�L�P�X�O�D�F�L��
�F�K�R�Y�i�Q�t���V�O�R�å�L�W�ê�F�K���V�\�V�W�p�P�$���Y���þ�D�V�H�����7�\�W�R���P�R�G�H�O�\���]�D�F�K�\�F�X�M�t���G�\�Q�D�P�L�N�X���D���L�Q�W�H�U�D�N�F�H���X�Y�Q�L�W�����V�\�V�W�p�P�X���D��
�X�P�R�å���X�M�t���W�H�V�W�R�Y�D�W���U�$�]�Q�p���V�F�p�Q�i���H���D���M�H�M�L�F�K���~�þ�L�Q�N�\�� 

4. U�±�P�H�W�R�G�D���]�D�O�R�å�H�Q�i���Q�D���8�±teorii Otto Scharmera 

Následující moduly 3�±5 odkazují na rámec kurikula �Y�\�W�Y�R���H�Q�ê���Y���S�U�R�M�H�N�W�X���(�5�$�6�0�8�6�����ÄESD 
Supervision 4.0�³�����M�D�N���M�H���]�Q�i�]�R�U�Q���Q�R���Y���,�2���� 
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Modul 3 

�9�\�W�Y�i���H�Q�t kurikula  a rozvoj kompetencí v oblasti VUR 

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������~�þ�D�V�W�Q�t�F�L���S�U�R�K�O�R�X�E�t��znalosti �D���]�D�P�����t���V�H���Q�D���Q�i�V�O�H�G�X�M�t�F�t���G�R�Y�H�G�Q�R�V�W�L���� 

1. �2�G�E�R�U�Q�p���]�Q�D�O�R�V�W�L���Y���G�D�Q�p�P���R�E�R�U�X�����S�U�R���Y�\�W�Y�R���H�Q�t���N�Y�D�O�L�W�Q�t�K�R���X�þ�H�E�Q�t�K�R���S�O�i�Q�X���M�H���G�$�O�H�å�L�W�p���P�t�W���G�R�E�U�p��
�R�G�E�R�U�Q�p���]�Q�D�O�R�V�W�L���Y���G�D�Q�ê�F�K���S���H�G�P���W�H�F�K�����7�R���]�D�K�U�Q�X�M�H���G�$�N�O�D�G�Q�R�X���]�Q�D�O�R�V�W���R�E�V�D�K�X���S���H�G�P���W�X����
�V�R�X�þ�D�V�Q�p�K�R���Y�ê�Y�R�M�H���D���G�L�G�D�N�W�L�F�N�ê�F�K���S���t�V�W�X�S�$�� 

2. �3�H�G�D�J�R�J�L�F�N�p���N�R�P�S�H�W�H�Q�F�H�����ã�N�R�O�D���D���W�Y�R�U�E�D���N�X�U�L�N�X�O�D���Y�\�å�D�G�X�M�t���]�Q�D�O�R�V�W�L���D���G�R�Y�H�G�Q�R�V�W�L���Y���R�E�O�D�V�W�L��
�S�H�G�D�J�R�J�L�N�\�����7�R���]�D�K�U�Q�X�M�H���S�R�U�R�]�X�P���Q�t���W�H�R�U�L�t�P���X�þ�H�Q�t�����P�H�W�R�G�i�P���Y�ê�X�N�\���D���X�þ�H�Q�t�����L�Q�G�L�Y�L�G�X�i�O�Q�t�P��
�Y�]�G���O�i�Y�D�F�t�P���S�R�W���H�E�i�P���D���P�H�W�R�G�i�P���K�R�G�Q�R�F�H�Q�t�� 

Doba trvání 

3�±6 hodin 

Obsah 

�&�t�O�H�P���W�R�K�R�W�R���P�R�G�X�O�X���M�H���S�R�U�R�]�X�P���W���S�U�R�E�O�H�P�D�W�L�F�H��VUR �S���L���W�Y�R�U�E�����X�þ�H�E�Q�t�F�K���S�O�i�Q�$�����S�U�R�]�N�R�X�P�D�W��
�S���t�N�O�D�G�\��VUR �Y���S�U�D�[�L���]���U�$�]�Q�ê�F�K���H�Y�U�R�S�V�N�ê�F�K���]�H�P�t�����S�U�R�]�N�R�X�P�D�W���P�R�å�Q�R�V�W�L���]�D�þ�O�H�Q���Q�t��VUR tak, aby 
bylo specifické pro jednotlivé �ã�N�R�O�\, a dále �]�M�L�V�W�L�W�����M�D�N���S�U�R�S�R�M�L�W���U�$�]�Q�p���R�E�O�D�V�W�L���Y�ê�X�N�\���S�R�P�R�F�t���W�p�P�D�W��
VUR. 

�6�H�P�L�Q�i�����R���W�Y�R�U�E�����X�þ�H�E�Q�t�F�K���S�O�i�Q�$���V�H���]�D�P�����X�M�H���Q�D��pedagogické postupy související s VUR ���X�þ�H�Q�t���V�H��
v �U�H�i�O�Q�p�P���V�Y���W�������S�U�R�E�O�p�P�R�Y�����R�U�L�H�Q�W�R�Y�D�Q�p���X�þ�H�Q�t���D�W�G�������D���M�H�K�R���F�t�O�H�P���M�H���S�R�V�N�\�W�Q�R�X�W���~�þ�D�V�W�Q�t�N�$�P��
�S�R�W���H�E�Q�p���]�Q�D�O�R�V�W�L�����G�R�Y�H�G�Q�R�V�W�L���D���Q�i�V�W�U�R�M�H���S�U�R���W�Y�R�U�E�X���V�R�X�þ�D�V�Q�ê�F�K���D���Q�D���E�X�G�R�X�F�Q�R�V�W���]�D�P�����H�Q�ê�F�K 
�X�þ�H�E�Q�t�F�K���S�O�i�Q�$���]�D�O�R�å�H�Q�ê�F�K���Q�D��VUR�����=�N�R�X�P�D�M�t���V�H���L�Q�R�Y�D�W�L�Y�Q�t���G�L�G�D�N�W�L�F�N�p���P�H�W�R�G�\���D���S���t�V�W�X�S�\�����G�t�N�\��
�Q�L�P�å���M�H���S�U�R�F�H�V���X�þ�H�Q�t���H�I�H�N�W�L�Y�Q���M�ã�t�����L�Q�W�H�U�D�N�W�L�Y�Q���M�ã�t���D��více motivující. 

�x �Ò�Y�R�G���G�R���G�L�G�D�N�W�L�F�N�ê�F�K���S���t�V�W�X�S�$��VUR 
�x Definice a význam didaktiky VUR 
�x �6�R�X�þ�D�V�Q�p���W�U�H�Q�G�\���D���Y�ê�Y�R�M���Y�H���Y�]�G���O�i�Y�i�Q�t �R�E�H�F�Q�� 
�x �5�R�O�H���X�þ�L�W�H�O�H���M�D�N�R���D�N�W�L�Yiz�i�W�R�U�D���D���I�D�F�L�O�L�W�i�W�R�U�D���X�þ�H�Q�t����Hattie (2012)).  

1. �9�\�W�Y�i���H�Q�t���N�X�U�L�N�X�O�D���]�D�P�����H�Qého na kompetence 

�x �=�i�N�O�D�G�\���Y�]�G���O�i�Y�i�Q�t���]�D�P�����H�Q�p�K�R���Q�D���N�R�P�S�H�W�H�Q�F�H 
�x �,�G�H�Q�W�L�I�L�N�D�F�H���N�O�t�þ�R�Y�ê�F�K��kompetencí pro �X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M 
�x �=�D�þ�O�H�Q���Q�t��kompetencí do kurikula 

2. �$�N�W�L�Y�Q�t���D���V�D�P�R�V�W�D�W�Q�p���X�þ�H�Q�t 

�x �0�H�W�R�G�\���D�N�þ�Q�t�K�R���D���]�i�å�L�W�N�R�Y�p�K�R���X�þ�H�Q�t 
�x Podpora sebereflexe a dovedností ���H�ã�L�W���S�U�R�E�O�p�P�\�� 

3. �'�L�J�L�W�D�O�L�]�D�F�H���Y�H���W���t�G�� 
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�x �9�\�X�å�L�W�t���G�L�J�L�W�i�O�Q�t�F�K���P�p�G�L�t���D���Q�i�V�W�U�R�M�$���Y kurikulu 
�x Integrace e�±learningu, online �]�G�U�R�M�$���D���Y�L�U�W�X�i�O�Q�t�F�K���Y�ê�X�N�R�Y�ê�F�K���S�U�R�V�W���H�G�t 
�x �3�R�G�S�R�U�D���P�H�G�L�i�O�Q�t�F�K���N�R�P�S�H�W�H�Q�F�t���D���N�U�L�W�L�F�N�p�K�R���Y�\�X�å�t�Y�i�Q�t���G�L�J�L�W�i�O�Q�t�K�R���R�E�V�D�K�X 

4. �.�R�R�S�H�U�D�W�L�Y�Q�t���X�þ�H�Q�t���D���W�ê�P�R�Y�i���S�U�i�F�H 

�x �0�H�W�R�G�\���V�N�X�S�L�Q�R�Y�p���S�U�i�F�H���D���V�S�R�O�X�S�U�i�F�H���Y�H���W���t�G�� 
�x �3���t�S�U�D�Y�D���S�U�D�F�R�Y�Q�t�K�R���S�U�R�V�W���H�G�t pro skupinové aktivity 
�x Spolupráce s externími a místními aktéry, partnery a odborníky 

5. �,�Q�G�L�Y�L�G�X�D�O�L�]�D�F�H���D���G�L�I�H�U�H�Q�F�L�D�F�H���Y�H���W���t�G�� 

�x �=�R�K�O�H�G�Q���Q�t���U�$�]�Q�ê�F�K���Y�]�G���O�i�Y�D�F�t�F�K���S�R�W���H�E���D���V�W�\�O�$ 
�x �3���L�]�S�$�V�R�E�H�Q�t��kurikula �U�R�]�P�D�Q�L�W�R�V�W�L���å�i�N�$ 
�x �3�R�X�å�t�Y�i�Q�t���G�L�I�H�U�H�Q�F�R�Y�D�Q�ê�F�K���~�N�R�O�$���D���S�R�G�S�$�U�Q�ê�F�K���R�S�D�W���H�Q�t 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\�� 

�x �2�G�E�R�U�Q�p���S���H�G�Q�i�ã�N�\���D���S�U�H�]�H�Q�W�D�F�H���R���G�L�G�D�N�W�L�F�N�ê�F�K���S���t�V�W�X�S�H�F�K���V�R�X�Y�L�V�H�M�t�F�t�F�K���V��VUR. 
�x �6�N�X�S�L�Q�R�Y�i���S�U�i�F�H���D���G�L�V�N�X�V�H���S�U�R���V�S�R�O�H�þ�Q�p���Y�\�W�Y�i���H�Q�t���N�X�U�L�N�X�O�i�U�Q�t�F�K��koncepcí. 
�x �3�U�D�N�W�L�F�N�i���F�Y�L�þ�H�Q�t���D���S���t�S�D�G�R�Y�p���V�W�X�G�L�H���W�ê�N�D�M�t�F�t���V�H���D�S�O�L�N�D�F�H���P�H�W�R�G���V�R�X�Y�L�V�H�M�t�F�t�F�K���V��VUR. 
�x �3�U�H�]�H�Q�W�D�F�H���D���Y�ê�P���Q�D���R�V�Y���G�þ�H�Q�ê�F�K���S�R�V�W�X�S�$���] praxe. 
�x �5�H�I�O�H�[�H���D���]�S���W�Q�i���Y�D�]�E�D���S�U�R���R�V�R�E�Q�t���D���S�U�R�I�H�V�Q�t���U�R�]�Y�R�M. 

Alternativní metody  

�x �3�O�i�Q�R�Y�i�Q�t���D���U�H�I�O�H�[�H���Y�\�X�þ�R�Y�D�F�t�F�K���M�H�G�Q�R�W�H�N�����O�H�N�F�t�����]�D�O�R�å�H�Q�ê�F�K���Q�D���N�R�Q�N�U�p�W�Q�t�P���G�L�G�D�N�W�L�F�N�p�P��
konceptu souvisejícím s VUR. 

Modul 4 

�9�\�W�Y�i���H�Q�t���N�X�U�L�N�X�O�D �D���F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S�����:�6�$�� 

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������~�þ�D�V�W�Q�t�F�L���S�U�R�K�O�R�X�E�t���Q�i�V�O�H�G�X�M�t�F�t���G�R�Y�H�G�Q�R�V�W�L���� 

1. �$�Q�D�O�\�W�L�F�N�p���G�R�Y�H�G�Q�R�V�W�L�����S�H�þ�O�L�Y�i���D�Q�D�O�ê�]�D���M�H���Q�X�W�Q�i���S�U�R���]�M�L�ã�W���Q�t���S�R�W���H�E���å�i�N�$���V�W�X�G�H�Q�W�$���D���R�G�S�R�Y�t�G�D�M�t�F�t��
�S���L�]�S�$�V�R�E�H�Q�t��kurikula�����$�Q�D�O�\�W�L�F�N�p���G�R�Y�H�G�Q�R�V�W�L���S�R�P�i�K�D�M�t���V�K�U�R�P�D�å���R�Y�D�W���U�H�O�H�Y�D�Q�W�Q�t���~�G�D�M�H����
�L�Q�W�H�U�S�U�H�W�R�Y�D�W���M�H���D���þ�L�Q�L�W���Q�D���M�H�M�L�F�K���]�i�N�O�D�G�����U�R�]�K�R�G�Q�X�W�t�� 

2. �.�U�H�D�W�L�Y�L�W�D���D���L�Q�R�Y�D�þ�Q�t���G�R�Y�H�G�Q�R�V�W�L����tvorba kurikula �D���X�W�Y�i���H�Q�t���ã�N�R�O�Q�t�K�R���S�U�R�V�W���H�G�t���Y�\�å�D�G�X�M�t���N�U�H�D�W�L�Y�Q�t��
�D���L�Q�R�Y�D�W�L�Y�Q�t���S���t�V�W�X�S�\�����D�E�\���E�\�O�R���P�R�å�Q�p���Y�\�K�R�Y���W���P���Q�t�F�t�P���V�H���S�R�å�D�G�D�Y�N�$�P���D���S�R�W���H�E�i�P���å�i�N�$����
�6�F�K�R�S�Q�R�V�W���J�H�Q�H�U�R�Y�D�W���Q�R�Y�p���Q�i�S�D�G�\�����N�R�P�E�L�Q�R�Y�D�W���U�$�]�Q�p���P�H�W�R�G�\���D���U�R�]�Y�t�M�H�W���Q�R�Y�p���S���t�V�W�X�S�\���M�H���Q�H�]�E�\�W�Q�i�� 

3. �.�R�P�X�Q�L�N�D�þ�Q�t���G�R�Y�H�G�Q�R�V�W�L���D���V�S�R�O�X�S�U�i�F�H�����V�S�R�O�X�S�U�i�F�H���V���U�$�]�Q�ê�P�L��aktéry�����M�D�N�R���M�V�R�X���X�þ�L�W�H�O�p�����å�i�F�L����
�U�R�G�L�þ�H���D���Y�H�G�H�Q�t���ã�N�R�O�\�����M�H���Q�H�]�E�\�W�Q�R�X���V�R�X�þ�i�V�W�t���U�R�]�Y�R�M�H���ã�N�R�O�\���D��tvorby kurikula�����'�R�E�U�p���N�R�P�X�Q�L�N�D�þ�Q�t��
�G�R�Y�H�G�Q�R�V�W�L���D���V�S�R�O�X�S�U�i�F�H���M�V�R�X���Q�H�]�E�\�W�Q�p���S�U�R���V�G�t�O�H�Q�t���L�Q�I�R�U�P�D�F�t�����]�t�V�N�i�Y�i�Q�t���]�S���W�Q�p���Y�D�]�E�\���D���G�R�V�D�K�R�Y�i�Q�t��
�V�S�R�O�H�þ�Q�ê�F�K���F�t�O�$�� 
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4. �5�H�I�O�H�N�W�L�Y�Q�t���G�R�Y�H�G�Q�R�V�W�L�����V�F�K�R�S�Q�R�V�W���V�H�E�H�U�H�I�O�H�[�H���D���Q�H�X�V�W�i�O�p�K�R���]�O�H�S�ã�R�Y�i�Q�t���M�H���G�$�O�H�å�L�W�i���S���L��
�S���L�]�S�$�V�R�E�R�Y�i�Q�t��kurikula �S�R�W���H�E�i�P���V�W�X�G�H�Q�W�$�����-�H���G�$�O�H�å�L�W�p���Y�\�K�R�G�Q�R�F�R�Y�D�W���~�V�S���ã�Q�R�V�W���D���H�I�H�N�W�L�Y�L�W�X��
kurikula �D���Q�D���]�i�N�O�D�G�����W�R�K�R�W�R���Y�\�K�R�G�Q�R�F�H�Q�t���S�U�R�Y�i�G���W���~�S�U�D�Y�\�� 

5. �=�Q�D�O�R�V�W���S�U�i�Y�Q�t�F�K���D���S�R�O�L�W�L�F�N�ê�F�K���U�i�P�F�$�����ãkolní a kurikulární rozvoj musí být v souladu s právním a 
�S�R�O�L�W�L�F�N�ê�P���U�i�P�F�H�P���Y�]�G���O�i�Y�D�F�t�K�R���V�\�V�W�p�P�X���D���P�t�V�W�Q�t�P�L���S�R�G�P�t�Q�N�D�P�L���� 

Tyto dovednosti �M�V�R�X���Q�H�]�E�\�W�Q�p���S�U�R���Y�\�W�Y�R���H�Q�t���H�I�H�N�W�L�Y�Q�t�K�R���X�þ�H�E�Q�t�K�R���S�O�i�Q�X�����N�W�H�U�ê���R�G�S�R�Y�t�G�i���S�R�W���H�E�i�P��
�å�i�N�$�����-�H���G�$�O�H�å�L�W�p���V�L���X�Y���G�R�P�L�W�����å�H���U�R�]�Y�R�M���ã�N�R�O�\���D��kurikula �M�H���Q�H�S���H�W�U�å�L�W�ê���S�U�R�F�H�V�����N�W�H�U�ê���Y�\�å�D�G�X�M�H��
�Q�H�X�V�W�i�O�p���Y�]�G���O�i�Y�i�Q�t���D���U�R�]�Y�R�M�� 

Doba trvání 

3�±6 hodin 

Obsah 

Cílem modulu Rozvoj �ã�N�R�O�\���D��kurikula v oblasti VUR �M�H���S�R�V�N�\�W�Q�R�X�W���~�þ�D�V�W�Q�t�N�$�P���S�R�W���H�E�Q�p���]�Q�D�O�R�V�W�L����
�G�R�Y�H�G�Q�R�V�W�L���D���Q�i�V�W�U�R�M�H���N���Y�\�W�Y�R���H�Q�t���H�I�H�N�W�L�Y�Q�t���D���S�H�U�V�S�H�N�W�L�Y�Q�t���N�R�Q�F�H�S�F�H���F�H�O�p���ã�N�R�O�\�����-�H���Q�D�Y�U�å�H�Q���W�D�N�����D�E�\��
�ã�N�R�O�i�P���S�R�P�R�K�O���I�R�U�P�X�O�R�Y�D�W���M�D�V�Q�R�X���Y�L�]�L���D���V�W�U�D�W�H�J�L�F�N�p���F�t�O�H��svého �Y�]�G���O�ivání, �D���X�N�R�W�Y�L�W���M�H���Y�H���ã�N�R�O�Q�t�P��
�Y�]�G���O�i�Y�D�F�t�P���S�U�R�J�U�D�P�X���S�U�R��VUR. Ten j�H���]�D�O�R�å�H�Q���Q�D���F�H�O�R�ã�N�R�O�Q�t�P���S���t�V�W�X�S�X�� 

1. Úvod do tvorby kurikula 

�x �'�H�I�L�Q�L�F�H���D���Y�ê�]�Q�D�P���ã�N�R�O�Q�t�K�R���Y�]�G���O�i�Y�D�F�t�K�R���S�U�R�J�U�D�P�X 
�x �=�i�N�O�D�G�\���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X�����S�U�R�F�H�V���V�W�U�D�W�H�J�L�F�N�p�K�R���S�O�i�Q�R�Y�i�Q�t�� 

2. �$�Q�D�O�ê�]�D���V�R�X�þ�D�V�Q�p���V�L�W�X�D�F�H 

�x �,�Q�Y�H�Q�W�D�U�L�]�D�F�H���ã�N�R�O�\�����V�L�O�Q�p���D���V�O�D�E�p���V�W�U�i�Q�N�\�����S���t�O�H�å�L�W�R�V�W�L���D���Y�ê�]�Y�\. 
�x �=�D�S�R�M�H�Q�t���S���t�V�O�X�ã�Q�ê�F�K���D�N�W�p�U�$ ���X�þ�L�W�H�O�$�����V�W�X�G�H�Q�W�$�����U�R�G�L�þ�$�����D�G�P�L�Q�L�V�W�U�D�W�L�Y�\�����G�R���S�U�R�F�H�V�X���D�Q�D�O�ê�]�\�� 
�x �0�H�W�R�G�\���D���Q�i�V�W�U�R�M�H���V�E���U�X���G�D�W. 

�������9�\�S�U�D�F�R�Y�i�Q�t���Y�L�]�H���D���F�t�O�$ 

�x �8�U�þ�Hní základních �K�R�G�Q�R�W���ã�N�R�O�\���D���I�L�O�R�]�R�I�Le �Y�]�G���O�i�Y�i�Q�t�� 
�x �9�\�W�Y�R��ení �V�S�R�O�H�þ�Qé vize pro VUR. 
�x �)�R�U�P�X�O�D�F�H���M�D�V�Q�ê�F�K�����P�����L�W�H�O�Q�ê�F�K���D���G�R�V�D�å�L�W�H�O�Q�ê�F�K���F�t�O�$���D���~�N�R�O�$�� 

�������6�W�U�D�W�H�J�L�H���D���D�N�þ�Q�t���S�O�i�Q�R�Y�i�Q�t 

�x �8�U�þ�H�Q�t���V�W�U�D�W�H�J�L�F�N�ê�F�K���S�U�L�R�U�L�W���D���R�E�O�D�V�W�t���þ�L�Q�Q�R�V�W�L. 
�x �9�\�S�U�D�F�R�Y�i�Q�t���N�R�Q�N�U�p�W�Q�t�F�K���V�W�U�D�W�H�J�L�t���D���R�S�D�W���H�Q�t���N���U�H�D�O�L�]�D�F�L���F�t�O�$�� 
�x �,�Q�W�H�J�U�D�F�H���L�Q�R�Y�D�W�L�Y�Q�t�F�K���S���t�V�W�X�S�$�����W�H�F�K�Q�R�O�R�J�L�t���D���P�H�W�R�G. 

�������3�U�R�Y�i�G���Q�t���D���P�R�Q�L�W�R�U�R�Y�i�Q�t�����S�R�G�U�R�E�Q�����S�R�S�V�i�Q�R���Y���P�R�G�X�O�X������ 

�x �3�O�i�Q�R�Y�i�Q�t���D�����t�]�H�Q�t���]�G�U�R�M�$. 
�x �'�H�I�L�Q�L�F�H���R�G�S�R�Y���G�Q�R�V�W�t���D���~�N�R�O�$. 
�x �5�H�D�O�L�]�D�F�H���ã�N�R�O�Q�t�K�R���S�U�R�J�U�D�P�X���Y���N�D�å�G�R�G�H�Q�Q�t�P���å�L�Y�R�W�����ã�N�R�O�\. 
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�x Sledování a hodnocení pokroku. 

�������.�R�P�X�Q�L�N�D�F�H���D���~�þ�D�V�W 

�x �.�R�P�X�Q�L�N�D�þ�Q�t���V�W�U�D�W�H�J�L�H���S�U�R���L�Q�I�R�U�P�R�Y�i�Q�t���D���]�D�S�R�M�H�Q�t���Y�ã�H�F�K���D�N�W�p�U�$�� 
�x �9�\�W�Y�i���H�Q�t���R�W�H�Y���H�Q�p���D���S�D�U�W�L�F�L�S�D�W�L�Y�Q�t���N�X�O�W�X�U�\. 
�x �=�D�S�R�M�H�Q�t���V�W�X�G�H�Q�W�$�����U�R�G�L�þ�$���D���N�R�P�X�Q�L�W�\���G�R���S�U�R�F�H�V�X��rozvoje. 

�������8�G�U�å�L�W�H�O�Q�R�V�W���D���G�D�O�ã�t���U�R�]�Y�R�M 

�x �=�D�þ�O�H�Q���Q�t��kurikula v oblasti VUR do �S�O�i�Q�$���þ�L���V�W�U�D�W�H�J�L�t���G�O�R�X�K�R�G�R�E�p�K�R���U�R�]�Y�R�M�H���ã�N�R�O�\. 
�x �9�\�W�Y�R���H�Q�t���P�H�F�K�D�Q�L�V�P�$���S�U�R���X�G�U�å�L�W�H�O�Q�R�V�W���D���G�D�O�ã�t���U�R�]�Y�R�M. 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\�� 

�x �3�U�H�]�H�Q�W�D�F�H���D���S���H�G�Q�i�ã�N�\���N���S���H�G�i�Y�i�Q�t���W�H�R�U�H�W�L�F�N�ê�F�K���]�Q�D�O�R�V�W�t�� 
�x �%�U�D�L�Q�V�W�R�U�P�L�Q�J���D���G�L�V�N�X�V�H�����N�W�H�U�p���X�P�R�å���X�M�t���V�S�R�O�H�þ�Q�����Y�\�W�Y�i���H�W���Q�i�S�D�G�\�� 
�x �3�U�D�N�W�L�F�N�i���F�Y�L�þ�H�Q�t���N �Y�\�W�Y�i���H�Q�t �Y�L�]�t�����F�t�O�$���D���V�W�U�D�W�H�J�L�t. 
�x �5�H�I�O�H�[�H���D���]�S���W�Q�i���Y�D�]�E�D���S�U�R���Q�H�X�V�W�i�O�p���]�O�H�S�ã�R�Y�i�Q�t. 

Alternativní metody  

�x �3���t�S�D�G�R�Y�p���V�W�X�G�L�H���D���U�H�I�O�H�[�H���R�V�Y���G�þ�H�Q�ê�F�K���S�R�V�W�X�S�$�����S�U�R�M�H�N�W�\ �D���S���t�N�O�D�G�\���G�R�E�U�p���S�U�D�[�H). 

Modul 5 

�7�Y�R�U�E�D���X�þ�H�E�Q�t�F�K���S�O�i�Q�$���Y���R�E�O�D�V�W�L��VUR �± kritická reflexe �D���K�R�G�Q�R�F�H�Q�t���ã�N�R�O�Q�t�F�K���S�U�R�J�U�D�P�$����
�X�þ�H�E�Q�t�F�K���S�O�i�Q�$���D��kurikula  v oblasti VUR. 

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t 

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������E�X�G�R�X���~�þ�D�V�W�Q�t�F�L���V�F�K�R�S�Q�L���� 

�x �$�Q�D�O�\�]�R�Y�D�W���S�U�R�J�U�H�V�L�Y�Q�t���S���t�V�W�X�S���N���W�Y�R�U�E�����X�þ�H�E�Q�t�F�K���S�O�i�Q�$��v �V�R�X�Y�L�V�O�R�V�W�L���V���F�t�O�L���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H�� 
�x �3�R�U�R�Y�Q�D�W���W�H�Q�W�R���S���t�V�W�X�S���V���Y�O�D�V�W�Q�t�P�L���]�N�X�ã�H�Q�R�V�W�P�L���V���Y�ê�X�N�R�X���D���X�þ�H�E�Q�t�P�L���S�O�i�Q�\�� 
�x �3�U�R�P�\�V�O�H�W���D���S�R�V�R�X�G�L�W���W�H�Q�W�R���S���t�V�W�X�S���M�D�N�R���S�R�G�Q���W���N���Q�D�Y�U�K�R�Y�i�Q�t���S�R�W�H�Q�F�L�i�O�Q�t�F�K���Y�O�D�V�W�Q�t�F�K���S�U�R�M�H�N�W�$�� 

Doba trvání 

3�±6 hodin 

Obsah 

�&�t�O�H�P���P�R�G�X�O�X���M�H���S���H�G�V�W�D�Y�L�W���N�R�Q�F�H�S�F�H���K�R�G�Q�R�F�H�Q�t���D���G�D�O�ã�t�K�R���U�R�]�Y�R�M�H��kurikula v oblasti VUR. 
Poskytuje nástroje formativního a sumativního hodnocení obsahu a metod tvorby �N�X�U�L�N�X�O�D�����0���O���E�\��
�X�N�i�]�D�W�����M�D�N���Y�\�W�Y�R���L�W���N�X�O�W�X�U�X���]�S���W�Q�p���Y�D�]�E�\���D���X�P�R�å�Q�L�W���Q�H�X�V�W�i�O�p���]�O�H�S�ã�R�Y�i�Q�t�����0�R�G�X�O���U�R�]�S�U�D�F�R�Y�i�Y�i�����M�D�N��
�V�H���ã�N�R�O�\���P�R�K�R�X���S���L�]�S�$�V�R�E�L�W���D�N�W�X�i�O�Q�t�P�X���Y�ê�Y�R�M�L�����Y�ê�]�Y�i�P���D���S�R�W���H�E�i�P���]�D�P���V�W�Q�D�Q�F�$�����å�i�N�$�����U�R�G�L�þ�$���D��
komunity. 
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�0�R�G�X�O���M�H���]�D�O�R�å�H�Q���Q�D���N�R�Q�F�H�S�W�X���Ä�N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O�³�����0�H�W�R�G�D���N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O���M�H���P�H�W�R�G�D���]�S���W�Q�p���Y�D�]�E�\��
�]�D�O�R�å�H�Q�i���Q�D���V�S�R�O�X�S�U�i�F�L�����N�W�H�U�i���V�H���þ�D�V�W�R���S�R�X�å�t�Y�i���Y�H���Y�]�G���O�i�Y�D�F�t�P���N�R�Q�W�H�[�W�X�����]�H�M�P�p�Q�D��v �U�i�P�F�L���S�U�R�F�H�V�$ 
rozvoje �ã�N�R�O�\���D���W���t�G�\�����1�D�E�t�]�t���~�þ�D�V�W�Q�t�N�$�P���P�R�å�Q�R�V�W���]�t�V�N�D�W���N�R�Q�V�W�U�X�N�W�L�Y�Q�t���]�S���W�Q�R�X���Y�D�]�E�X���D���Q�R�Y�ê���S�R�K�O�H�G��
�Q�D���V�Y�R�X���S�U�i�F�L���R�G���N�R�O�H�J�$���]���M�L�Q�ê�F�K���ã�N�R�O���� 

Modul se skládá �]�H���G�Y�R�X���þ�i�V�W�t�����S�U�H�]�H�Q�W�D�F�H���ã�N�R�O�Q�t�K�R���S�U�R�J�U�D�P�X���D���Z�R�U�N�V�K�R�S�X�����+�O�D�Y�Q�t�P���F�t�O�H�P��
�S�U�H�]�H�Q�W�D�F�H���M�H���]�D�þ�O�H�Q�L�W���Y�ê�Xku �]�D�P�����H�Qou na VUR �G�R���R�E�H�F�Q�p�K�R���S���t�V�W�X�S�X���N���U�R�]�Y�R�M�L���ã�N�R�O�\�����%���K�H�P��
�Z�R�U�N�V�K�R�S�X���X�þ�L�W�H�O�p���D���V�W�X�G�H�Q�W�L���ã�N�R�O�\���Y�\�V�Y���W�O�X�M�t���D���G�L�V�N�X�W�X�M�t���V���~�þ�D�V�W�Q�t�N�\���R���Y�]�R�U�R�Y�ê�F�K���X�þ�H�E�Q�t�F�K���S�O�i�Q�H�F�K����
kurikulu a metodách. 

Prezentace: 

�x �=�i�N�O�D�G�Q�t���P�\�ã�O�H�Q�N�\���G�L�G�D�N�W�L�N�\���D���S�H�G�D�J�R�J�L�F�N�p���F�t�O�H���ã�N�R�O�Q�t�K�R���S�U�R�J�U�D�P�X 
�x �9�\�V�Y���W�O�H�Q�t���D���S���t�N�O�D�G�\���W���F�K�W�R���]�i�N�O�D�G�Q�t�F�K���P�\�ã�O�H�Q�H�N 
�x �9�\�V�Y���W�O�H�Q�t���D���S���t�N�O�D�G�\���F�t�O�$���U�R�]�Y�R�M�H���ã�N�R�O�\���D���X�þ�H�E�Q�t�F�K���S�O�i�Q�$ 

Workshop: Skupiny se �V�H�V�W�D�Y�X�M�t���S�R�G�O�H���S�R�þ�W�X���~�þ�D�V�W�Q�t�N�$�����Ò�þ�D�V�W�Q�t�F�L���V�L��mohou vybrat téma workshopu, 
�N�W�H�U�p�K�R���V�H���F�K�W���M�t���]�~�þ�D�V�W�Q�L�W�����9���N�D�å�G�p�P���Z�R�U�N�V�K�R�S�X���M�H�G�H�Q���X�þ�L�W�H�O���D���Q���N�R�O�L�N���V�W�X�G�H�Q�W�$��popisuje cíle a 
obsah. Studenti jsou �Y�H�O�P�L���G�$�O�H�å�L�W�t�����S�U�R�W�R�å�H���S�R�V�N�\�W�X�M�t���G�R�M�P�\���] perspektivy první osoby. 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\�� 

�0�H�W�R�G�D�����.�R�Q�I�H�U�H�Q�F�H���N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O 

�.�U�L�W�L�F�N�p���K�R�G�Q�R�F�H�Q�t���S�U�R�J�U�H�V�L�Y�Q�t�F�K���ã�N�R�O�Q�t�F�K���S�U�R�J�U�D�P�$�����R�V�Q�R�Y���D���X�þ�H�E�Q�t�F�K���S�O�i�Q�$�����N�W�H�U�p���Q�D�S�O���X�M�t���F�t�O�H��
�X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H�� 

Cíl 
�x �3�U�R���U�H�I�O�H�[�L���D���]�P���Q�X���Y���W�ã�L�Q�R�X���V�X�E�M�H�N�W�L�Y�Q�t�F�K���S�R�V�W�R�M�$���M�H���G�$�O�H�å�L�W�p���S�R�]�Q�D�W���D���S�R�V�R�X�G�L�W���Q�R�Y�p���S���t�V�W�X�S�\����

�D�E�\���E�\�O�R���P�R�å�Q�p���U�H�I�O�H�N�W�R�Y�D�W���Y�O�D�V�W�Q�t���U�X�W�L�Qní výuku. 
 

�3�R�W���H�E�Q�ê���þ�D�V 

90 minut 

Materiály  

�x �6�W�X�G�H�Q�W�L�����Q�H�S�R�Y�D�å�X�M�t���V�H���]�D���P�D�W�H�U�L�i�O�������± �S�R�V�N�\�W�X�M�t���]�N�X�ã�H�Q�R�V�W���]���S�H�U�V�S�H�N�W�L�Y�\ z první osoby 
�x Zkrácená verze kurikula �Q�H�E�R���X�þ�H�E�Q�t�K�R���S�O�i�Q�X 

Proces 

�x �.�U�i�W�N�i���S�U�H�]�H�Q�W�D�F�H���]�i�N�O�D�G�Q�t�F�K���P�\�ã�O�H�Q�H�N 
�x �'�L�V�N�X�V�H���P�H�]�L���~�þ�D�V�W�Q�t�N�\�����V�W�X�G�H�Q�W�\���D���X�þ�L�W�H�O�H�P 

Alternativní metody: 

Metoda: N�i�Y�ã�W���Y�D��kritických �S���i�W�H�O 

�3���L���Q�i�Y�ã�W���Y�� �S�U�R�J�U�H�V�L�Y�Q�t�F�K���ã�N�R�O�����N�W�H�U�p���]�D�Y�H�G�O�\��VUR �M�D�N�R���F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S���G�R���S�U�R�J�U�D�P�$����kurikula a 
�X�þ�H�E�Q�t�F�K���S�O�i�Q�$�� 
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Cíl 

Cíle tohoto �S���t�V�W�X�S�X���S���H�V�D�K�X�Mí cíl metody 1 �ÄKonference kritických �S���i�W�H�O�³�����S�U�R�W�R�å�H���~�þ�D�V�W�Q�t�F�L���P�D�M�t��
�P�R�å�Q�R�V�W���]�t�V�N�D�W���S���t�P�ê���D��osobní �G�R�M�H�P���]���Q�R�Y�p�K�R���S���t�V�W�X�S�X���N���Y�ê�X�F�H�����0�D�M�t���W�D�N�p���U�$�]�Q�p���P�R�å�Q�R�V�W�L�����M�D�N��
�K�R�Y�R���L�W���V���X�þ�L�W�H�O�L���D���å�i�N�\�� 

�3�R�W���H�E�Q�ê���þ�D�V 

1�±2 dny 

Proces 

�x �.�U�i�W�N�i���S�U�H�]�H�Q�W�D�F�H���ã�N�R�O�\ 
�x �1�i�Y�ã�W���Y�D���Y�ê�X�N�R�Y�ê�F�K���O�H�N�F�t 

�3�R�V�W���H�K�\���N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O 

�x �5�H�I�O�H�[�H���V���X�þ�L�W�H�O�L���D���V�W�X�G�H�Q�W�\ 

�3�U�R�F�H�V���P�H�W�R�G�\���N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O���R�E�H�F�Q���� 

�x �6�W�D�Q�R�Y�H�Q�t���F�t�O�$�����~�þ�D�V�W�Q�t�F�L���V�S�R�O�H�þ�Q�����X�U�þ�t���F�t�O�H���D���]�D�P�����H�Q�t���]�S���W�Q�p���Y�D�]�E�\�����7�R���P�$�å�H��zahrnovat 
�Q�D�S���t�N�O�D�G���S���H�]�N�R�X�P�i�Q�t���D���]�G�R�N�R�Q�D�O�H�Q�t���Y�ê�X�N�R�Y�ê�F�K���P�D�W�H�U�L�i�O�$�����S�H�G�D�J�R�J�L�F�N�ê�F�K���S���t�V�W�X�S�$���Q�H�E�R��
�S�U�R�M�H�N�W�$�� 

�x �9�\�W�Y�R���H�Q�t���V�N�X�S�L�Q���S�U�R���]�S���W�Q�R�X���Y�D�]�E�X�����~�þ�D�V�W�Q�t�F�L���M�V�R�X���U�R�]�G���O�H�Q�L���G�R���P�D�O�ê�F�K���V�N�X�S�L�Q�����Y�H���N�W�H�U�ê�F�K��
�R�E�G�U�å�t���D���S�R�V�N�\�W�Q�R�X���]�S���W�Q�R�X���Y�D�]�Eu.  

�x Prezentace �S�U�i�F�H�����N�D�å�G�ê���~�þ�D�V�W�Q�t�N���S���H�G�V�W�D�Y�t���V�Y�R�X���S�U�i�F�L�����D�"���X�å���V�H���M�H�G�Q�i���R���N�R�Q�F�H�S�F�L���Y�ê�X�N�\�����Q�i�S�D�G��
na projekt nebo jiný �Y�ê�X�N�R�Y�ê���P�D�W�H�U�L�i�O�����7�R���]�D�K�U�Q�X�M�H���S�U�H�]�H�Q�W�D�F�L���F�t�O�$�����]�i�N�O�D�G�Q�t�F�K���L�Q�I�R�U�P�D�F�t���D��
�N�R�Q�N�U�p�W�Q�t�F�K���R�W�i�]�H�N���Q�H�E�R���S�U�R�E�O�p�P�$�� 

�x �=�S���W�Q�i���Y�D�]�E�D�����þ�O�H�Q�R�Y�p���V�N�X�S�L�Q�\���S�R�V�N�\�W�Q�R�X���]�S���W�Q�R�X���Y�D�]�E�X���N���S�U�H�]�H�Q�W�R�Y�D�Q�p���S�U�i�F�L�����S���L�W�R�P���V�H�����t�G�t��
dohodnutými �S�U�D�Y�L�G�O�\���]�S���W�Q�p���Y�D�]�E�\�����N�W�H�U�i���S�R�G�S�R�U�X�M�t���N�R�Q�V�W�U�X�N�W�L�Y�Q�t���D���U�H�V�S�H�N�W�X�M�t�F�t���Y�ê�P���Q�X��
�Q�i�]�R�U�$�����=�S���W�Q�i���Y�D�]�E�D���P�$�å�H���E�ê�W���~�V�W�Q�t���Q�H�E�R���S�t�V�H�P�Q�i�� 

�x Reflexe �D���G�L�V�N�X�V�H�����U�H�I�O�H�[�H���D���G�L�V�N�X�V�H���X�P�R�å���X�M�t���]�R�K�O�H�G�Q�L�W���U�$�]�Q�p���S�H�U�V�S�H�N�W�L�Y�\���D���J�H�Q�H�U�R�Y�D�W���Q�R�Y�p��
nápady. 

�x �=�i�Y���U���D���V�K�U�Q�X�W�t�����1�D���N�R�Q�F�L���S�U�R�F�H�V�X���]�S���W�Q�p���Y�D�]�E�\���N�D�å�G�ê���~�þ�D�V�W�Q�t�N���V�K�U�Q�H���K�O�D�Y�Q�t���]�M�L�ã�W���Q�t���D��
�G�R�S�R�U�X�þ�H�Q�t�����7�R���X�P�R�å���X�M�H���M�D�V�Q�R�X���]�S���W�Q�R�X���Y�D�]�E�X���D���S�R�G�S�R�U�X�M�H���U�H�I�O�H�[�L���Y�O�D�V�W�Q�t�K�R���S�U�R�F�H�V�X���U�R�]�Y�R�M�H�� 

�9�ê�K�R�G�\���P�H�W�R�G�\���N�U�L�W�L�F�N�ê�F�K���S���i�W�H�O�� 

�x �.�R�Q�V�W�U�X�N�W�L�Y�Q�t���]�S���W�Q�i���Y�D�]�E�D�����P�H�W�R�G�D���X�P�R�å���X�M�H���~�þ�D�V�W�Q�t�N�$�P���]�t�V�N�D�W���N�Y�D�O�L�I�L�N�R�Y�D�Q�R�X���D��
�N�R�Q�V�W�U�X�N�W�L�Y�Q�t���]�S���W�Q�R�X���Y�D�]�E�X�����D�E�\���P�R�K�O�L���]�O�H�S�ã�L�W���V�Y�R�X���S�U�i�F�L���D���R�V�Y�R�M�L�W���V�L���Q�R�Y�p���S�H�U�V�S�H�N�W�L�Y�\�� 

�x �5�$�]�Q�p���S�H�U�V�S�H�N�W�L�Y�\�����G�t�N�\���S�U�i�F�L���V���O�L�G�P�L���]���U�$�]�Q�ê�F�K���S�U�R�V�W���H�G�t���D���V���U�$�]�Q�ê�P�L���]�N�X�ã�H�Q�R�V�W�P�L���]�t�V�N�i�Y�D�M�t��
�~�þ�D�V�W�Q�t�F�L���U�$�]�Q�p���S�Rhledy a nápady. 

�x �6�S�R�O�H�þ�Q�p���X�þ�H�Q�t�����P�H�W�R�G�D���S�R�G�S�R�U�X�M�H���V�G�t�O�H�Q�p���X�þ�H�Q�t���D���V�G�t�O�H�Q�t���R�V�Y���G�þ�H�Q�ê�F�K���S�R�V�W�X�S�$���P�H�]�L���~�þ�D�V�W�Q�t�N�\�� 
�x �3�R�G�S�$�U�Q�p���S�U�R�V�W���H�G�t�����P�H�W�R�G�D���&�U�L�W�L�F�D�O���)�U�L�H�Q�G�V���Y�\�W�Y�i���t���S�R�G�S�$�U�Q�p���D���U�H�V�S�H�N�W�X�M�t�F�t���S�U�R�V�W���H�G�t�����Y�H���N�W�H�U�p�P��

�P�R�K�R�X���~�þ�D�V�W�Q�t�F�L���R�W�H�Y���H�Q�����S�U�H�]�H�Q�W�R�Y�D�W���V�Y�R�X���S�U�i�F�L���D���]�t�V�N�D�W���]�S���W�Q�R�X���Y�D�]�E�X�� 
�x Reflexe a �U�R�]�Y�R�M�����P�H�W�R�G�D���S�R�G�S�R�U�X�M�H���U�H�I�O�H�[�L���Y�O�D�V�W�Q�t���S�U�i�F�H�����S�R�G�S�R�U�X�M�H���G�D�O�ã�t���U�R�]�Y�R�M���G�R�Y�H�G�Q�R�V�W�t���D��

�X�P�R�å���X�M�H���L�G�H�Q�W�L�I�L�N�R�Y�D�W���S���t�O�H�å�L�W�R�V�W�L���N�H���]�O�H�S�ã�H�Q�t�� 
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Modul 6 

�6�t�"�R�Y�i�Q�t���ã�N�R�O���Y���R�E�O�D�V�W�L��VUR �± nástroj pro rozvoj �N�Y�D�O�L�W�\���ã�N�R�O 

�9�ê�V�O�H�G�N�\���X�þ�H�Q�t  

�1�D���N�R�Q�F�L���P�R�G�X�O�X�������E�X�G�R�X���~�þ�D�V�W�Q�t�F�L���V�F�K�R�S�Q�L���� 

�x �&�K�i�S�D�W���ã�N�R�O�Q�t���V�t�W�����M�D�N�R���V�R�F�L�i�O�Q�t���V�t�W���� 
�x �9�\�V�Y���W�O�L�W��fungování sítí �]���K�O�H�G�L�V�N�D���R�U�J�D�Q�L�]�D�þ�Q�t���W�H�R�U�L�H�� 
�x �6�W�D�Q�R�Y�L�W���N�U�L�W�p�U�L�D���N�Y�D�O�L�W�\���D���I�X�Q�N�þ�Q�R�V�W�L���V�t�W�t�� 
�x �$�Q�D�O�\�]�R�Y�D�W���D���Y�\�K�R�G�Q�R�F�R�Y�D�W���V�t�W���� 
�x �=�Y�i�å�L�W���V�S�H�F�L�I�L�F�N�p��charakteristiky sítí �ã�N�R�O�� 
�x �=�D�O�R�å�L�W v regionu sí�" �ã�N�R�O���S�U�R���U�R�]�Y�R�M���Y�]�G���O�i�Y�i�Q�t���Y���R�E�O�D�V�W�L��VUR. 

Doba trvání  

3�±6 hodin 

Obsah 

�1�D���S�R�þ�i�W�N�X���Y�\�W�Y�i���H�Q�t���V�t�W�t���M�H���P�\�ã�O�H�Q�N�D���Q�H�E�R���S�U�R�E�O�p�P�����N�W�H�U�ê���Q���N�R�K�R��zaujme. Poté se vyhledají 
�S�R�G�R�E�Q�����V�P�ê�ã�O�H�M�t�F�t���O�L�G�p���D���X�V�S�R���i�Gá �V�H���V�H�W�N�i�Q�t�����$�N�W�p���L���M�V�R�X���Q�D���V�R�E�����Q�H�]�i�Y�L�V�O�t�����D�O�H���M�H�M�L�F�K���L�Q�W�H�U�D�N�F�H��
�M�V�R�X���Y�]�i�M�H�P�Q�����]�i�Y�L�V�O�p���D���]�R�K�O�H�G���X�M�t���]�i�M�P�\���D���P�R�å�Q�R�V�W�L���S�D�U�W�Q�H�U�$����kterým tyto interakce �X�P�R�å���X�Mí 
�G�R�V�i�K�Q�R�X�W���X�U�þ�L�W�p�K�R���V�S�R�O�H�þ�Q�p�K�R���F�t�O�H���Q�H�E�R���X�V�N�X�W�H�þ�Q�L�W���L�Q�R�Y�D�W�L�Y�Q�t���S�U�R�M�H�N�W�����N�W�H�U�ê���E�\���V�D�P�L���V�H���V�Y�ê�P�L��
�R�P�H�]�H�Q�ê�P�L���]�G�U�R�M�L���Q�H�E�\�O�L���V�F�K�R�S�Q�L���U�H�D�O�L�]�R�Y�D�W�����-�D�N�N�R�O�L���W�R���]�Q�t���M�H�G�Q�R�G�X�ã�H�����S�U�R���U�R�]�Y�R�M���V�t�W�t���M�H���W�R��
významné. 

�Ä�6�t�W�����W�D�N���S�O�Q�t���G�Y�����I�X�Q�N�F�H�����N�W�H�U�p���å�i�G�Q�i���M�L�Q�i���I�R�U�P�D���N�R�R�U�G�L�Q�D�F�H���þ�L�Q�Q�R�V�W�t���Y���W�p�W�R���S�R�G�R�E�����Q�H�P�$�å�H��
poskytnout: 

�x �6�Q�L�å�X�M�t���Q�H�M�L�V�W�R�W�X���R�K�O�H�G�Q�����F�K�R�Y�i�Q�t���R�V�W�D�W�Q�t�F�K���D�N�W�p�U�$�����Q�D�S�������N�R�Q�N�X�U�H�Q�W�$�����S�D�U�W�Q�H�U�$���D�W�G�������V�W�U�D�W�H�J�L�F�N�i��
funkce). 

�x �8�P�R�å���X�M�t���]�O�H�S�ã�H�Q�t���Y�ê�V�O�H�G�N�X, a to �]�Y�ê�ã�H�Q�tm vlastního výkonu (instrumentální funkce).�³ 

Na tomto pozadí �M�V�R�X���Y�\�W�\�þ�H�Q�\��teoretické základy sítí jako formy organizace. Na praktických 
�S���t�N�O�D�G�H�F�K���M�V�R�X���L�O�X�V�W�U�R�Y�i�Q�\��interní �V�t�W�� ve �ã�N�R�Oe�����V�t�W�����ã�N�R�O���D���U�H�J�L�R�Q�i�O�Q�t���V�t�W�������Y���Q�L�F�K�å���V�S�R�O�X�S�U�D�F�X�M�t��
�I�R�U�P�i�O�Q�t���L���Q�H�I�R�U�P�i�O�Q�t���Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H���L���U�H�J�L�R�Q�i�O�Q�t���D�N�W�p���L�� 

�1�D���]�i�N�O�D�G�����S���W�L���N�U�L�W�p�U�L�t���M�V�R�X���Y�\�V�Y���W�O�H�Q�\���S�R�å�D�G�D�Y�N�\���Q�D���Qavrhování �D���S�U�R�Y�R�]���V�t�W�t�����6�t�W�����Y�\�å�D�G�X�M�t: 

�x práci na vztazích; 
�x jasné a závazné pracovní struktury; 
�x �P�t�V�W�D���S�U�R���V�S�R�O�H�þ�Q�p���Y�]�G���O�i�Y�i�Q�t; 
�x externí podporu; 
�x hodnocení a sebereflexi. 

�3�U�R���S�R�F�K�R�S�H�Q�t���D���]�O�H�S�ã�H�Q�t���V�t�W�t���V�H���]�D�Y�i�G�t���I�R�U�P�i�O�Q�t���D�Q�D�O�ê�]�D���V�t�W�t�����)�R�U�P�i�O�Q�t���D�Q�D�O�ê�]�D���V�t�W�t���M�H���H�P�S�L�U�L�F�N�ê��
�Q�i�V�W�U�R�M�����N�W�H�U�ê���M�H���S�U�R���W�H�Q�W�R���V�H�P�L�Q�i�����]�M�H�G�Q�R�G�X�ã�H�Q�����]�D�Y�H�G�H�Q���]�D���~�þ�H�O�H�P���K�R�G�Q�R�F�H�Q�t���ã�N�R�O�Q�t�F�K���V�t�W�t�� 
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�1�D���]�i�Y���U���M�H���X�Y�H�G�H�Q�R���ã�H�V�W���I�D�N�W�R�U�$���~�V�S���F�K�X�����N�W�H�U�p���V�K�U�Q�X�M�t���R�E�V�D�K���V�H�P�L�Q�i���H�� 

�������V�S�R�O�H�þ�Q�p���S�R�U�R�]�X�P���Q�t���D���V�S�R�O�H�þ�Q�p���F�t�O�H 
2. motivace 
�������V�S�U�i�Y�D���V�t�W�� 
4. spolupráce 
�������I�X�Q�N�þ�Q�R�V�W 
�������X�G�U�å�L�W�H�O�Q�R�V�W 

�9���S�U�D�N�W�L�F�N�ê�F�K���F�Y�L�þ�H�Q�t�F�K�����V�R�F�L�R�P�H�W�U�L�H�����V�H���S�U�R�K�O�X�E�X�M�H���S�R�U�R�]�X�P���Q�t���V�t�W�t�P���D���S�U�R�S�R�M�X�M�H���V�H���V���N�R�Q�F�H�S�W�H�P��
VUR. 

�2�V�Y���G�þ�H�Q�p���P�H�W�R�G�\ 

�x �)�R�U�P�i�O�Q�t���D�Q�D�O�ê�]�D���V�t�W�� 
�x Sociometrie 

3. �+�R�G�Q�R�W�t�F�t���Q�i�V�W�U�R�M�H���Q�D���S�R�G�S�R�U�X���ã�N�R�O�H�Q�t���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��
VUR�����V�H�E�H�K�R�G�Q�R�F�H�Q�t���D���]�P���Qy v celo�ã�N�R�O�Q�t�P���S���t�V�W�X�S�X 

Rozvoj kompetencí v oblasti VUR �Y�H���ã�N�R�O�i�F�K���]�Q�D�P�H�Q�i���S�R�G�S�R�U�X���L�Q�R�Y�D�F�t���M�D�N�R���G�$�O�H�å�L�W�p�K�R���D��
�D�P�E�L�F�L�y�]�Q�t�K�R���F�t�O�H�����Y�\�å�D�G�X�M�H����aby �]�D�S�R�M�H�Q�t���X�þ�L�W�H�O�p���D���D�G�P�L�Q�L�V�W�U�D�W�L�Y�Q�t���S�U�D�F�R�Y�Q�t�F�L���Ä�Y���G���O�L�����M�D�N�³ 
nastartovat zásadní transformativní procesy �Y�H���ã�N�R�O�H�� 

Cílem modelu �S�U�R���S�R�N�U�R�þ�L�O�p���Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$����který je popsán v kapitole 2, je �S�R�G�S�R���L�W���U�R�]�Y�R�M��
tohoto �Äknow�±how�³ �X���X�þ�L�W�H�O�$���D���D�G�P�L�Q�L�V�W�U�D�W�L�Y�Q�t�F�K���S�U�D�F�R�Y�Q�t�N�$�����D�E�\���E�\�O�L���V�F�K�R�S�Q�L���S�O�Q�L�W���V�Y�R�X���U�R�O�L��
�V�X�S�H�U�Y�L�]�R�U�$���Y���R�E�O�D�V�W�L��VUR. 

�9���W�p�W�R���N�D�S�L�W�R�O�H���M�H���]�Q�i�]�R�U�Q���Q���K�R�G�Q�R�W�t�F�t���U�i�P�H�F�����N�W�H�U�ê���P�$�å�H���S�R�G�S�R���L�W���]�D�Y�i�G���Q�t���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X��
k VUR �D���N�W�H�U�ê���P�R�K�R�X���X�þ�L�W�H�O�p���D���D�G�P�L�Q�L�V�W�U�D�W�L�Y�Q�t���S�U�D�F�R�Y�Q�t�F�L���ã�N�R�O���S�R�X�å�t�Y�D�W���M�D�N�R���Q�i�V�W�U�R�M��
sebehodnocení. Cílem tohoto Rámce je �X�P�R�å�Q�L�W �K�R�G�Q�R�F�H�Q�t���Y�]�G���O�i�Y�D�F�t�K�R���S�U�R�J�U�D�P�X���S�U�R��
celoinstituconální �S���t�V�W�X�S��v oblasti VUR�����D���W�R���Q�H�M�H�Q���]�D���~�þ�H�O�H�P���S�R�V�R�X�]�H�Q�t��jeho �~�þ�L�Q�Q�R�V�W�L�����D�O�H���W�D�N�p��
s cílem �S�R�G�S�R���L�W���S�U�R�I�H�V�Q�t���U�R�]�Y�R�M���X�þ�L�W�H�O�$���D���X�P�R�å�Q�L�W �S�U�R�F�H�V�\���V�H�E�H�K�R�G�Q�R�F�H�Q�t�����N�W�H�U�p���P�R�K�R�X���S�U�R�Y�i�G���W��
�~�þ�D�V�W�Q�t�F�L���Y�]�G���O�i�Y�i�Q�t���D���G�D�O�ã�t���S���t�V�O�X�ã�Q�t���D�N�W�p���L���Y���U�i�P�F�L���ã�N�R�O�\�����-�H���W�H�G�\���L�Q�W�H�J�U�X�M�t�F�t���V�R�X�þ�i�V�W�t��procesu 
formativního rozvoje. 

�3���H�Y�]�D�W���] dokumentu UNESCO (2018)6 �����W�H�Q�W�R���S���t�V�W�X�S���M�H���]�D�O�R�å�H�Q���Q�D���K�R�G�Q�R�W�t�F�t�P���U�i�P�F�L, který je 
�V�R�X�þ�i�V�Wí �L�Q�W�H�J�U�D�þ�Q�t�K�R���F�\�N�O�X��VUR. 

Fáze pozorování �P�$�å�H���S�R�P�R�F�L���S���L���K�R�G�Q�R�F�H�Q�t���L�Q�W�H�J�U�D�F�H��VUR �D���S���L���S�R�V�X�]�R�Y�i�Q�t��kompetencí �X�þ�L�W�H�O�$��
�D���D�G�P�L�Q�L�V�W�U�D�W�L�Y�Q�t�F�K���S�U�D�F�R�Y�Q�t�N�$���Y���R�E�O�D�V�W�L��VUR. 

�$�E�\���E�\�O���]�D�M�L�ã�W���Q���G�R�S�D�G���]���K�O�H�G�L�V�N�D���K�R�O�L�V�W�L�F�N�p���Y�L�]�H���D���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X���N��VUR�����S�R�Y�D�å�X�M�H���V�H���]�D��
�X�å�L�W�H�þ�Q�p���]�D�Y�p�V�W��fázi pozorování a reflexe�����N�W�H�U�i���ã�N�R�O�i�P���X�P�R�å�Q�t���]�t�V�N�D�W���L�Q�I�R�U�P�D�F�H���R���V�R�X�þ�D�V�Q�p���V�L�W�X�D�F�L��
�D���L�G�H�Q�W�L�I�L�N�R�Y�D�W���W�\���S�U�Y�N�\�����N�W�H�U�p���M�H���W���H�E�D���]�O�H�S�ã�L�W�����D�E�\���G�R�ã�O�R���N�H���]�P���Q�������)�i�]�H���S�R�]�R�U�R�Y�i�Q�t���D���U�H�I�O�H�[�H��

 

6 https://esdteachers.bangkok.unesco.org/?page_id=78 

https://esdteachers.bangkok.unesco.org/?page_id=78
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���S�R�]�R�U�R�Y�i�Q�t���D���K�R�G�Q�R�F�H�Q�t���N�R�Q�W�H�[�W�X���ã�N�R�O�\�����E�\���P���O�D���E�ê�W���U�H�D�O�L�]�R�Y�i�Q�D���Y���S�R�O�R�Y�L�Q�����R�E�G�R�E�t �]�P���Q, aby 
�E�\�O�R���P�R�å�Q�p���S�R�]�R�U�R�Y�D�W���D���K�R�G�Q�R�W�L�W���N�R�Q�W�H�[�W���ã�N�R�O�\���V �O�H�S�ã�t�P���S�R�Y���G�R�P�t�P���R���M�H�M�L�F�K���S�U�$�E���K�X�����D���~�þ�L�Q�Q���M�L��
�V�K�U�R�P�D�å���R�Y�D�W���N�U�L�W�L�F�N�p��informace o prvcích�����N�W�H�U�p���M�H���W���H�E�D���]�O�H�S�ã�L�W��z �K�O�H�G�L�V�N�D���~�V�S���F�K�X transformace 
�Y�H���ã�N�R�O�H���� 

�8�þ�L�W�H�O�p���D���S�U�D�F�R�Y�Q�t�F�L���ã�N�R�O���W�D�N���P�D�M�t���P�R�å�Q�R�V�W��se �Q�H�M�S�U�Y�H���V�H�]�Q�i�P�L�W���V���S�R�å�D�G�D�Y�N�\���F�H�O�R�ã�N�R�Oního �S���t�V�W�X�S�X���D��
zamyslet se nad vhodnými nástroji, didaktickými materiály, novými a participativními metodami, 
�N�W�H�U�p���E�\���P�R�K�O�L���X�S�O�D�W�Q�L�W���Y�H���V�Y�p���ã�N�R�O�H���L���Y�H���W���t�G�i�F�K���D���N�W�H�U�p���E�\���R�G�S�R�Y�t�G�D�O�\���S�R�W���H�E�i�P���]�P���Q���S���L���]�D�Y�i�G���Q�t��
VUR �Y�H���ã�N�R�O�i�F�K�� 

�7�R���X�P�R�å���X�M�H���Y�\�K�R�G�Q�R�W�L�W���G�R�S�D�G���Q�H�E�R���S���t�Q�R�V�����N�W�H�U�ê���P�R�K�O���Y�]�G���O�i�Y�D�F�t��program �9�8�5���S�U�R���X�þ�L�W�H�O�H 
�S���L�Q�p�V�W���]���K�O�H�G�L�V�N�D���]�P���Q�\�����D���S�R�V�R�X�G�L�W�����G�R���M�D�N�p���P�t�U�\���~�þ�D�V�W���Q�D���N�X�U�]�X���X�V�Q�D�G�Q�L�O�D���W�H�Q�W�R���S�U�R�F�H�V���D��
profesionalizaci �X�þ�L�W�H�O�$.  

Tento �S���t�V�W�X�S�����N�W�H�U�ê���S�R�Y�D�å�X�M�H���K�R�G�Q�R�F�H�Q�t���]�D���V�R�X�þ�i�V�W���V�D�P�R�W�Q�p�K�R���Y�]�G���O�i�Y�i�Q�t�����M�H���Y���V�R�X�O�D�G�X���V���F�\�N�O�H�P��
integrace VUR �Q�D�Y�U�å�H�Q�ê�P���8�1�(�6�&�2�����8�1�(�6�&�2�����������������N�W�H�U�ê��uvádí, �å�H:  

�Ä�,�Q�W�H�J�U�D�F�H���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M���P�X�V�t���E�ê�W���~�þ�L�Q�Q�i���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���X�U�þ�H�Q�t obsahu, který 
�U�R�]�Y�t�M�t���]�Q�D�O�R�V�W�L�����G�R�Y�H�G�Q�R�V�W�L���D���S�R�V�W�R�M�H�����D���W�R���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���Y�ê�X�N�\���D���S���t�V�W�X�S�$ k �Y�ê�X�F�H���X�þ�H�Q�t, které 
jsou vhodné pro konkrétní studenty a jejich místní kontext a jsou zasazeny do �V�R�X�þ�D�V�Q�êch 
politických �U�i�P�F�$�����7�\�W�R���V�Q�D�K�\���R���L�Q�W�H�J�U�D�F�L��VUR �P�X�V�t���E�ê�W���]�D�þ�O�H�Q���Q�\���M�D�N���G�R���L�Q�V�W�L�W�X�F�H�����N�W�H�U�i��má 
závazek k transformaci, tak do kurikula, které �E�\���P���O�R���E�ê�W �Q�D�G�i�O�H���S���L�]�S�$�V�R�E�L�W�H�O�Q�p���G�\�Q�D�P�L�F�N�p�P�X��
�N�R�Q�W�H�[�W�X���]�P���Q���³ 

Cílem zde popsaného hodnotícího rámce �M�H���S�U�R�W�R���S�R�V�N�\�W�Q�R�X�W���V�R�X�E�R�U���Y�ê�]�Q�D�P�Q�ê�F�K���S�U�Y�N�$���X�N�D�]�D�W�H�O�$����
které mohou být vodítkem �S�U�R���W�R�����F�R���E�\���ã�N�R�O�D���P���O�D���X�G���O�D�W�����D�E�\���S�R�V�t�O�L�O�D���S�R�Y���G�R�P�t���R���N�O�t�þ�R�Y�ê�F�K��
�G�L�P�H�Q�]�t�F�K���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X���N��VUR, a dokázala popsat, jak podporuje jeho realizaci. 

Rámec hodnocení zahrnuje následující nástroje: dotazník (�Y�L�]���S���t�O�R�K�D����), hloubkové rozhovory a 
fokusní skupiny.  

�1���N�W�H�U�p���]���W���F�K�W�R���Q�i�V�W�U�R�M�$���E�\�O�\���S�L�O�R�W�R�Y�i�Q�\���Y���U�i�P�F�L���S�U�R�M�H�N�W�X���(�6�'�B�6�X�9�L�����Y�L�]���S���t�O�R�K�D�������D���S���t�O�R�K�D����). 

Dotazník (�S���t�O�R�K�D���������M�H���U�R�]�G���O�H�Q���G�R���W���t���þ�i�V�W�t�� 

Oddíl 1 �M�H���S���H�S�U�D�F�R�Y�i�Q�t�P���Ä�1�i�V�W�U�R�M�H���������1�i�V�W�U�R�M�H���S�U�R���K�R�G�Q�R�F�H�Q�t���ã�N�R�O���D���N�R�P�X�Q�L�W�³, který navrhlo 
�8�1�(�6�&�2���S�U�R���K�R�G�Q�R�F�H�Q�t���F�H�O�p�K�R���V�\�V�W�p�P�R�Y�p�K�R���S���t�V�W�X�S�X���N��VUR. Je �X�U�þ�H�Q���N���L�G�H�Q�W�L�I�L�N�D�F�L���N�O�t�þ�R�Y�ê�F�K��
oblastí VUR �± �Y�þ�H�W�Q�����S�R�O�L�W�L�N�\���D���L�Q�I�U�D�V�W�U�X�N�W�X�U�\����kurikula, kulturních, environmentálních a 
�H�N�R�Q�R�P�L�F�N�ê�F�K���D�V�S�H�N�W�$�����7�R���P�$�å�H���S�R�P�R�F�L���O�p�S�H���S�R�F�K�R�S�L�W���D���R�F�H�Q�L�W���~�O�R�K�X���N�R�Q�W�H�[�W�X���S���L���]�D�þ�O�H���R�Y�i�Q�t��
VUR �G�R���Y�ê�X�N�R�Y�p���D���Y�]�G���O�i�Y�D�F�t���S�U�D�[�H���D���O�p�S�H���S�R�U�R�]�X�P���W���N�R�Q�N�U�p�W�Q�t���V�L�W�X�D�F�L���D���S�R�W���H�E�i�P�����Q�D���N�W�H�U�p���E�\��
�P���O�R���P�t�W���ã�N�R�O�H�Q�t���G�R�S�D�G�����&�t�O�H�P���W�p�W�R���þ�i�V�W�L���M�H���S�R�V�N�\�W�Q�R�X�W���H�P�S�L�U�L�F�N�p���~�G�D�M�H���R���W�R�P�����M�D�N���X�þ�L�W�H�O�p���D��
�]�D�P���V�W�Q�D�Q�F�L���ã�N�R�O�\���Y�Q�t�P�D�M�t���V�Y�R�X���ã�N�R�O�X���]���K�O�H�G�L�V�N�D���N�O�t�þ�R�Y�ê�F�K���G�L�P�H�Q�]�t���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X���N��VUR a 
jakou �G�$�O�H�å�L�W�R�V�W���S���L�N�O�i�G�D�M�t�����K�R�O�L�V�W�L�F�N�p���Y�L�]�L�����U�X�W�L�Q�����D���V�W�U�X�N�W�X�U�i�P�����Y�\�W�Y�i���H�Q�t���R�G�E�R�U�Q�ê�F�K���]�Q�D�O�R�V�W�t���D��
praktické pedagogické práci; 

Oddíl 2 je �]�D�O�R�å�H�Q���Q�D���N�R�Q�W�U�R�O�Q�t�P���V�H�]�Q�D�P�X���K�R�G�Q�R�F�H�Q�t�����M�H�K�R�å���F�t�O�H�P���M�H��zjistit integraci VUR 
s �R�K�O�H�G�H�P���Q�D�������G�L�P�H�Q�]�t���Q�D�Y�U�å�H�Q�ê�F�K���8�1�(�6�&�2���S�U�R���L�Q�W�H�J�U�R�Y�D�Q�ê���S���t�V�W�X�S���N��VUR �Y�H���Y�]�G���O�i�Y�D�F�t�F�K��
�L�Q�V�W�L�W�X�F�t�F�K�����&�t�O�H�P���M�H���]�H�M�P�p�Q�D���]�M�L�V�W�L�W�����M�D�N���~�þ�D�V�W�Q�t�F�L���Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���Y�Q�t�P�D�M�t���~�þ�L�Q�Q�R�V�W���N�X�U�]�X��
z �K�O�H�G�L�V�N�D���]�O�H�S�ã�H�Q�t���V�Y�p���R�G�E�R�U�Q�R�V�W�L���V���R�K�O�H�G�H�P���Q�D���V�W�D�Q�R�Y�H�Q�p���G�L�P�H�Q�]�H�� 
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Oddíl 3 bere v úvahu, �å�H���]�D�S�R�M�H�Q�t���X�þ�L�W�H�O�p�����Y�]�G���O�D�Y�D�W�H�O�p���X�þ�L�W�H�O�$���D���Y�H�G�H�Q�t���ã�N�R�O��musí �E�ê�W���Y�\�ã�N�R�O�H�Q�L���D��
�S���L�S�U�D�Y�H�Q�L���Q�D �Y�\�W�Y�i���H�Q�t��kurikula VUR a nezbytné procesy �]�P���Q����Cílem tohoto oddílu je proto 
�L�G�H�Q�W�L�I�L�N�R�Y�D�W���P�R�å�Q�p��problémy �D���S�R�W���H�E�\���G�D�O�ã�t�K�R���Y�]�G���O�i�Y�i�Q�t�����N�W�H�U�p���V�H���P�R�K�R�X���R�E�M�H�Y�L�W���S���L��první pilotní 
�Y�H�U�]�L���ã�N�R�O�H�Q�t���D���N�W�H�U�p���E�\���P�R�K�O�\���E�ê�W�����H�ã�H�Q�\���Y���G�D�O�ã�t�F�K���Y�\�G�i�Q�t�F�K���N�X�U�]�X. Cílem je ���H�ã�L�W���W�\���I�D�N�W�R�U�\�����N�W�H�U�p��
�E�X�G�R�X���L�G�H�Q�W�L�I�L�N�R�Y�i�Q�\���M�D�N�R���P�R�å�Q�p���S���H�N�i�å�N�\���U�R�]�Y�R�M�H���F�H�O�R�ã�N�R�O�Q�t�K�R���S���t�V�W�X�S�X���N��VUR �Y���M�H�M�L�F�K���ã�N�R�O�i�F�K�� 

�1�i�Y�U�K�\���D���G�R�S�R�U�X�þ�H�Q�t�����M�D�N���E�\���E�\�O�R���P�R�å�Q�p���Q�i�Y�U�K���ã�N�R�O�H�Q�t���Y�\�O�H�S�ã�L�W. Úvahy podnícené �R�G�S�R�Y�����P�L���Q�D��
dotazník jsou �Q�D�Y�U�å�H�Q�\���W�D�N�����D�E�\���X�P�R�å�Q�L�O�\���O�R�J�L�F�N�R�X���D�Q�D�O�ê�]�X���]�D�O�R�å�H�Q�R�X���Q�D���N�U�L�W�p�U�L�t�F�K���D���N�R�Q�F�H�S�W�H�F�K����
�Q�D���Q�L�F�K�å���E�\�O���G�R�W�D�]�Q�t�N���S�R�V�W�D�Y�H�Q�����D���W�H�G�\��identifikovaly poznatky �]�t�V�N�D�Q�p���S���L���U�H�D�O�L�]�D�F�L���N�X�U�]�X���� 

Cílem dotazníku je také �Ä�]�P�����L�W�³���]�K�R�G�Q�R�W�L�W���~�U�R�Y�H�����L�Q�W�H�J�U�D�F�H��VUR �Y�H���ã�N�R�O�i�F�K���U�H�V�S�R�Q�G�H�Q�W�$���D���E�ê�W��
relevantní pro podporu �Ä�V�X�S�H�U�Y�L�]�R�U�$�³ �S���L���]�O�H�S�ã�R�Y�i�Q�t���V�P���U�H�P���N��VUR �Y���M�H�M�L�F�K���Y�O�D�V�W�Q�t�F�K���ã�N�R�O�i�F�K�����D�O�H���L��
�Y���M�L�Q�ê�F�K���ã�N�R�O�i�F�K������ 

Hloubkové rozhovory 

�9���Q�D�Y�U�K�R�Y�D�Q�p�P���S���t�V�W�X�S�X���N���K�R�G�Q�R�F�H�Q�t���Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR je zavedena �Ätriangulace�³, 
�M�H�M�t�P�å���F�t�O�H�P���M�H���V�K�U�R�P�i�å�G�L�W���Q�i�]�R�U�\���Ä�Y�Q���M�ã�t�F�K�³ aktérech �D���L�G�H�Q�W�L�I�L�N�R�Y�D�W���G�D�O�ã�t���R�E�O�D�V�W�L���S�U�R���]�O�H�S�ã�H�Q�t����
�+�O�R�X�E�N�R�Y�p���U�R�]�K�R�Y�R�U�\���O�]�H���S�U�R�Y�i�G���W���V���N�O�t�þ�R�Y�ê�P�L���D�N�W�p�U�\���Y�\�E�U�D�Q�ê�P�L���]���P�L�Q�L�V�W�H�U�V�W�Y�D���ã�N�R�O�V�W�Y�t���å�L�Y�R�W�Q�t�K�R��
�S�U�R�V�W���H�G�t�����X�Q�L�Y�H�U�]�L�W�����L�Q�V�W�L�W�X�F�t���S�U�R���S���t�S�U�D�Y�X���X�þ�L�W�H�O�$���Q�H�E�R���M�L�Q�ê�F�K���R�U�J�D�Q�L�]�D�F�t�����N�W�H�U�p���S�U�R�Y�i�G���M�t���S���t�S�U�D�Y�X��
�X�þ�L�W�H�O�$�����.�U�L�W�p�U�L�D���Y�ê�E���U�X���]�D�K�U�Q�X�M�t���M�H�M�L�F�K���]�Q�D�O�R�V�W�L���]�N�X�ã�H�Q�R�V�W�L���V��
�S�O�i�Q�R�Y�i�Q�t�P���R�U�J�D�Q�L�]�R�Y�i�Q�t�P���Y�H�G�H�Q�t�P���U�H�I�O�H�[�t���N�X�U�]�$���S�U�R�I�H�V�Q�t�K�R���U�R�]�Y�R�M�H���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR.  

�3���H�G���U�R�]�K�R�Y�R�U�H�P���E�\���P���O�L���E�ê�W��tito vybraní lidé seznámeni s krátkým popisem pilotovaného 
�Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR�����M�H�K�R���V�W�U�X�N�W�X�U�R�X���D���P�R�G�X�O�\���D���S�R�å�i�G�i�Q�L�����D�E�\���X�Y�H�G�O�L���V�Y�p���S�R�V�W���H�K�\����
�G�R�S�R�U�X�þ�H�Q�t���D���Q�i�Y�U�K�\���� 

�0�H�W�R�G�R�X���Q�D�Y�U�å�H�Q�R�X���S�U�R���U�H�D�O�L�]�D�F�L���W�p�W�R���W�U�L�D�Q�J�X�O�D�F�H���M�V�R�X���Q�H�V�W�U�X�N�W�X�U�R�Y�D�Q�p���U�R�]�K�R�Y�R�U�\�����M�H�M�L�F�K�å���F�t�O�H�P���M�H��
�]�G�$�U�D�]�Q�L�W���V�L�O�Q�p���D���V�O�D�E�p���V�W�U�i�Q�N�\�����S���t�O�H�å�L�W�R�V�W�L���D���K�U�R�]�E�\�����Q�D�S�������S���t�V�W�X�S��SWOT �D�Q�D�O�ê�]�\�����Y�]�G���O�i�Y�i�Q�t��
�X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR �Q�D���]�i�N�O�D�G�����]�N�X�ã�H�Q�R�V�W�t���G�R�W�D�]�R�Y�D�Q�ê�F�K�� 

�7�p�W�R���W�U�L�D�Q�J�X�O�D�F�H���E�\���E�\�O�R���P�R�å�Q�p���G�R�V�i�K�Q�R�X�W���W�D�N�p���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���Q�H�V�W�U�X�N�W�X�U�R�Y�D�Q�ê�F�K���U�R�]�K�R�Y�R�U�$���V��
���H�G�L�W�H�O�L��a �X�þ�L�W�H�O�L�����N�W�H���t���V�H���ã�N�R�O�H�Q�t���Q�H�~�þ�D�V�W�Q�L�O�L�����Y�å�G�\���V���F�t�O�H�P���S�R�X�N�i�]�D�W���Q�D���V�L�O�Q�p���D���V�O�D�E�p���V�W�U�i�Q�N�\����
�S���t�O�H�å�L�W�R�V�W�L���D���K�U�R�]�E�\���ã�N�R�O�H�Q�t���X�þ�L�W�H�O�$���Y���R�E�O�D�V�W�L��VUR �Q�D���]�i�N�O�D�G�����]�N�X�ã�H�Q�R�V�W�t���G�R�W�D�]�R�Y�D�Q�ê�F�K.  

�2�E�����P�R�å�Q�R�V�W�L���M�V�R�X���S�O�D�W�Q�p���S�U�R���S�U�R�Y�i�G���Q�t���W�U�L�D�Q�J�X�O�D�F�H�����D�O�H���V�D�P�R�]���H�M�P�����S�R�V�N�\�W�X�M�t���U�$�]�Q�p���W�\�S�\���G�D�W�� 

V rámci projektu ESD_SuVi byly vypracovány a otestovány návodné otázky pro hloubkové 
rozhovory. Výsledky �S�L�O�R�W�Q�t�K�R���R�Y�����H�Q�t��jedné z nich ukázaly �~�þ�L�Q�Q�R�V�W���W���F�K�W�R���Ä�Q�i�V�W�U�R�M�$�³ pro aktivaci 
�S�U�R�F�H�V�$���U�H�I�O�H�[�H���D���V�H�E�H�K�R�G�Q�R�F�H�Q�t���D���S�U�R���U�R�]�Y�R�M���S�R�Y���G�R�P�t���R���V�S�H�F�L�I�L�F�N�ê�F�K���S�R�W���H�E�i�F�K���Y�]�G���O�i�Y�i�Q�t���D��
profesního rozvoje (�Y�L�]���S���t�O�R�K�D����). 

Fokusní �V�N�X�S�L�Q�\���S�U�R�Y�i�G���Q�p���Q�D���~�U�R�Y�Q�L���N�R�P�X�Q�L�W�\���S���H�G�V�W�D�Y�X�M�t���P�H�W�R�G�L�F�N�R�X���S���t�O�H�å�L�W�R�V�W���Ne stanovení 
�F�t�O�$���K�R�G�Q�R�F�H�Q�t�����N�W�H�U�p���M�V�R�X���Y���V�R�X�O�D�G�X���V���F�H�O�N�R�Y�ê�P���]�i�P���U�H�P jakékoli �Y�]�G���O�i�Y�D�F�t���L�Q�L�F�L�D�W�L�Y�\�����D���W�R�� 

�x �]�D�S�R�M�L�W���G�R���S�U�R�F�H�V�X���K�R�G�Q�R�F�H�Q�t���U�$�]�Q�p��aktéry, 
�x �R�G�K�D�O�L�W���V�L�O�Q�p���D���V�O�D�E�p���V�W�U�i�Q�N�\���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P���S�D�U�W�L�F�L�S�D�W�L�Y�Q�t�K�R���S�U�R�F�H�V�X���]�G�R�O�D���Q�D�K�R�U�X�� 
�x zjistit �S���H�G�S�R�N�O�D�G�\ �S�U�R���R�S�D�W���H�Q�t���N�H���]�O�H�S�ã�H�Q�t�����N�W�H�U�i���M�V�R�X���V�G�t�O�H�Q�i���D���I�X�Q�N�þ�Q�t���D���Q�D�E�t�]�H�M�t���R�G�S�R�Y���G�L���Q�D��

�Y�\�M�i�G���H�Q�p���S�R�W���H�E�\�� 
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�9�\�X�å�L�W�t���)�R�F�X�V���*�U�R�X�S���W�D�N�p���X�P�R�å���X�M�H���]�Y�ê�ã�L�W���S�R�Y���G�R�P�t���D���S�R�G�S�R���L�W���D�Q�J�D�å�R�Y�D�Q�R�V�W���L�Q�V�W�L�W�X�F�t�����$�E�\���E�\�O�D��
�]�D�U�X�þ�H�Q�D���V�R�X�G�U�å�Q�R�V�W���S���t�V�W�X�S�X���N���K�R�G�Q�R�F�H�Q�t���D���~�þ�L�Q�Q�p���S�U�R�S�R�M�H�Q�t���V���G�R�W�D�]�Q�t�N�H�P�����P���O�\���E�\���R�K�Q�L�V�N�R�Y�p��
skupiny zohlednit �K�O�D�Y�Q�t���S�U�Y�N�\�����N�W�H�U�p���Y�\�S�O�\�Q�X�O�\���]���S�U�$�]�N�X�P�X���S�U�R�Y�H�G�H�Q�p�K�R���S�U�R�V�W���H�G�Q�L�F�W�Y�t�P��
�G�R�W�D�]�Q�t�N�X�����D���Y�\�]�Y�D�W���~�þ�D�V�W�Q�t�N�\�����D�E�\���V�H���Q�D�G���W���P�L�W�R���S�U�Y�N�\���]�D�P�\�V�O�H�O�L�� 

4. Získané poznatky a �G�R�S�R�U�X�þ�H�Q�t�� 

�=�H���]�N�X�ã�H�Q�R�V�W�t���(�6�'�B�6�X�9�L���O�]�H���R�G�Y�R�G�L�W�����D�G�X���N�O�t�þ�R�Y�ê�F�K���S�U�Y�N�$���S�U�R���Y�\�P�H�]�H�Q�t���P�R�G�H�O�X���Y�]�G���O�i�Y�i�Q�t��
�V�X�S�H�U�Y�L�]�R�U�$��v oblasti VUR a �Y�\�W�Y�i���H�Q�t �ã�N�R�O�Q�t�K�R���S�U�R�V�W���H�G�t�����N�W�H�U�p���X�P�R�å���X�M�H��celoinstituconální �S���t�V�W�X�S��
k VUR. 

�=�H�M�P�p�Q�D���S�L�O�R�W�R�Y�i�Q�t���Y�]�G���O�i�Y�D�F�t���D�N�W�L�Y�L�W�\���D���M�H�M�t���K�R�G�Q�R�F�H�Q�t���V�S�R�O�X���V���S�U�$�]�N�X�P�H�P���S�R�W���H�E���Y��oblasti 
�Y�]�G���O�i�Y�i�Q�t���X�þ�L�W�H�O�$���S�U�R�Y�H�G�H�Q�ê�P���Y���S�D�U�W�Q�H�U�V�N�ê�F�K��zemích (�Y�L�]���N�D�S�L�W�R�O�D�������D���S���t�O�R�K�D���������X�P�R�å�Q�L�O�R���O�p�S�H��
pochopit hlavní �S�R�W���H�E�\���Y���R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t�����M�H�å �E�\���P���O���S�U�R�J�U�D�P��pro supervizory v oblasti 
�Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M�����H�ã�L�W.  

Z �D�Q�D�O�ê�]�\���Y�]�G���O�i�Y�D�F�t�F�K���S�R�W���H�E��vyplynulo, �å�H���Y�]�G���O�i�Y�D�F�t���S�U�R�J�U�D�P���S�U�R��supervizory v oblasti VUR by 
�P���O���S�R�G�S�R�U�R�Y�D�W���X�þ�L�W�H�O�H���D���S�U�D�F�R�Y�Q�t�N�\���ã�N�R�O�\���Y���W�R�P�����D�E�\�� 

�x Navrhovali a realizovali  interdisciplinární aktivity, které �]�P���Q�t���W�U�D�G�L�þ�Q�t���ã�N�R�O�Q�t���R�V�Q�R�Y�\�� 
�x �9�\�W�Y�i���Hli  �S�U�R�V�W���H�G�t���S�U�R���]�i�å�L�W�N�R�Y�p���X�þ�H�Q�t�����N�W�H�U�p���]�D�S�R�M�X�M�H���V�W�X�G�H�Q�W�\���G�R�����H�ã�H�Q�t���S�U�R�E�O�p�P�$���U�H�i�O�Q�p�K�R��

�V�Y���W�D. 
�x Lépe �Y�\�X�å�t�Y�Dli  �Y�ê�X�N�R�Y�p���P�H�W�R�G�\���D���W�H�F�K�Q�L�N�\���S�U�R���S�U�R�Y�i�G���Q�t���H�I�H�N�W�L�Y�Q�t�F�K���þ�L�Q�Q�R�V�W�t���Y���R�E�O�D�V�W�L��VUR a 

�S�U�R�Y�i�G���O�L���K�R�G�Q�R�F�H�Q�t���Y�ê�V�O�H�G�N�$���X�þ�H�Q�t�� 
�x Podporovali  �U�R�]�Y�R�M���S�R�Y���G�R�P�t���V�W�X�G�H�Q�W�$���R���X�G�U�å�L�W�H�O�Q�R�V�W�L���D���V�P�\�V�O�X���S�U�R���R�G�S�R�Y���G�Q�R�V�W�� 
�x Usnadnili  �S���t�V�W�X�S���N���S���t�O�H�å�L�W�R�V�W�H�P�����N�W�H�U�p���ã�N�R�O�D���M�L�å���Q�D�E�t�]�t���Y���R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê��

rozvoj, a �S�R�G�S�R���L�O�\���M�H�M�L�F�K���~�þ�D�V�W���Q�D���Q�L�F�K�� 
�x �1�D�S�R�P�i�K�D�O�L���V�S�R�O�X�S�U�i�F�L���P�H�]�L���Y�]�G���O�i�Y�D�F�t�P�L���L�Q�V�W�L�W�X�F�H�P�L���D���P�t�V�W�Q�t���V�D�P�R�V�S�U�i�Y�R�X�� 
�x Podporovali  zapojení �D�N�W�p�U�$ �G�R���L�Q�W�H�J�U�R�Y�D�Q�ê�F�K���Y�]�G���O�i�Y�D�F�t�F�K���D�N�W�L�Y�L�W���W�ê�N�D�M�t�F�t�F�K���V�H���R�W�i�]�H�N��

�X�G�U�å�L�W�H�O�Q�R�V�W�L�� 
�x Podporovali  dialog s místními samosprávami s cílem rozvíjet konzistentní a integrované 

�S�R�V�W�X�S�\���P�H�]�L���Y�]�G���O�i�Y�D�F�t�P�L���L�Q�V�W�L�W�X�F�H�P�L���D���N�R�P�X�Q�L�W�D�P�L�� 
�x Rozvíjeli  �N�R�P�S�O�H�[�Q�t���H�N�R�O�R�J�L�F�N�ê���S���t�V�W�X�S���V���R�K�O�H�G�H�P���Q�D���L�Q�W�H�J�U�D�F�L���S�p�þ�H���~�þ�L�Q�Q�R�V�W�L���ã�N�R�O�V�N�ê�F�K��

�]�D���t�]�H�Q�t���D���G�R�S�D�G�$���Q�D���å�L�Y�R�W�Q�t���S�U�R�V�W���H�G�t�����Y�\�X�å�t�Y�i�Q�t���]�G�U�R�M�$���D���H�Q�H�U�J�H�W�L�F�N�p���R�W�i�]�N�\�� 
�x �=�O�H�S�ã�Lli  �Y�\�X�å�t�Y�i�Q�t���I�L�Q�D�Q�þ�Q�t�F�K���]�G�U�R�M�$���Q�D���U�R�]�Y�R�M���X�G�U�å�L�W�H�O�Q�ê�F�K���S�R�V�W�X�S�$�����Q�D�S�������V�E���U��

�U�H�F�\�N�O�R�Y�D�W�H�O�Q�ê�F�K���R�G�S�D�G�$�������D�O�H���W�D�N�p���Q�D���H�Q�H�U�J�H�W�L�F�N�R�X���~�þ�L�Q�Q�R�V�W���ã�N�R�O�Q�t�F�K���]�D���t�]�H�Q�t�� 
�x Podporovali  �U�R�]�Y�R�M���S�R�Y���G�R�P�t���V�W�X�G�H�Q�W�$���R���I�L�Q�D�Q�þ�Q�t�P�����t�]�H�Q�t���D���U�R�]�K�R�G�R�Y�D�F�t�F�K���S�U�R�F�H�V�H�F�K��

�Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H�� 
�x Podporovali  �U�R�]�Y�R�M���S�R�Y���G�R�P�t��a schopnosti �V�W�X�G�H�Q�W�$�����S�R�N�X�G���M�G�H���R���I�L�Q�D�Q�þ�Q�t�����t�]�H�Q�t���D���U�R�]�K�R�G�R�Y�D�F�t��

�S�U�R�F�H�V�\���Y�]�G���O�i�Y�D�F�t���L�Q�V�W�L�W�X�F�H�� 
�x Budovali cesty k drobnému podnikání. 
�x Podporovali znalosti �R���X�U�þ�L�W�ê�F�K���W�p�P�D�W�H�F�K�����M�D�N�R���M�H���R�E���K�R�Y�p���K�R�V�S�R�G�i���V�W�Y�t, nebo otevírali nové 

�P�R�å�Q�R�V�W�L�����Q�D�S���t�N�O�D�G zahájením aktivit k �]�t�V�N�i�Y�i�Q�t���I�L�Q�D�Q�þ�Q�t�F�K���S�U�R�V�W���H�G�N�$�� 
�x Podporovali rozvoj pedagogických dovedností. 
�x �=�O�H�S�ã�Hovali vy�X�å�t�Y�i�Q�t���L�Q�N�O�X�]�L�Y�Q�t�F�K���D���G�L�I�H�U�H�Q�F�R�Y�D�Q�ê�F�K���Y�ê�X�N�R�Y�ê�F�K���V�W�U�D�W�H�J�L�t���D���P�D�W�H�U�L�i�O�$�� 
�x Vypracovali  �M�D�V�Q�R�X���Y�L�]�L���S�U�R���]�D�þ�O�H�Q���Q�t���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M���G�R���N�U�L�W�p�U�L�t���N�Y�D�O�L�W�\���S�U�R��

�ã�N�R�O�\���D���G�R���S�U�R�F�H�V�$���K�R�G�Q�R�F�H�Q�t���S�U�R���]�O�H�S�ã�H�Q�t�� 
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�=�D�S�R�M�H�Q�t���X�þ�L�W�H�O�$���G�R���Q�H�X�V�W�i�O�p�K�R���S�U�R�I�H�V�Q�t�K�R���U�R�]�Y�R�M�H���M�H���Q�H�]�E�\�W�Q�p���S�U�R���]�D�F�K�R�Y�i�Q�t���D�X�W�R�Q�R�P�L�H���D��
kritického smyslu pro výkon jejich �S�U�R�I�H�V�H���D���U�R�]�K�R�G�R�Y�i�Q�t�����N�W�H�U�p�����t�G�t���S�U�D�[�L���Y�ê�X�N�\���D���X�þ�H�Q�t���W�D�N�����D�E�\��
lépe odpovídala vyvíjejícím se �S�R�W���H�E�i�P���å�i�N�$ a souvislostem �V�R�X�þ�D�V�Q�p�K�R���V�Y���W�D. (Guerriero 2017).  

Program �ã�N�R�O�H�Q�t �(�6�'���6�X�9�L���E�\�O���S�R�]�L�W�L�Y�Q�����K�R�G�Q�R�F�H�Q���]���K�O�H�G�L�V�N�D���M�H�K�R���~�þ�L�Q�Q�R�V�W�L�����=�N�X�ã�H�Q�R�V�W�L��byly 
�Y�Q�t�P�i�Q�\���]�H�M�P�p�Q�D���M�D�N�R���S���t�O�H�å�L�W�R�V�W�� 

�x �S�R�X�N�i�]�D�W���Q�D���P�R�å�Q�p���R�E�O�D�V�W�L��budoucího rozvoje �D���N�U�L�W�L�F�N�p���R�W�i�]�N�\���W�ê�N�D�M�t�F�t���V�H���W�R�K�R�����F�R���V�H���M�L�å���Y�H��
�Y�O�D�V�W�Q�t���ã�N�R�O�H���U�H�D�O�L�]�X�M�H�� 

�x �R�Y�����L�W���S���L�P�����H�Q�R�V�W���M�L�å���]�t�V�N�D�Q�ê�F�K���R�G�E�R�U�Q�ê�F�K��kompetencí; 
�x �U�R�]�Y�t�M�H�W���Q�R�Y�p���P�\�ã�O�H�Q�N�\���D���F�K�i�S�D�W�����M�D�N���M�H���S���L�]�S�$�V�R�E�L�W��vlastnímu �N�R�Q�W�H�[�W�X�����D���]�i�U�R�Y�H����schopnost 

�S���H�N�R�Q�D�W���S���t�S�D�G�Q�p���N�U�L�W�L�F�N�p���S�U�R�E�O�p�P�\�� 
�x �Y�\�W�Y�R���L�W���S�U�R�S�R�M�H�Q�t���P�H�]�L���ã�N�R�O�Q�t�P�L���D�N�W�L�Y�L�W�D�P�L���D���P�L�P�R�ã�N�R�O�Q�t�P�L���]�i�å�L�W�N�\�� 
�x �U�R�]�Y�t�M�H�W���R�G�E�R�U�Q�p���G�R�Y�H�G�Q�R�V�W�L���X�å�L�W�H�þ�Q�p���S���L���S�U�R�Y�i�G���Q�t��aktivit v oblasti VUR.  

�1�D���]�i�N�O�D�G�����Y�ê�V�O�H�G�N�$���S�U�R�M�H�N�W�R�Y�ê�F�K���þ�L�Q�Q�R�V�W�t���Y�\�S�O�\�Q�X�O�R���Q���N�R�O�L�N���N�O�t�þ�R�Y�ê�F�K���G�R�S�R�U�X�þ�H�Q�t�����M�D�N��navrhnout 
a �U�H�D�O�L�]�R�Y�D�W���H�I�H�N�W�L�Y�Q�t���ã�N�R�O�H�Q�t���S�U�R��supervizory �Y���R�E�O�D�V�W�L���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M: 

�x �]�D�þ�t�W���V�H�E�H�K�R�G�Q�R�F�H�Q�t�P���M�L�å��existujících �R�S�D�W���H�Q�t���Y���R�U�J�D�Q�L�]�D�F�L�����D�Q�D�O�\�W�L�F�N�\���V�H���]�D�P�\�V�O�H�W���Q�D�G���M�L�å��
zavedenými postupy a odhalit silné a slabé stránky.  

�x posílit reflexi a sebehodnocení�����D�E�\���V�H���]�Y�ê�ã�L�O�R���S�R�Y���G�R�P�t���R���Y�O�D�V�W�Q�t�F�K���S�U�R�I�H�V�Q�t�F�K���G�R�Y�H�G�Q�R�V�W�H�F�K�� 
�x �Q�D�E�t�]�H�W���S���t�O�H�å�L�W�R�V�W�L���N�H���N�R�R�S�H�U�D�W�L�Y�Q�t�P�X���X�þ�H�Q�t�����D�E�\���V�H���S�R�V�t�O�L�O�D���V�F�K�R�S�Q�R�V�W���S�U�D�F�R�Y�D�W���Y���W�ê�P�H�F�K�� 
�x podporovat rozvoj teoretických i metodických pedagogických dovedností, které podporují 

�H�I�H�N�W�L�Y�Q�t���Y�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M���� 
�x �Y�\�X�å�t�Y�D�W��inovativní a alternativní metody, �D�E�\���V�L���~�þ�D�V�W�Q�t�F�L���P�R�K�O�L���Y�\�]�N�R�X�ã�H�W���Q�H�W�U�D�G�L�þ�Q�t���]�S�$�V�R�E�\��

���t�]�H�Q�t���Y�ê�X�N�\���D �X�þ�H�Q�t�� 
�x �U�H�D�J�R�Y�D�W���Q�D���V�S�H�F�L�I�L�F�N�p���S�R�W���H�E�\���U�$�]�Q�ê�F�K���ã�N�R�O�Q�t�F�K���S�U�R�V�W���H�G�t�� 
�x podporovat �X�þ�H�Q�t��v sítích �S�U�R�V�W���H�G�Q�L�F�W�Y�t�P��podpory �V�S�R�O�X�S�U�i�F�H���P�H�]�L���Y�]�G���O�i�Y�D�F�t�P�L���L�Q�V�W�L�W�X�F�H�P�L���D��

místní samosprávou.  
�x být modulární, aby výuka odpovídala �U�$�]�Q�ê�P��úrovním a oblastem �S�R�W���H�E. 

�â�N�R�O�\���]�D�S�R�M�H�Q�p���G�R���S�U�R�M�H�N�W�X���Q�D�N�R�Q�H�F���]�M�L�V�W�L�O�\�����å�H��hlavním prvkem reorientace kurikula k VUR je 
�F�H�O�R�ã�N�R�O�Q�t���S���t�V�W�X�S. �7�R���Y�\�å�D�G�X�M�H����aby: 

�x �9�]�G���O�i�Y�i�Q�t���S�U�R���X�G�U�å�L�W�H�O�Q�ê���U�R�]�Y�R�M��bylo �Q�H�G�t�O�Q�R�X���V�R�X�þ�i�V�W�t���S�U�R�J�U�D�P�$���S�U�R�I�H�V�Q�t�K�R���U�R�]�Y�R�M�H���Y�ã�H�F�K��
�X�þ�L�W�H�O�$. 

�x P�U�R�J�U�D�P�\���Y�]�G���O�i�Y�i�Q�t���D���S�U�R�I�H�V�Q�t�K�R���U�R�]�Y�R�M�H���X�þ�L�W�H�O�$���V�H���]�D�P����ovaly na rozvoj kompetencí v oblasti 
�X�G�U�å�L�W�H�O�Q�R�V�W�L���L���S�U�R�I�H�V�Q�t�F�K���N�R�P�S�H�W�H�Q�F�t���D��byly více strukturovány podle rámce kompetencí 
v �R�E�O�D�V�W�L���X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���S�U�R���S�H�G�D�J�R�J�\. 

�x �8�þ�L�W�H�O�p���D���Y�H�G�R�X�F�t���S�U�D�F�R�Y�Q�t�F�L���ã�N�R�O��byli podporováni �S���L���]�D�Y�i�G���Q�t��transformativních 
celoinstitucionálních �S���t�V�W�X�S�$��k VUR. 

�x �9�H�G�R�X�F�t���S�U�D�F�R�Y�Q�t�F�L���ã�N�R�O��byli vybaveni �Q�i�V�W�U�R�M�L�����N�W�H�U�p���M�L�P���X�P�R�å�Q�t���]�D�þ�O�H�Q�L�W��silný étos 
�X�G�U�å�L�W�H�O�Q�p�K�R���U�R�]�Y�R�M�H���G�R���N�X�O�W�X�U�\�����X�þ�H�E�Q�t�F�K���S�O�i�Q�$���D���S�U�R�Y�R�]�X���ã�N�R�O�\��i �G�R���Y�]�W�D�K�$���V���ã�L�U�ã�t���N�R�P�X�Q�L�W�R�X. 

Tyto �]�P���Qy �Y�\�å�D�G�X�Mí, aby �Y�]�G���O�i�Y�D�F�t���S�R�O�L�W�L�N�\byly cílené, a uznávaly úlohu �X�þ�L�W�H�O�$�����Y�H�G�R�X�F�t�F�K��
�S�U�D�F�R�Y�Q�t�N�$���ã�N�R�O���D���ã�N�R�O�V�N�ê�F�K���]�D���t�]�H�Q�t����investovaly �G�R���M�H�M�L�F�K���S�R�þ�i�W�H�þ�Q�t�K�R���D���G�D�O�ã�t�K�R���Y�]�G���O�i�Y�i�Q�t��a 
�]�D�þ�O�H��ovaly VUR �G�R���S�U�R�I�H�V�Q�t�F�K���V�W�D�Q�G�D�U�G�$���X�þ�L�W�H�O�$. 
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Annex 1 

Most prominent frameworks addressing ESD competences for teachers  

The Curriculum, Sustainable development, Competences, Teacher training (CSCT) project is an 
attempt to meet the call of the UNECE ministers of the Environment to offer curriculum models to 
teacher training institutes which are searching for attainable possibilities to integrate ESD in their 
curricula (https://www.ensi.org/Projects/Our_Projects/CSCT/). The result of the international group 
three years long process is a dynamic model for ESD competences for teacher education. 

In this model the professional dimension of the teacher is considered as:  

- a dynamic relationship with the educational institution as well as the wider society that is 
seeking to confront the issue of sustainability; 

- based on three overall competencies for ESD: teaching, reflecting/visioning and networking; 
- a combination between the professional dimension and the overall competencies; 
- an integration of five domains of competencies (knowledge, systems thinking, emotions, ethics 

and values and action) that interact intensively and are in reality inseparable and that have to be 
applied to each of the professional dimensions and to all the overall competencies  
 

The United Nations Economic Commission for Europe (UNECE) (2012) proposes a set of 39 competences 
for educators as a goal to which all educators should aspire for their professional development in order for 
them to engage in Education for Sustainable Development. The framework is designed as a guide for 
educators, composed of 4 domains: 

- learning to know, which refers to understanding the challenges facing society both locally and 
globally and the potential role of educators and learners; 

- learning to live together, which contributes to the development of partnerships and appreciation 
of interdependence, pluralism, mutual understanding and peace; 

- �O�H�D�U�Q�L�Q�J�� �W�R�� �E�H���� �Z�K�L�F�K�� �D�G�G�U�H�V�V�H�V�� �W�K�H�� �G�H�Y�H�O�R�S�P�H�Q�W���R�I�� �R�Q�H�¶�V�� �S�H�U�V�R�Q�D�O�� �D�W�W�U�L�E�X�W�H�V�� �D�Q�G�� �D�E�L�O�L�W�\���W�R�� �D�F�W��
with greater autonomy, judgement and personal responsibility in relation to sustainable 
development; and 

- learning to do, which refers to developing practical skills and action competence in relation to 
education for sustainable development. 

The competences are clustered around 3 essential characteristics of ESD: 

- a holistic approach, which seeks integrative thinking and practice; 
- envisioning change, which explores alternative futures, learns from the past and inspires 

engagement in the present; and 
- achieving transformation, which serves to change in the way people learn and in the systems 

that support learning (UNECE, 2012). 
  

While the document emphasizes formal education, the competences identify the knowledge and 
abilities of all educators, including, but not limited to, teachers. Education happens not only through 
formal learning and teaching, but also through facilitation and support of non-formal educators who 
operate in informal and social contexts. 

Moreover, a competence model for ESD for educators was generated in the Austrian research 
project KOM-BiNE (Competences for ESD in Teacher Education) as part of a larger scale EU 
project, the CSCT mentioned above (Sleurs, 2007). Rauch & Steiner (2013) developed a model of 

https://www.ensi.org/Projects/Our_Projects/CSCT/


competencies that the ESD teachers should have acquired, through training, in the context of the 
KOM-BiNE project. The originality of this competency framework relies on the fact that 
competencies are not elaborated at the individual level but rather for a group that acts as a team, in 
line with the idea that only with cooperation and targeted competency development within a team is 
it possible to fulfil the complex task presented by ESD. 

The model includes the following competence fields: knowing and acting, valuing and feeling, 
communicating and reflecting, visioning, planning and organizing, and networking. 

Teachers are presumed to use those competencies in 3 different social settings (or fields of action): 
�L�Q�V�W�U�X�F�W�L�R�Q�� ���F�O�D�V�V�U�R�R�P������ �S�D�U�W�L�F�L�S�D�W�L�R�Q�� �L�Q�� �W�K�H�� �G�H�V�L�J�Q�� �R�I�� �R�Q�H�¶�V�� �R�Z�Q�� �H�G�X�F�D�W�L�R�Q�D�O�� �L�Q�V�W�L�W�X�W�L�R�Q���� �D�Q�G��
reaching out to society. 

�)�L�Q�D�O�O�\���� �³�$�� �5�R�X�Q�G�H�U�� �6�H�Q�V�H�� �R�I�� �3�X�U�S�R�V�H ���5�6�3���´�� �(�8-funded project developed a framework of 
educator competences for educators who wish to act as change agents (Vare et al., 2019, Millican R. 
2022, Farioli & Mayer 2022). The RSP project set out to revisit the UNECE (2012) competence 
framework, looking for overlap and redundancies with the explicit aim of developing a workable set 
of competences for all educators, working at any level and range of contexts, who wish to provide 
ESD. ���� �5�6�3�� �S�D�U�W�Q�H�U�V�� �U�H�R�U�J�D�Q�L�V�H�G�� �8�1�(�&�(�¶�V�� �R�U�L�J�L�Q�D�O�� ������ �F�R�P�S�H�W�H�Q�F�H�� �V�W�D�W�H�P�H�Q�W�V�� �L�Q�� ������ �W�K�U�R�X�J�K�� �D��
�S�U�R�F�H�V�V���R�I���³�G�L�V�W�L�O�O�D�W�L�R�Q�´�����7�K�H���U�H�V�X�O�W�L�Q�J���I�U�D�P�H�Z�R�U�N���L�V���D���P�D�W�U�L�[���R�I���������F�R�P�S�H�W�H�Q�F�H�V��(Table 2) visually 
�U�H�S�U�H�V�H�Q�W�H�G���E�\���D�Q���D�U�W�L�V�W�¶�V���S�D�O�H�W�W�H with the intention of showing that they are mutually supportive and 
therefore should be seen not in isolation, as well as they might be combined by educators in creative 
ways based on the context. 

Table 2: The Rounder Sense of Purpose Framework 

Thinking Holistically Envisioning Change Achieving Transformation 

Integration: 

Systems  

The educator helps learners 
to develop an understanding 
of the world as an 
interconnected whole and to 
look for connections across 
our social and natural 
environment and consider 
the consequences of actions. 

Futures  

The educator helps learners to 
explore alternative possibilities 
for the future and to use these 
to consider how behaviours 
might need to change. 
 

Participation  

The educator helps 
learners to contribute to 
changes that will support 
sustainable development. 
 

Involvement: 

Attentiveness  

The educator helps learners 
to understand fundamentally 

Empathy  

The educator helps learners to 
respond to their feelings and 

Values 

The educator develops an 
awareness among learners 



 

 

unsustainable aspects of our 
society and the way it is 
developing and increases 
their awareness of the urgent 
need for change. 

emotions and those of others 
as well as developing an 
emotional connection to the 
natural world. 
 

of how beliefs and values 
underpin actions and how 
values need to be 
negotiated and reconciled.  

Practice: 

Transdisciplinarity  

The educator helps learners 
to act collaboratively both 
within and outside of their 
own discipline, role, 
perspectives and values. 

Creativity 

The educator encourages 
creative thinking and flexibility 
within their learners. 

Action  

The educator helps the 
learners to take action in a 
proactive and considered 
manner. 

Reflexivity: 

Criticality 

The educator helps learners 
to evaluate critically the 
relevance and reliability of 
assertions, sources, models 
and theories. 

Responsibility  

The educator helps learners to 
reflect on their own actions, act 
transparently and to accept 
personal responsibility for their 
work. 
 

Decisiveness  

The educator helps the 
learners to act in a cautious 
and timely manner even in 
situations of uncertainty. 
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1. Introduction 
Within the Erasmus project "ESD Supervision 4.0" a semi-structured questionnaire was administered aimed 
at providing an overview of the state of the art on the implementation of ESD in the different partner 
countries. The purpose was also to understand the current situation of the development and integration of 
ESD in the specific school context, identify main criticalities in implementing a Whole School Approach 
(WSA) to ESD, point out areas for a more effective implementation, as well as key elements (as training 
needs) for designing a teacher training course which addresses the identified criticalities. The areas 
investigated referred to the key dimensions of the WSA: holistic view, organization and practices, 
professional development, and pedagogical methods and approaches. The instrument was structured in 
three parts: 

�( SECTION ONE: related to implementation of the whole school approach to ESD; 
�( SECTION TWO: aims to measure participants' perception of the effectiveness of the ESD_SuVi Teachers 

Training Program; 
�( SECTION THREE: intends to identify possible flaws and further training needs for the development of an 

ESD whole school approach in the participating schools 

Sections two and three were made accessible only to participants in the ESD_SuVI Teachers Training 
Program. The total sample involved was 109 participants spread across six countries (Figures 1), with 
different roles within their educational institution (Figures 2) and diverse professional experience (40 
percent with less than 5 years of service; slightly more than one in three had experience beyond 10 years) 
(Figures 3). The sample also showed varying involvement/engagement within the project: 

�( 47.7 % have participated to the ESD_SuVi Teachers Training Program; 
�( 26.6% have a coaching/leadership/networking role within the school; 
�( 25.7% is ESD responsible contact persons in the school; 
�( 53.2% have already been involved in ESD activities for the school; 
�( 22% have an evaluation/monitoring task of educational projects/activities in terms of impact on local 

community. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Country Frequency % 
Czech Republic 24 �î�î�X�ì
0�9 

Germany 9 �ô�X�ï
0�9 
Italy 9 �ô�X�ï
0�9 

Latvia 39 �ï�ñ�X�ô
0�9 
Lithuania 3 �î�X�ô
0�9 
Romania 25 �î�î�X�õ
0�9 

TOTAL 109 100% 
Figure 1. Sample 

Role within the institution Frequency % 
Administrative staff 5 �ð�X�ò
0�9 

ESD Projects Coordinator 6 �ñ�X�ñ
0�9 
Headmaster/Principal 7 �ò�X�ð
0�9 

Others working in ESD activities in the 
institution (but are not teachers) 

10 �õ�X�î
0�9 

Teacher 81 �ó�ð�X�ï
0�9 
TOTAL 109 100% 

Figure 2. Professional role 
Number of years of involvement in 

environmental /ESD education 
Frequency % del Totale 

Beginner 44 �ð�ì�X�ð
0�9 
From 5 to 10 years 25 �î�î�X�õ
0�9 
More than 10 years 40 �ï�ò�X�ó
0�9 

TOTAL 109 100% 
Figure 3. Working Years  
  



1.1. Methodology 
 
For each of the 5 areas in SECTION 1, the following data processing? were made: 
- Frequency distribution related to scoring from 1 to 4 for each item; 
- Basic descriptive statistics: mean and standard deviation; 
- Identification of training needs of teachers and school staff from the descriptive/narrative summary of the 
most significant common aspects that resulted from the processing of the open-ended responses for each 
area. 
- Further professional training needs for a more meaningful and effective ESD implementation in school 
context were then identified (§2.6). 
 
For SECTION 2, the following data processing ? were carried out: 
- Frequency distribution related to scoring from 1 to 4 for each item; 
- Basic descriptive statistics: mean and standard deviation; 
- Participants' perceptions related to the usefulness of the delivered training program (§3.1). 
 
For SECTION 3, the following  data processing were carried out: 
- Frequency distribution related to scoring from 1 to 4 for each item; 
- Basic descriptive statistics: mean and standard deviation; 
- Participants' reflections related to the strengths and weaknesses of the implemented course and 
suggestions for improvement. 
 
In the conclusions we present the elaboration of qualitative data related to participants' reflections on the 
instrument's ability to self-assess the actions implemented within their organization. 
 
  



2. SECTION ONE: Assessing ESD implementation in your institution 
The first part of the questionnaire aimed to assess the implementation of sustainability education in 
different partner countries. The areas investigated were: 
�( ESD implementation into the Formal Curriculum; 
�( Implementation of socio-political dimension of sustainability; 
�( Implementation of ecological dimensions of sustainability; 
�( Implementation of economic dimensions of sustainability within your institution; 
�( Implementation of cultural/pedagogical dimensions of sustainability. 
Each of the 5 areas corresponded to a variable number of items rated on a 1-4 scale (1 Getting started; 2 
Fair; 3 Good; 4 Excellent) and an open question for personal reflections and comments. A final question 
addressed to participants was, "What future professional learning needs regarding ESD implementation do 
you consider relevant in your institution?" 
 
  



2.1. ESD implementation into the Formal Curriculum (Figure 4) 

  
N Missing Media DS 

There is a written policy that states the aims and objectives of 
ESD in our school 

109 0 2.53 1.085 

There is a co-ordination of ESD as a cross-curricular theme 109 0 2.72 1.146 
Teachers have competencies to introduce issues of sustainable 
development into their subjects 

108 1 2.55 0.890 

The school can offer teaching materials on issues of sustainable 
development for all grades 

108 1 2.44 0.989 

Teachers regularly evaluate the effectiveness of 
teaching/learning activities or topics about sustainable 
development 

109 0 2.27 0.997 

Figure 4. ESD implementation into the Formal Curriculum 
 
TRAINING NEEDS 
- Design and implement interdisciplinary activities capable of transforming the traditional school 
curriculum. 
- Promote the involvement of all stakeholders in integrated training activities related to sustainability 
issues. 
- Enhance the daily use of targeted teaching materials that are functional for the conduct of activities and 
the assessment of learning outcomes. 
- Promote integration and shared work between educational institutions and local administrative 
institutions, with facilitation related to procedures and bureaucratic aspects. 
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2.2. Implementation of socio-political dimension of sustainability (Figure 5)  

 
 N Missing Media DS 
The vision of the school and the curriculum are sensitive to issues of 
(social) entrepreneurship 

109 0 2.56 0.976 

Students are given opportunities and equipped with skills to 
participate constructively in helping to solve local community 
problems 

109 0 2.61 0.923 

The prevailing vision of the school and the curriculum adequately 
prepare students for life as citizens of a global community 

109 0 2.71 0.853 

The prevailing vision of the school and the curriculum adequately 
deal with inclusion 

109 0 2.89 0.809 

Teachers and staff are skilled in conflict resolution strategies as a 
support for positive student behaviour 

109 0 2.91 0.788 

Figure 5. Implementation of socio-political dimension of sustainability 
 
TRAINING NEEDS 
�( Build experiential learning environments that engage students in real problems. 
�( Promote students' development of awareness and sense of responsibility. 
�( Facilitate access to and participation in opportunities already present and offered by the school. 
�( Strengthen teachers' skills through targeted training courses. 
�( Foster cooperation between educational institutions and local administrative institutions.  
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2.3. Implementation of ecological dimensions of sustainability (Figure 6) 

 
 N Missing Media DS 
The school uses recycled materials whenever possible and has an 
active and comprehensive recycling policy 

109 0 2.79 0.840 

The school actively promotes and practices energy efficiency 109 0 2.73 0.846 
The school purchases and uses resources with a view to minimize 
harm to the planet 

109 0 2.51 0.846 

School buildings and surroundings provide an aesthetically pleasing 
environment in which to live and learn 

109 0 3.06 0.901 

The school actively promotes attitudes of care and responsibilities 
for nature 

109 0 3.21 0.721 

The vision of the school and the curriculum is sensitive to 
environmental issues 

109 0 3.11 0.724 

Figure 6. Implementation of ecological dimensions of sustainability 
 

TRAINING NEEDS 
�( Develop a comprehensive ecological approach with respect to the integration of care/efficiency of 

school facilities and the environmental impacts, resource use, and energy issues. 
�( Improve the use of economic resources for the development of sustainable practices (e.g., recycling 

collection), but also for the energy efficiency of school facilities. 
�( Promote dialogue with local governments to develop consistent and integrated practices between 

educational institutions and communities.  
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2.4. Implementation of economic dimensions of sustainability within your institution (Figure 7) 

 
 N Missing Media DS 
A spirit of co-operation and sharing �t not competition �t is 
customised in the allocation of resources in the school 

109 0 2.83 0.739 

Students learn small business skills through opportunities to organize 
�•���Z�}�}�o�����v�������}�u�u�µ�v�]�š�Ç�[�•���‰�Œ�}�i�����š�•���~�(�}�Œ�����Æ���u�‰�o�����]�v���š�Z�����(�Œ���u�����}�(�����]�Œ���µ�o���Œ��
economy) 

109 0 2.67 0.972 

Students have opportunities to participate in decisions about how 
resources are allocated in the school 

109 0 2.27 0.959 

A culture of maintenance ensures that all school buildings and 
equipment are kept in good repair and maintained in a good 
condition 

109 0 2.93 0.900 

�d�Z�����•���Z�}�}�o�[�•���(�µ�v��-raising activities reflect ethical principles 109 0 2.75 0.894 
Figure 7. implementation of economic dimensions of sustainability within your institution 
 
TRAINING NEEDS 
- Promote the development of students' awareness regarding the care and economic management of the 
school facility. 
- Involve students within the decision-making processes of the educational institution. 
- Promote dialogue with the private sector. 
- Building pathways to micro-entrepreneurship. 
- Fostering knowledge on certain topics such as the circular economy or the possibility of starting fund-
raising activities. 
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2.5. Implementation of cultural/pedagogical dimensions of sustainability (Figure 8) 

 
 N Missing Media DS 
The school vision and teaching approaches foster self-esteem, mutual 
respect and human social relationships 

109 0 3.30 0.646 

The prevailing vision of the school and the curriculum adequately 
prepare students for life in a multicultural society 

109 0 3.13 0.668 

The school plays an active role in building support for cultural diversity, 
both within the school and its wider community 

109 0 3.16 0.772 

The school plays an active role in the community and the community in 
the school 

109 0 3.19 0.713 

The prevailing vision of the school demonstrates that people matter 
and that everyone has a contribution to make to sustainable 
development 

109 0 3.23 0.777 
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The school participates to local governance on issues related to 
sustainable development 

109 0 2.51 0.878 

The ethical principles that are at the basis of ESD are made explicit and 
clarified in the educational offer of the school 

109 0 2.68 0.980 

Figura 8. Implementation of cultural/pedagogical dimensions of sustainability 
 
TRAINING NEEDS 

- Foster the development of teachers' pedagogical skills through targeted trainings. 
- Enhance the use of inclusive and differentiated teaching strategies and materials. 
- Strengthen the intercultural dimension of sustainability in the school curriculum. 
- Promote institutional dialogue between schools and local governments on intercultural issues. 
 
2.6. Areas for improvement related to professional training needs for ESD implementation 
From the processing of the responses provided to the question "What future professional learning needs 
regarding ESD implementation do you consider relevant in your institution?" a number of areas for 
improvement and development related to a more meaningful and effective implementation of ESD within 
school settings were identified. The areas for development can be traced to all the dimensions of 
sustainability investigated in section one of the questionnaire. In particular, 3 aspects emerge as most 
relevant: 
�( Construction of cooperative learning environments and activation of self-directed processes in which 

students can activate empowerment processes, be protagonists, actively participate in the 
opportunities offered by the school and develop problem solving skills; 

�( Initial and ongoing training for teachers aimed at the development of interdisciplinary curricula 
oriented to the dimensions of education for sustainability, including through the study of relevant and 
replicable practices; training related to methodological-didactic strategies of education for 
sustainability, including design centered on the definition of coherent learning outcomes,; 

�( Promotion of learning communities among all stakeholders (school, family, institutions, community, 
world of work, etc.) including the possibility of activating shared projects that primarily involve students 
on the different dimensions of ESD and the potential concretization of the SDGs.



3. SECOND SECTION. Assessing ESD_SuVi Teachers Training Program with regard to ESD 
integration 
With the second part of the questionnaire, the aim was to assess, from the participants' perspective, the 
effectiveness of the teacher training program implemented within ESD_SuVi project. A battery of 7 items 
rated on a 1-4 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of 
the structured part, respondents could leave a personal comment on the items covered (§3.1). 

 
 N Missing Media SD 
The training course develops an understanding of the concept and 
practice of ESD through the identified content areas 

60 49 3.18 0.748 

The proposed teaching and learning approaches are appropriate for the 
level and experience of the learners 

60 49 3.00 0.713 

The training course (content and method) is relevant to my local 
context 

60 49 3.05 0.790 

The training course is relevant according to current policy frameworks 60 49 3.13 0.853 
The training course gives opportunities to develop competences for 60 49 3.08 0.829 
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institutional leadership and commitment to ESD integration 
There are processes in act to ensure that the training structure and 
content are flexible in relation to adjust to the dynamic context 

60 49 2.98 0.748 

Overall, the training experience is sufficient to develop competencies to 
foster ESD as mainstream in the curriculum and in my institution 

60 49 2.92 0.787 

 
3.1. Usefulness of the training programme 
The evaluation of the training program recorded positive comments about the usefulness of the course, 
going in line with the positive mean values obtained in the structured part of section 2. 
In particular, the experience was perceived as an opportunity to: 
�( learn about experiences in other countries and reflect on sustainability issues; 
�( bring out potentials and critical issues about what is already being implemented in one's own school 

context; 
�( check the adequacy of professional skills already possessed; 
�( develop new ideas and understand how to adapt them to one's own context, while also managing to 

overcome any critical issues; 
�( create a link between school activities and out-of-school experiences; 
�( develop professional skills useful in the implementation of ESD activities.  
  
   
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



4. THIRD SECTION. Highlight further training needs  
The third part of the questionnaire sought to map additional emerging training needs related to the 
development of a whole-school ESD approach within �Œ���•�‰�}�v�����v�š�•�[ organizations. A battery of 6 items rated 
on a 1-4 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of the 
structured part, respondents could leave a comment indicating strengths and weaknesses of the pathway 
implemented and suggestions for improvement and future development. 
Participants' comments indicate that the experience implemented should be more widely disseminated in 
terms of the number of participants. It represents an opportunity to develop new knowledge and skills 
useful for the implementation of sustainability education actions, professional development and 
improvement of their own organizations. This type of course has  also been considered important for 
increasing personal motivation and for experimenting with tangible methods and tools for working on 
sustainability issues. The course was found to be very challenging and in some cases it is felt that it could 
have been structured over a longer time. There was a lot of satisfaction, but it was also considered that 
adequate time for personal reflection and reworking will be needed to be able to put what was learned into 
practice in one's own work and organization, given also the constraints that each country presents. 

 
 N Missing Media SD 
The training experience allows us to familiarise with the requirements of a 
whole-institution-approach 

59 50 3.10 0.759 

The training experience offers appropriate process-related tools to deal with 59 50 2.86 0.753 
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and to coach a whole-institution-approach 
The training experience supports competence development to address the 
needs of change process concerning the implementation of ESD in curricula 
of secondary schools 

59 50 3.05 0.680 

The training experience supports competence development to prepare solid 
didactical material 

59 50 2.86 0.840 

The training experience supports competence development in managing 
participatory methods 

59 50 3.00 0.809 

 The training experience supports competence development to deal with a 
whole institution process, change management, networking, and 
campaigning 

59 50 3.03 0.742 

 
  



5. Conclusions: self-evaluation tool 
In the concluding part of the questionnaire, participants were asked to leave a comment regarding the 
tool's ability to self-assess the actions implemented within their organization. 
Among the comments that welcomed this moment of self-assessment, it emerges that the tool is 
considered useful to: 
�( reflect analytically on the practices already implemented in one's own organization, bringing out 

strengths and weaknesses; 
�( gain greater personal and institutional awareness of needs and potentials, starting with what is already 

being implemented; 
�( reflect on the sustainability education actions implemented as part of formal education pathways; 
�( get useful feedback on the implementation of sustainability education actions and understand the 

current state of the art from which to start new processes and improve results; 
�( build a global vision on sustainability and have new ideas to share with one's own organization; 
�( learn more about one's own organization. 
In some cases, the questionnaire was not considered useful for self-assessing the actual situation of 
organizations on the implementation of sustainability education actions. An in-depth qualitative 
questionnaire was indicated as more effective for better understanding and analyzing the state of the art, 
highlighting those areas of improvement needed for targeted development of sustainability education 
actions. 



Annex 4  

Report on piloting Guiding Questions in collective interviews (Focus Group) and 
unstructured in-depth interviews- case study: Italy 
 
Guiding questions for in-depth interviews and focus groups have been elaborated and tested within 
the ESD_SuVi project. 
A - Guiding questions for unstructured in-depth interviews 
 

�x Please explain what you understand by the Whole School Approach? 
�x (after a short explanation) Do you think it could be applied within your school? Which are 

the key elements to be transformed or reinforced?  
�x In what way and with which activities (methods, offers, contents) could an ESD-teacher 

training support the process of implementing an Education for Sustainable Development or 
Whole School Approach?  

�x �3�O�H�D�V�H���Q�D�P�H���D�Q�G���H�[�S�O�D�L�Q���W�K�H���W�U�D�L�Q�L�Q�J���Q�H�H�G�V���R�I���W�H�D�F�K�H�U�V���S�U�L�Q�F�L�S�D�O�V���R�W�K�H�U���V�F�K�R�R�O�V�¶���V�W�D�I�I���I�R�U��
implementing a Whole School Approach within your school from your point of view.   

�x Please name and explain your learnings from participating in previous ESD trainings that 
you would recommend to other schools.  

 
 
B �± Piloting phase: testing  guiding questions in collective interviews (Focus Group) and 
unstructured in-depth interviews 

1. Introduction  

Within the Erasmus project "ESD Supervision 4.0" two focus groups (FG1, FG2) and 2 semi-
structured interviews (I1, I2) were carried out, at the Italian level, respectively with university tutors 
of students enrolled to become primary school teachers and with in-service teachers with several 
years of experience in implementing ESD in schools. Guiding questions above illustrated have been 
used in this piloting. The focus groups and interviews aimed at understanding, based on the 
�L�Q�W�H�U�Y�L�H�Z�H�H�¶�V�� �H�[�S�H�U�L�H�Q�F�H���� �Z�K�D�W�� �D�U�H�� �W�K�H�� �W�U�D�L�Q�L�Q�J�� �Q�H�H�G�V�� �R�I�� �W�H�D�F�K�H�U�V�� �D�Q�G�� �Z�K�D�W�� �P�L�J�K�W�� �E�H�� �K�H�O�S�I�X�O�� �L�Q��
making sure that an integrated approach to developing sustainability competences can be adopted, 
with particular reference to initial and in-service teacher training.   

The above �³�*�X�L�G�L�Q�J���4�X�H�V�W�L�R�Q�V�´����although initially elaborated in order to collect elements useful for 
the Project, in their piloting application demonstrated they can usefully be applied for activating 
processes of reflection and self-evaluation and for developing awareness of specific training and 
professional development needs. 

1. Methodology 

Seven people attended the first focus group and five the second one. Two people have participated 
in the structured in-depth interviews. The focus groups and the interviews were divided into 3 
�µ�U�R�X�Q�G�V���R�I���W�D�E�O�H�¶���H�D�F�K���W�R�X�F�K�L�Q�J���D���V�S�H�F�L�I�L�F���W�R�S�L�F���U�H�O�D�W�H�G���W�R���(�6�'�� 

1. �W�H�D�F�K�H�U�V�¶���F�R�P�S�H�W�H�Q�F�H�V�� 
2. teacher training needs for the implementation of a whole school approach; 
3. Key stakeholders for  the implementation of a whole school approach. 

Specifically the questions were the following: 



Round 1 
Based on your experience, do you think the school is working on the following competences?  

- Critical thinking  
-  Systems thinking  
-  Innovative decision 
- Communication 
- Collaboration 
-  Solidarity 
-  Reflexivity 
- Value-orientation 
- Responsibility 
- Futures thinking  
- Creativity 
- Transformation 

�$�U�H���W�K�H�\���L�Q�W�H�J�U�D�W�H�G���L�Q�W�R���W�K�H���F�X�U�U�L�F�X�O�X�P�"���,�Q���Z�K�D�W���Z�D�\�"���$�U�H���W�H�D�F�K�H�U�V�����W�U�D�L�Q�H�G�´���H�T�X�L�S�S�H�G���W�R���H�Q�D�E�O�H��
the development of these competences in the learners? Are there school actions/policies that can 
support the process of applying sustainability competences? 
 
During the interview an additional question was asked: 
What is your commitment/role in sustainability education activities in your school? and what are the 
key elements of sustainable development education in your school? 
 
Round 2 
How can teacher training support the process of implementing an educational approach for 
sustainable development or WSA? 
What are the training needs of teachers/headmaster/staff for implementing a comprehensive 
approach within the school? 
 
Round 3 
What key stakeholders are important to support the Whole School Approach process or effective 
Sustainable Development Education? What is needed to integrate the school into the broader local 
community? 
 

2. Results 

 
The results follow the logic of the questions and are divided into three main emerged topics: 

- the state of implementation of a WSA within the Italian school system, challenges and 
opportunities; 

- �W�H�D�F�K�H�U�V�¶���W�U�D�L�Q�L�Q�J���Q�H�H�G�V�� 
- key stakeholders that can play a role in it.  

 
 
 
 



3.1 The state of implementation of a WSA within the Italian school system 

 
Interviewees report that ESD is implemented within the Italian school curriculum according to the 
�³�&�L�Y�L�F�� �(�G�X�F�D�W�L�R�Q�´�� �O�D�Z�� �H�P�D�Q�D�W�H�G�� �L�Q�� ������������ �+�R�Z�H�Y�H�U���� �P�D�Q�\�� �D�F�W�L�Y�L�W�L�H�V�� �D�U�H�� �F�D�U�U�L�H�G�� �R�X�W�� �D�V��extra-
curricular activities and therefore are perceived as marginal. 
The most recognised issue concerning the implementation of ESD in the Italian school curriculum 
�L�V���Z�K�D�W���W�K�H���S�D�U�W�L�F�L�S�D�Q�W�V�� �F�D�O�O�H�G���³�W�K�H���G�R�P�D�L�Q���R�I���G�L�V�F�L�S�O�L�Q�H�V�´�����)�*���������� �,���������� �K�H�Q�F�H���W�K�H���R�U�J�D�Q�L�]�D�W�L�R�Q���R�I��
knowledge in separate forms that makes the effort of  implementing a WSA vain. Along with it, the 
�,�W�D�O�L�D�Q���V�F�K�R�R�O���V�\�V�W�H�P���L�V���V�H�H�Q���D�V���³�V�W�U�R�Q�J�O�\���W�K�H�R�U�H�W�L�F�D�O�����V�W�U�R�Q�J�O�\���K�L�H�U�D�U�F�K�L�F�D�O���D�Q�G���D�Q�F�K�R�U�H�G���W�R���F�R�Q�W�H�Q�W��
�N�Q�R�Z�O�H�G�J�H�´�� ���,�������� �7�K�H�� �S�U�R�E�O�H�P�� �L�Q�W�H�U�H�V�W�V�� �S�U�H�G�R�P�L�Q�D�Q�W�O�\�� �V�H�F�R�Q�G�D�U�\�� �V�F�K�R�R�O�V�� �Z�K�H�U�H�� �³�S�U�R�I�H�V�V�R�U�V�� �D�U�H��
�W�U�D�L�Q�H�G�� �L�Q�� �V�S�H�F�L�I�L�F�� �G�L�V�F�L�S�O�L�Q�H�V�´�� ���,������ �Z�K�L�O�H�� �³�L�Q�� �S�U�L�P�D�U�\�� �V�F�K�R�R�O�� �D�Q�G�� �N�L�Q�G�H�U�J�D�U�W�H�Q���� �W�H�D�F�K�H�U�V�� �D�U�H�� �P�R�U�H��
�X�V�H�G���W�R���Z�R�U�N���W�U�D�Q�V�Y�H�U�V�D�O�O�\�´�����)�*�����������,�������� 
Nevertheless, interdisciplinarity and transdisciplinarity are seen as the solution to this issue by all 
interviewees, in terms of teachers capable of working with colleagues from different disciplines and 
implementing sustainability transversely to all disciplines.  
 
Another aspect of the Italian school system that is seen as a limit to the implementation of a WSA is 
�W�K�D�W�� �O�H�D�U�Q�L�Q�J�� �L�V�� �I�R�F�X�V�H�G�� �D�U�R�X�Q�G�� �³�F�R�Q�W�H�Q�W�� �W�U�D�Q�V�P�L�V�V�L�R�Q�� �U�D�W�K�H�U�� �W�K�D�Q�� �W�K�H�� �D�S�S�O�L�F�D�W�L�R�Q�� �R�I�� �S�D�U�W�L�F�L�S�D�W�R�U�\��
�P�H�W�K�R�G�R�O�R�J�L�H�V�� �W�R�� �V�W�L�P�X�O�D�W�H���F�R�P�S�H�W�H�Q�F�L�H�V�� �G�H�Y�H�O�R�S�P�H�Q�W�´�� ���,�������� �7�K�L�V�� �D�V�S�H�F�W�� �K�D�V�� �E�H�H�Q�� �H�[�D�F�H�U�E�D�W�H�G���E�\��
the Covid-������ �U�H�V�W�U�L�F�W�L�R�Q�V���� �0�R�U�H�R�Y�H�U���� �D�Q�� �L�Q�W�H�U�Y�L�H�Z�H�H�� �K�L�J�K�O�L�J�K�W�H�G�� �W�K�D�W���³�L�I�� �Z�H�� �Z�D�Q�W���W�R�� �W�U�D�Q�V�P�L�W�� �F�L�Y�L�F��
education competences to students, it is not so much the �³civic education hour�  ́that is effective, but 
it is effective to build a framework, a climate, a situation, in which civic education is not something 
theoretical, but something in which school life is permeated with civic values, and this must also be 
�W�K�H�� �F�D�V�H�� �I�R�U�� �V�X�V�W�D�L�Q�D�E�L�O�L�W�\�� �H�G�X�F�D�W�L�R�Q�´�� ���)�*�������2�Q�� �W�K�H�� �R�W�K�H�U�� �K�D�Q�G���� �W�K�H�� �L�Q�W�U�R�G�X�F�W�L�R�Q�� �R�I�� �³�Q�H�Z�� �G�L�G�D�F�W�L�F��
�P�H�W�K�R�G�R�O�R�J�L�H�V���D�Q�G���Q�H�Z���Z�D�\�V���R�I���E�H�L�Q�J���L�Q���V�F�K�R�R�O�´�����,�������D�U�H���U�H�F�R�P�P�H�Q�G�H�G���� 
 
�,�Q�� �W�H�U�P�V�� �R�I�� �E�X�L�O�G�L�Q�J�V���� �W�K�H�� �L�Q�W�H�U�Y�L�H�Z�H�H�V�� �K�L�J�K�O�L�J�K�W�� �W�K�D�W�� �W�K�H�U�H�� �D�U�H�� �³�W�R�R�� �P�D�Q�\�� �S�X�S�L�O�V�� �S�H�U�� �U�R�R�P���� �S�R�R�U��
�V�H�W�W�L�Q�J���� �Q�R�� �H�T�X�L�S�P�H�Q�W�´�� ���)�*�������� �0�R�U�H�R�Y�H�U���� �L�Q�� �W�H�U�P�V�� �R�I�� �R�S�H�U�D�W�L�R�Q�V���� �W�K�H�� �S�D�U�W�L�F�L�S�D�Q�W�V�� �V�X�J�J�H�V�W�H�G�� �W�K�D�W��
�W�K�H�U�H���D�U�H���³�W�R�R���P�D�Q�\���D�F�W�L�Y�L�W�L�H�V���D�Q�G���Q�R�W���H�Q�R�X�J�K���W�L�P�H���W�R���G�L�J�H�V�W���W�K�H�P�´�����7�K�H���V�L�W�X�D�W�L�R�Q���L�V���P�D�G�H���Z�R�U�V�H���E�\��
�³�S�D�U�H�Q�W�V�� �>�W�K�D�W�� �W�R�R�� �R�I�W�H�Q�@�� �G�R�� �Q�R�W�� �U�H�V�S�H�F�W�� �W�K�H�� �W�H�D�F�K�H�U�� �S�U�R�I�H�V�V�L�R�Q�´���� �)�X�U�W�K�H�U�P�R�U�H���� �W�H�D�F�K�H�U�V�� �S�H�U�F�H�L�Y�H��
�W�K�H�P�V�H�O�Y�H�V���D�V���³�R�Y�H�U�Z�K�H�O�P�H�G���E�\���E�X�U�H�D�X�F�U�D�F�\�´�����7�R���R�Y�H�U�F�R�P�H���W�K�H�V�H���L�V�V�X�H�V�����W�K�H���L�Q�W�H�U�Y�L�H�Z�H�H�V���V�X�J�J�H�V�W��
�O�H�D�U�Q�L�Q�J���³�Q�H�Z���Z�D�\�V���R�I���E�H�L�Q�J���L�Q���V�F�K�R�R�O���Z�K�H�U�H���V�S�D�F�H�V���D�Q�G���F�R�Q�W�H�[�W���D�U�H���D�Q�F�K�R�U�H�G���L�Q���Y�D�O�X�H�V�´���� �)�L�Q�D�O�O�\����
�W�K�H�� �L�P�S�O�H�P�H�Q�W�D�W�L�R�Q�� �R�I�� �D�� �:�6�$�� �G�H�S�H�Q�G�V�� �D�O�V�R�� �R�Q�� �W�K�H�� �F�U�H�D�W�L�Q�J�� �³�D�� �V�H�W�W�L�Q�J�� �W�K�D�W�� �W�D�N�H�V�� �L�Q�W�R�� �D�F�F�R�X�Q�W�� �W�K�H��
spaces and times appropriate to the pupils, i.e. that everything is functional for the pupils using 
�W�K�H�V�H���V�S�D�F�H�V�´�����)�*�������� 
 

���������7�H�D�F�K�H�U�V�¶���W�U�D�L�Q�L�Q�J���Q�H�H�G�V 

 
In terms of professional development, an element that concur to prevent a WSA implementation is 
�³�W�R�� �F�R�Q�F�H�L�Y�H�� �W�K�H�� �W�H�D�F�K�H�U�� �S�U�R�I�H�V�V�L�R�Q�� �D�V�� �D�� �M�R�E�� �G�R�Q�H�� �D�O�R�Q�H�´�� ���)�*�������� �,�Q�� �I�D�F�W���� �³�W�K�H�� �V�K�D�U�L�Q�J�� �D�Q�G��
�L�Q�W�H�U�W�Z�L�Q�L�Q�J���D�V�S�H�F�W���R�I���Z�K�D�W���L�V���G�L�G�D�F�W�L�F���P�D�Q�D�J�H�P�H�Q�W���L�V���D�E�V�R�O�X�W�H�O�\���Q�H�J�O�L�J�L�E�O�H�´�����)�*���������+�R�Z�H�Y�H�U�����³�,�W���L�V��
there [in sharing] that those aspects that have to do with promoting the kind of relationship you 
�H�V�W�D�E�O�L�V�K���Z�L�W�K���W�K�H���S�X�S�L�O�V�����K�R�Z���P�X�F�K���I�U�H�H�G�R�P���W�R���J�L�Y�H�����Z�K�D�W���N�L�Q�G���R�I���H�[�S�H�U�L�H�Q�F�H�V���W�R���K�D�Y�H���D�U�H���D�W���S�O�D�\�´��
���)�*�������� �1�R�Q�H�W�K�H�O�H�V�V���� �³�F�R�P�S�H�W�H�Qces [development] depend on the subjectivity of the teacher's 
preparation, of his/her own competence, not only methodological-didactical but also relational, 
because if the teacher approaches the teaching-learning process with those same competences, then 
�W�K�H�\�� �D�U�H�� �S�D�V�V�H�G�� �R�Q�� �L�Q�G�L�U�H�F�W�O�\�� �W�R�� �W�K�H�� �S�X�S�L�O�V���� �V�R�� �V�X�V�W�D�L�Q�D�E�L�O�L�W�\�� �E�H�F�R�P�H�V�� �U�H�D�O�O�\�� �W�U�D�Q�V�Y�H�U�V�D�O�´�� ���)�*��������
�7�K�X�V�����Z�K�D�W���L�V���Q�H�H�G�H�G���D�F�F�R�U�G�L�Q�J���W�R���W�K�H���L�Q�W�H�U�Y�L�H�Z�H�H�V���D�U�H�����R�Q���R�Q�H���K�D�Q�G�����³�,�Q�L�W�L�D�O���D�Q�G���L�Q-service training 



�S�D�W�K�Z�D�\�V���I�R�U���W�H�D�F�K�H�U�V���D�Q�G���V�W�X�G�\���R�I���S�U�D�F�W�L�F�H�V���U�H�O�H�Y�D�Q�W���W�R���W�K�H���G�L�P�H�Q�V�L�R�Q�V���R�I���(�6�'�´�����D�Q�G���R�Q���W�K�H���R�W�K�H�U��
�K�D�Q�G�����³�&�K�D�Q�J�L�Q�J���P�L�Q�G�V�H�W�V���D�Q�G���G�H�I�L�Q�L�Q�J���Z�K�D�W���(�6�'���P�H�D�Q�V���I�R�U���W�K�H���V�F�K�R�R�O�V�´�� 
 

3.3 Key stakeholders 

In terms of key stakeholders, both the participants of the focus groups and of the interviews agree 
�W�K�D�W�� �K�D�Y�L�Q�J�� �D�� �K�H�D�G�P�D�V�W�H�U�� �Z�K�R�� �³�K�D�V�� �D�� �Y�L�V�L�R�Q�� �>�L�Q�� �W�H�U�P�V�� �R�I�� �V�X�V�W�D�L�Q�D�E�L�O�L�W�\�@�´�� ���,������ �S�O�D�\�V�� �D�� �I�X�Q�G�D�P�H�Q�W�D�O��
�U�R�O�H�� �L�Q�� �L�P�S�O�H�P�H�Q�W�L�Q�J�� �V�X�V�W�D�L�Q�D�E�L�O�L�W�\�� �L�Q�� �V�F�K�R�R�O�V�� �D�V�� �K�H���V�K�H�� �F�D�Q�� �³�J�L�Y�H�� �W�H�D�F�K�H�U�V�� �W�K�H�� �U�H�D�V�V�X�U�D�Q�F�H�� �R�I��
working critically across disciplines and without being asked to mechanically apply the syllabuses 
�R�I�� �L�Q�G�L�Y�L�G�X�D�O�� �G�L�V�F�L�S�O�L�Q�H�V�´�� ���)�*�������� �$�W�� �W�K�H�� �V�D�P�H�� �W�L�P�H���� �W�K�H�� �L�Q�W�H�U�Y�L�H�Z�H�H�V�� �D�J�U�H�H�� �D�O�V�R�� �R�Q�� �W�K�H�� �I�D�F�W�� �W�K�D�W��
�L�P�S�O�H�P�H�Q�W�L�Q�J�� �V�X�V�W�D�L�Q�D�E�L�O�L�W�\�� �³�K�D�V�� �W�R�� �E�H�� �D�� �F�R�P�P�R�Q�� �H�I�I�R�U�W�´�� ���,������ �Q�H�J�R�W�L�D�W�H�G�� �D�P�R�Q�J�� �³�W�K�H�� �K�H�D�G�P�D�V�W�H�U����
�W�K�H���W�H�D�F�K�H�U�V�����W�K�H���V�W�X�G�H�Q�W�V�����W�K�H���I�D�P�L�O�L�H�V���D�Q�G���W�K�H���V�F�K�R�R�O���S�H�U�V�R�Q�Q�H�O�´�����)�*������ �,�������L�Q���R�U�G�H�U���W�R���D�F�K�L�H�Y�H���W�K�H��
goal. 
 
�)�R�U�� �W�K�R�V�H�� �V�W�D�N�H�K�R�O�G�H�U�V�� �W�R�� �Z�R�U�N�� �W�R�J�H�W�K�H�U�� �I�R�U�� �W�K�H�� �L�P�S�O�H�P�H�Q�W�D�W�L�R�Q�� �R�I�� �D�� �� �:�6�$���� �³�Z�K�D�W�� �L�V�� �Q�H�H�G�H�G�� �L�V��
precisely a change and development of the mindset, perception, clarification of what sustainable 
�G�H�Y�H�O�R�S�P�H�Q�W���D�F�W�X�D�O�O�\���U�H�S�U�H�V�H�Q�W�V���I�R�U���W�K�H���V�F�K�R�R�O�´�����)�*�������,�������� 
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