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aAaNRO\ Y]G OiYDFt LQVWLWXFH D XQLYHU]JLW\
kWRPX DE\ VH &N\ URGLpPL D d4LU&t NRPXQLYV
MVRX SBR SV &ansfdfBacenezbytné.

Evropska zelena dohoda (EU, 2019)

$E\ VH |JH VWXGHQWS$ VWDOL DNWp L ]P Q\ N\
ochotu a odvahu podniké&tansformativnkrokyk X G U 8oy H O Q
roozvoj MH W HED DE\ VH Y|FG Qsd#p.Ft LQVWLW XF

UNESCO, 2020

Tato S tUXPND MH YEVOHGNHP W tOH\VEBDSUpePisiaD B.0S/yCRAxtAKN W X (U
JH INX&aHQRVWt V SLORWQtP RY RYiQtP SURpdzeIWoRI&GERUQpP S
Y]G OiYiQt SUR XGVEAR)WeHaRE] P WRIMRE QD S HGFKRIbfeKu]N XaH Q|
ERASMUS+ MetESDhttps://metesd.eu/).

&tOHP WpWRn&rhtbXplel prineigdy, ] S$V R E\ R Ya nBs¥aoj@ proozvojprogramu
RGERUQpP S tSUDY\ Xpa& WHAO R tYSRIRODFWH8BHQQ E] IR M
AFHORANROQtKRSS BVMIXPXD QDY INKOX MBI H-NM P N@HIYp E\ P O\
zahrnuty dgorogramud NR GGHRQItURpLOp ~DRYQHGWDRJIRY p ]a NJFRY @ WIHROLPD ¢
administrativni pracovnici NRO D XpLWHOp PRKOL LQLFLRYDW SRGSRUR
transfromaced Ny ©@ilem ] D p OWR WY aHF K DISYHRWMS aNR O\

9 VRXpDVQp GRE ML& H[LVWXMH DGD SURMHNWS$ D LQLFLDW|
URJYRM YH A4NROIFK 7pP Y&HFK@WRHDY UGRSWELLIGER GHRIRY R ¥ &Mt
ANRDY Q NWHURNKR]EREGFKRURYiQR DMat@nkxh K@HRIGG RN

G R S R Ujakp J8j@@ht zavazny prvek 0QRKp LQLFLDW L Yp CDVGBHRRWRDN WH B AIRND i F
VWUXNWXURYDQ D V\V atak&tdnata SoNvise)ief IOXGRMIIQVHO QpKR UR]Y
(SDGS)QHMVRX WUYDOH ]DpOHQ QD GR VWiYDMtFtFK XpHEQtFK F

8pLWHOpP D |]DP VWWQPQFEHAMHFXA DBUMDIMIROL D SURMGR MHMLFK
strategickodfunkciv SRGSR H WUBQRIRVPD FUHR ] YGOM SHABW R OGRS ROH

VREODVWL Y]G OiYiQt ShachaEeWOWNWRORE URPYRSIL S tSUDY VW
HQYLURQPHQWiIOQt HNRQRPLFNp D. VRFLiOQt Yé]Y\ NWHUEéP \

Tato S tU XpZimodel ANR XHIQH Q BKR INM VL R Q D O NV IGHCE: heRexty
vhodnaprdy NGR Xpt SRGSRuafiMa skaiogh@fes@indd |[DP VW @D QR P$
Jadrenprogramu jeY \ X &L Wt 9%E\bROkrikulu tak, aby byli vid N Ri GSHp@rvizo Bschopri
nejen transformovat vlastni vyuku, ale také&e ]| Q Dpo@po LW VA\V\WH RRYPPFL aNRO\
jakodAWR LQR@/IRWXDHE OidiN$

3 HGNOIiGDQ éphoy@am@ imoduFami. JIMH XKPWR U RYQIOW QG KO iYDFtFK
SURFNYG OWWQRFL iRR@&\Pi FROMRAINDDGQEP VHEHKRGQRFHQt
Y]G OiY D FtF Kag Rakhabi@utdnstitudmpro SR pi WS p®W D Y Xv m&iW H O $
UHOHYDQWOQtFK VWebe/LIMBE K B WRUNIDAPS GDOAtKR Y]G OiYiQt


https://metesd.eu/

Néazev projektu&ASD SuperVision 4.0KRYR t |D YOERHApRQYBA eX UpHRY &3HQ't
kvalifikace X p L W Kdb&@nich¥s U D F R YaBlastid/UR tak, aby tuto supervizi byli schopni

vykonavat Samotnésupervize MH SURFHYVY S L NWHUpP INXad8HQi RVRED SRC(
jinou osobu nebo skupinu osdpD MHMLFK Y].& OiFPIEtARROWQt Pi Y]QLQRXW
strukturovany prostor, kteri p L W HOWBP FR Y Q t KPR difkiE@ato profesni praxi,

problémech, otazkachreapadechykajicich seVUR.

6XSHUYL]RU S$VREt MDNR JNX&HQi D N X PIOW BLONRPE B \R IR E D
SUIFL JtVNiYDW QRYp SEWEBMN®QRVWQHS ERHUBWW HEZHQt SU
SP XMkk MWH AR Xv&iikace D NRPSHWHQSU X B RW G ONpBMIRO\ D QD
VOD RYiQt MHML FrikuMBVIQt SUD[H D

6XSHUYL]H WDNp SRVN\WXMH S tOH&LWR VpédiKiRK&®R LW R RVREC
VSUDFRYQtP SURVW HGt -H G$OHALWp SR]QDPHQDW &H VXSH
NRXpRYiQt WtP &H VH SULPiUQ ]DP XMH QD SURIHVQt SUDJL
WHUDSLH D NRXPRYiQt VH PR K Bj¥ich ingikidy@rimi jRoviBriy. QD RVRE

V nézvu projektu&SD SuperVision 4.6e URYQ@ GDGHQ G $ UYigioQ. RoxVilgtyRit Q

v odborné praxi znamena mitjasn@u HGVWDY X R @MER X b QW \kinfdddilet FtO
sostatnimia kteryinspirX MH Y &it&pjeniD VSROXSUIFL QD MHKR GRVDaHQt
NOtpRYéPL ]JiVDGDPL

1.JasnostupLWHOp E\ P OL PtW PR&QRVW Y\WYR LW MDVQRX D XF
SRFKRSLWHOQi 9L]H E\ P O DD R ¥ WBRRMXWN MDHNME FKH G RADING H Q' t

2.Inspirace  &aNROHQt XPRa XMH ~pDVWQtN$P LQVSLURYDW D PRWI
probouzenimQDGaHQt SUR QL

3.6\WWpPRYp: Prase3MQltt IDKUQXMBORZIRRGRERX SHUVSHNWLYRX
VI\VWpPRYpKR P\AOHQt PRKRX MHGQRWOLYFL D RUJDQL]DFH O
LGHQWLILNRYDW QH]DP&aOHQpPp GSVOHGN\ S HGYtGDW FKRYiC
HAHAQHQWR S tVWXS Mhdlistitky V B p HS/EXW BIWO L QrH aDGIXME O BBt D
problény Y U$]Q&éFK REODVWHFK MDNR MH SRGQLNiQt &LYRWQt ¢
systtmy E\O\ HH#HMLFK NRPSOH[LW

4.Inovace X péaMidiOvatelé jsopovzbuzovank KOHGiIiQt QRYEFK Q6SDG$ D HaH
podpoovana specifick&ultura XpHQt SUR G Rkea 8 QdanovL | H

5.Participace VW HGRERGHRWHGHDVW D VSROXSUKBHUNMEHFK pOHQ!
Program nabizPHWR G\ NWHUp XPRHFXIQ\ EIRBMBERJKNVRGRYDFtFK SURFH
podpauji takjejich DQJDAaRYDQRVW D RGSRY GQRVW

6.3 L]S$VRELWRWIVHOQL YH 3NROHUXE@BXMSESVRELYRVW DE\ E\O
PHOLW QRYEéP Yé]YiP

StYODAMOWSINGDQEéE GR Qil&SD Supe\lislamMNAdotkazuje naSSRMHP 6SROHpPQF
4.0, kteryS HGMNEDPPGR XFt li]L YEYRMH VSROHPpQRVWL FKDUDNWHUL]
technologii a digitalni transformaci. Term@DYD]XMH QD NRQFHS \popsujg P\V O X
PWYUWRX SU$SP\VORYRX UHYROXFL SURVW HGQLFWYtP LQWHJ
SURFHV$ 6SROHPQRVW YaDN S HVDKXMH SU$P\VORYRX VIp
ekonomickou a kulturni oblast.



=GH MH Q NROLN NOtpRYéFK FKDUDNWHULVWLN NWHUp MVRX

1.Digitalizace ]iINODGQt DV S HN Wd6chdikoz Qe X atY iQDWiWQt GDW
D SURFHV$ OVW HGQt UROL KUDMt GLJLWiIiOQt WHFKQRORJLH
(Al), Big Data, cloud computing a robotika.

2. $XWRPDWL]DFH D XPvaSiSROQWHOQRYMQFH EXGH PQRKR ~NROS$ |
S HYH]JPRX MH VWURMH QHER V\VWpP\ XP Op LQWHOLJHQFH 7
SURGXNWLYLW\ DOH Pi WR WDNp GRSDG QD WU koSpetdhel D Y\&
lidi.

3.9\WYi HQt VtWt D VWREE RODH pRIRG/IMDL KUDMH VWIOH Y Wat UF
SURVW HGQLFWYtP VRFLIOQtFK P gdunikacesiDi€rakte &K spolQbac€)dd SOL
VWiOH YtFH RGHKUIiYi GLIJLWIOQ D JOREIOQ

4.=QDORVWQt VSROHDPQRWAS HRIOHDRR WeRIWhafiF HQR ALY RW Q't
XpHQt

5. 8GUALWHOQRVW D ~pLQ GBS ROHNPFRMWGURMWEOXMH R XGUALW
WHFKQRORJLH Y\XatYDMt NH VQtaHQt GRSDGX QD aLYRWQt SU
.URP XGUALWHOQp Y &\UR K Wieddazaddsti,\Wouddnbsti a postoje pro

RGSRY GQRX VSRW HEX D XGUALWHOQé aLYRW

ProtoseY UIiPFL aNROHQt A(6' BIXFS HXIMW HIBVHR@Mormaivni Y]G OiYaQt

]Q DP HQi] GaBiweQdduje pouze ciiv\ & R Y zGatostia dovednosti, al@e o zasadni
NYDOLWDWLYQt ]PVQYXWsEBREMHIGW B BED S GRRBMEPNYMRUFH P\4&
FtW Qt D D HPB @i@Wsti,socidlni modelyD 1S$VRE\ KRBWIiBEHdhQmya
KRGQRW\ SRGOH NWHUéFK VH RULHQWXMHPH -GH QDS tNOD«
S tUR®\DaH FKiSigezisinvkitadimoci YH VS R GiglpltaRi\spYalvedIindsio
QD&HHGVWDYVYHUQDWLY QeéechkD 3R Y\RRV tB K VQ@iP®iPse VDPL VHEH |
DQJDAXMHPH X SURVIBOFRKp VSROHPQRVWL

9 XAaatP VFPVOgahsformévni Y] G O ik A@Iké transformacl Toje G$ O H EH WRPW R & H
QiV WR pLQt FLWOLY MA&atPL Y$pL GLVNXU]SPRORIHLQ RVHWIRY QR V'

6WUXpPQ HPHQRSRWMNVW XSMHJ XPNDEXGRXFtKR Y]G OiYiQt NWHI
kompetencichD SRVN\WXMH S tOHALWRVWL NSNRW WX RVERXp ] M SIRWEHQ!
podporuje 1iVOHG XM tF progi&@n @VIWDUEXNWXURYiQ WDN DE\ VL ~pDVW
dovednosti a nastroje, ktevénikly QD ]1iN O DHON WFINIR B K, WR(JQUAWR MY GpLO\ VH

v prax *a které spadaji dREODVWL RUJDQL]DpQ IR, VR RiMQH] 83X RGID N W LI
systémového poradenstvi.

3 tUXpND RBEMDEKXXIMWHR O\ WENDMtFt VH U$S]QéFK DV SIMWNHWES VIHU R Dt
stat supervizory oblastiVUR:

Kapitolal 3 HGSRNODG\ SdrzBbyMBKQO Y QtPL S HGSRNODG\bpUR JP QX
P O\ IRUPRYODIYWG OiXpQtwrdoBightaci WUR 2GERUQiI S tSUDYD XpLWH(
Y]G Oid GDt@desni rozvoj) jestrategickyplanovanatak DE\ ENO |DMLawnQ WUDQV
dopadnaFHOé Y] Gsy&téM.D Ft



Kapitola2 9]G OiYiQt SUR EXGRBXEG QYDM\FW S U Bupenbseryy oifRasti

Y]G OiYiQt SUR XG UikustiyjestourérulY RGY@ iRt F K P RpBoyréndu proX p leW H O

tak, jak bylyrealizovnyv ramci projektuSuVi 4.0; tato struktura vychazelaramcekompetenci
stanoveghov projektu (I01: RamekurikulaveY]G OiYiQt SUR XGUALWHOQé UR]Y
SURJUDP MR RHGVOYH@PRGXO0$ D SUR NDaGbsdhR&dy0a MVR X VSH
YEVOHGN\ XpHQt

Kapitola3 +RGQRWtFt QiVWURMH QD SRGSR UXUR] &behodnqcenkgp L W H O
celRANROQtSPHGQBWD Y XM ider YX WK K RIQP RR &BiVK S H U ¥ aHi&st) $
VURa]DP HQ@aKRYiG Qt FHORANR QR KRt BasoRKBEKRNY XpLWHO p
HGLI WGPLQLVWUDWLYQt SUDBRRQsBEEM@EHMBENY\XatYDW WDNp

V kapitole 4 3RXpHQt D GRARRIX pERUD]Q Q\ KODYQt JtVNDQp SR]QD\
GRSRUXpPHQt NWH N X3 HRv#d® 0 UHDOL]JRYDW HIHNWLYQt &N
supervizoy REODVWL Y]G OiYiQt SUR XGUALWHOQé& UR]JYRM

3 tUXpNX GRiSOGkiEposkytujipodrobné informace o kompetprQtFK UiP FtFK
Y\ X aL W pe@a@dyl Koblasi¥UR, a o nastrojich pilotovanych v rdmci projektu.

3 HGSRNODG\ SUR P QX

BRGOH GRNXPHQWS$ 81(6&2 E\ Y]G OiYDFt V\VWpP\ P O\ S LSUD
VSROHpPpQRVW D Y WRPWR RKOHGX E\ VH P O\ WUDQVIRUPRYD\
XpLWHOp NWH t QD WHQWR ~NRO |DWtP QHMVRX S LSUDYHQL
MDNR WDNRYp PRKRX YtFH R\visH@ dostBoRonEencBi) pastjieh@Q RV W
KRGQRWIFK SHGDJRJ$ D OH instiudoma@ibn ridémlaFkikiriku@mi siidkurob.L Vv
7R SRWYU]XMH L Y SRV @btcicRadiSkBE anSdelRdE YK G NOtilkfie@tovanych

na vysledkyQ D VW U Da® NNDH [isRRgs@pekencichX p L VQHDOGW U DIk bgld X K p
]G3UD]Q QR Y QHGiYDRanfo@RNDeRHIYW &arning, and Assessment. A Global
Paradigm Shift AOVS FK NXDQRBoOA®D NRPSHWHQFtFK piVWHpPQ JiYLVt
XpLWHO$ MDNR VSROXW Y $(Masope GriffiiR QatlaydevP&1o, $tri24.U L N X O D

= WRKRWR G$YRGX MH W HED ]DMLVWLWGR Gré&fgshi @R/X) F RAUD Y X
se stavatrategickyncilem tMHKR A& QASIGped @ENROVNE V\VW.po0RsAMDWRWH® H
podporovatSURFHV\ 1P QR WOtIPY aGNUHR AMHDWN V KdR-ddwnGWRWOW$DWHJILH RSD
pokyny), tak procesy zdola nahohoftomup: ][ DSRMHQt aNRO\ D SSVREHQt XpLWHFE

$SPpNR@EHyREHFQ X]QiNVAHGNS LMHWR BHUHDOGI®IPLS HGSRNO
SRGSRUD XpLWHO$anBidne6@R SR NENRYDO\LP HERRXUDYX XpLWHOS$
K Y\X&tWURtGR VW DW H p Qak folVOHERsi@vE BS HRU L H 8 WRYORUWHO $

KVUR D WR MDN ] KOHGLVND REVDKX WDN L PHWRG Yé&XN\ D X

! Marope, M., Griffin, P., & Gallagher, C. (201 7tansforming Teaching, Learning, and Assessment To support
competencdased curriculaRetrieved from International Bureau of Education website:
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsumm

ary.pdf



http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf

1.1. 8HOR &N RODX S

SULRULWQt REODVWL JOREUOIREIKRDDNpPOOKNESBIBHIDERPX OiYiQt
SUR XGUaLW201B312819) B]1Y(R &2 ]G$UD] XMt G$OmeaynWwyBhvW S W
k ]DpPOHQ Qt Y]G OiYiQt SURKuKeld dedentz GiChE HOR ¥IMBRAMO®MR S E\O
VPQRKD PH]JLQIURGQtFK GRNXPHQWHFK X]QiQ WRNR VWUDWHJ
struktury ANQEKR Y]G. OiYiQt

&HORMESI RGWX B4 FHORLQV W L-5¢h06! lapp@acthiPSA) ZKRMEHXMH QHMHQ
reorientaciobsahu a metod vyuky, ale tal@p p Y RLW Qt SUR YV WinflsSttiukdiRa®\ MHKR
abybyloY VRXODGX V XGU AL téldspaupraci ihRitcRMter ddné NRP X QLW
(YURSVNiI KRVSRGiI VNi NRPLVH 2UJDQL]DFH VSRMHIMEBKQAQIiUR
celoinstitucionalnihoS tVOMQXXIB [iINODG GRNXPHQWX 30iQRYiQt aNRO\ SU
(UNECE, 2014)kde jejnazvalsS HGS&NpPL@Qp UHDOL]DFH VWUDWHJILH (+.
rozvoj (UNECE, 2005).

1HGIYQp GRNXPHQW)\ 81(6&2 MDNR QDS tNODG 9]G OiYiQt SUR

%HUOtQVNi GHNODUDFH R Y]G OiYiQt SUR XGU&ALWHOQ#é L
FHORANROQt S tVWXS YH Y&XFH XpH QEKS ROR2)HQWZUUMRZREH Q W i O Q
FHORANROVN pD\GMMNYWHIL X SURWQ Qt 985

A&tOHP MH ]DYpVW NXOWXUX SO DILWHW BIR B R WERIQ® [ K NXR OW
jSouVLFH LQLFLIWRU\ DY&DN @PEWRSWBQHMDNRtRW R WSR KR FHO
S LQidt HQYLURQPHQW IO Q G X@5t AMHRbEN G RV a@EskyiiepistbD

SUR XGUALWEDDE:BLYRWWRPXW S tVWPHR QML WRRWR N\ XGUAL
RUJDQL]DFMWBXRWXUiOQF RD& &Y$NGH 8 QV RAR Xt c/RLWH aDEdseMt W R

X Bt

CebLQVWLWXFLRQiIOQt S tVW X SkwikDia, RKDQ@X VOH B & K IRIBQ FKRH §lt
a N Rpodporu zapojenV W X GE QWD KDEHQt D tyHWON RPN KVR X D Y\WYi H(
7tPWR ]SSVREHP MH VDPRWQi LQVP$RAW XS5 Rugxir iaEINN FOP SO H [ Q
stucenty.

=P Q\:B$ QD ~URYQL &NRO\ E\ P O\ EEW SURYiG Q\ VIVWHPDWL
Y\WYR LOR D GORXKRGRE XGU&HOR SURVW HGt SRGSRUXMt
byve ANROIFK P OL S$VRELW NY DO LALDNRYDYQ] X Hth @ilscBniri 985 V UR
PXVt EEW VFKRSQL LQLFLRYDW D SRGISRGR YANR GUEKH Y] GP O Y¢
SURJUDP$ D WR YH VYp YODVWIPFiNRRD H@tW HUOH BONDE ¥ Ot
HIWHUQt V.XSHUYL]R L

2&HORANROOPHEUQXMH HAHQt SRW HE &a4iN$ |DP VWRD @ FHBwWRaa it NRPXQL
v FHOpP 4NROQtP D Y]G OiYDFtP SURVW HGt 3 HGSRNO ifkeji 8Bl pQRX pLQ
SFtOHP JOHSAELW XJelhértg af K& S i3 ubivinky, které je podporujiz
http://www.ibe.unesco.org/en/glossaeyirriculum4terminology

3Viz ESD_SuVilOl: /AiPHF XpHEQtFK RVQRY SUR BWR]JYRM AaNROVWYt Y (YURS



http://www.ibe.unesco.org/en/glossary-curriculum-terminology

SURJUDP\ RGERUQp [P PS WHMW\ @ RAEHNERS DX S K U VWR Roy groto
P Qoyt strukturovanyQ D ]i Ne@l@rGtitucionalnho St VUMX|S zakladni metodologigk

princip, které XVP UQL® GERWMHN®B tSUD Y\ Xddehoteblréci(6'B6 X9 L

1.2. KompetenceV X SHU WUR U $

Aby mohli pedagogovélnit svouroli Ay XSHUYURRBS$OL E\ EEW VFKRSQL PRWLY
SRVLORYDW @poPp®@ W &IBNN NDPD L VSROHpPpQRVWL P OL E\ VL R\
XGUALWHOQé UR]YRMS VP N Y dadh dokuRent&gh a shrnutvD O at F K
vystupech tohoto projektu{L] S tQOBRP WRKR VL PXVt RVYRMURMWW]Y NRP
QDSO RMkUEVURSs Y\XALWtP D N \Wedagbdiskychs RAKW RS@ L E 'S $WORNEL W
MDNR IDFLOLW i\WaRakié ]OHHBGE R RNANQHOE VP 0 ENRG X MH KOXERNp
zP Q\ YJHQt SURFHVS$ YéXN\ ; WiH @V R XX RFGIQRFMNMBIDWGEX Mt VLOQp
odhodlani a schopnost jedn&@p HDO RAHQPRQBIpHQVNEFK YE@]YiFK D PtVWQt
QDYtF Y\aDGXMH VSROXSUiIiFL V H{IWHUQtPL SDUWQHU\ QDS
VHNWRUHP D REpPDQVNRX VSROHPQRVWt 9 WpWR VRXYLVORYV
pedagogové jSolPRFQéPL K\EDWHOL |JP Q NWH t SRVN\WXMt Y]G OiY
XGUALWHOQpPKR UR]JYRMH REHFQ D FtO$ X@NESC® RO pKR UR]Y

%\OD Y\SUDFRYiQDp@6EKP RS Hsadoy taplastiVUR, kteréjsou Y VRXpDVQp
GRE N GLVYRXBEWB®BRiYiQt SHEGDULRIGDYQt S tNODG\ SDW t PF
(Curriculum, Sustainable development, Competences, Teacher training) (Sleurs, 2008), model EHK
OSN (UNECE, 2012), model KOMBINE (Kompetenzen fur Bildung zur nachhaltigen

Entwicklung; Competences for ESD in Teacher Education) (Rauch a Steiner, 2013) a model RSP
(Rounder Sense of Purpose) (Vare etal.,, 2HHS)RGURELJ BILORKD

BURYQiQt YéaH XYH@arM®PRKA XMNOIGRAtEYarilkahReveDAly které by

P OL Y\FKRY D Wdt\0jet, by Ky saNdihi@ yykonavat roli supervizovdR a integrovat

VUR GR aNROQt SUD[H 3RGOH pHWQRVWL V MDNRX MVRX W\WI
kategorie

- oborové a mezioborovkompetence NWHUp VSRptYDMt YH ]QDORVWHFK W
SXGUALWEORRR/S\QRVWL Y\XatYDW J]QDORVWL D PHWRG\ ] U$]
SRGERUQtN\ ] MLQéFK RERUS$

- kognitivni kompetence YpHWQ V\V W p P RpophopenRarapiebity) krifickeého
P\AOHQt D Hd4HQt SUREOpP$ FRA& MH VFKRSQRVW ]DXMtPDV
LQIRUPDFH D FKiSDW VY W MDNR SURSRMHQé&é FHOHN

- interpersondini kompetence FRA/ MKRSQRVW PRWLYRYDW XPRAa RYDW |
SDUWLFLSDWLYQt Y]G OiYDFt DNWLYLW\

- VFKRSQRVW FREWMHERBWRVW NROHNWLYQ DQDO\JRYDW Y\K
Abrazy* VLPXODFH SURJQY]\ VFpQWVA DXMKEBHUNEX\GRXFR\RW W L
S HGYtGDW MDN E\ VKEB&ION DOIQRVWOIQ\EXGRXFQX SURMH
realizovany);

- HPRpPpQt LQWH R &ch¥p@dstrsledovat viastni emoce a poeitakéemoce druhych,
UR]JOLARYDW SRHFR R LMaRd&ulovat svéP\aOHQt D MHGQiQt

- DNpQt NRPSHWRA&di@pidst jednat na individualni a kolektivni Grovif sOHP XWYi HW
XGUALWHOQRXd&#sXYGARXERRUVW RG RGSRY GQéFK RVRE DE\ Vi

- normativni kompetence FR&A MKRSQRVW NROHNWLYQ PDSRYDW VSH]
D Y\ MHGQiYDW KRGQRW\ ]iVDG\ FtOH D ~NRO\ XGUaLWHORQ



- intrapersonalni kompetence FRAY/MKRSQRVW Y\KQRXW VH RVREQtP JGUI
Y\KR HQt S L SURVD]RKYXQtUWLVDIH® QRREEBL\Fddilovaibdolnost
(sebeXY GRP Qt D VHEHUHJXODFH

- LQRYDDPpQt VAKRKRGROWRVWW H[SHULPHQWRY BWHA YRt EP R EOP\PH

9é38H XYHGHQp REODVWL SURIHVQtFK N RiPHMHS HVQFX SH/R X H VR
Y]G OiYiQt NWHUé SURVD]XMt QHGIYQp G RINPX Phcgaivra. 81 (6&2 D
Transforméivni Y]G OiYiQt IDKUQXMH YéXNX D SRBQRWNWWIOHP PRWLY
v informovanén rozhodovani a jednani na individualni, komunitni a globalni tfoviciURYH MVR
tyto profesnkompetenceezbytné proY \ X aLWt NRQBRSWUPDWLYQtKR XpHQt I
UiIPHF JtVNiIYiQt GRYHGQRVWt D |QDORVWt D SRGSRUXMH VWX
GRYHGQRVWt YH Y]JWDKX N MHML*K YODVWQtP A&LYRWQtP NRQ

V této souvislostie ] HM P guril@tav oblastiVUR Y\aD @OX\WiQ RULHQWRYDQRX WL
pedagogiku (Lozano, Berreig&en 2021; RRFNP D Q 81(6&2 mud mitW H O p
jasnou vizi a byschopni zajistitaby se vyukaV R X \la\hataGN D ]ila Bena akci a reflexi,

X S O DM/metotp podporujichadatelskeXpHQt D HaHQt SUREOpPPS$ 7R J]QDPHC
VH PXVt S HVXQPPWHRHP REMDK S MBRIWRXpHQt |DORAHQpPPX QL
metodactsledujicichGRV D AaHQIIGFOQ$i Q t

BNXWHpPQRX S HNiANRX SUR Y\XAatYiQt ~pLQQéFK SHGDJRJLFNE
] DY i Gku@kula ] D O Raadakompetencich v obladlUR MVRX Y]G OiY DgF tN WAN WéRPK
zemich EU, kteréeG RV W D W H p @rofSsv@Is RkvEiMp LW HO $

Proto QDEEéYi QD G®&wiajicidR\EW D Y D abynéjed Br@lisinovativni metody,
kterépodporujirozvo NRPSHWHQFt SUR XGOK LSVHGIDE AU IDMRWEINW G R Ni]C
vproceech Y @ XN\ D PekbHRINXAHQRVW V W REPW&R XRMMREEBM
jejichvyznamS L SRGSR H XpHQt ORAGROW HHYRMWIPHIQWIRPEHWRGDF
Y]G 0iYiQt WD N kbyNitvniiyzZaamVOpLWHO QHMHQAH ]Qi QRYp S tVWX
WHFKQLN\ YL] NDS DOH WDNp Frdi®jdkdvhpeiehdrakd N=5 IY QROEROVDW W
XGUALWHOQpPKR UR]JYRMH

9 GDOA&t NDSLWR@dgravhid NSR B E QW D6Y BE)ES BHPLYJBU®iYDFtKR SUR.
SRGSR LWYXBKWHDWHOH S L Y&NR®85 X WHpodpDBMWY L]RU $
vzisk&#4Qt NRPSHWHQFt S U Rtak,Gakbyly popsany @aracdikiNKeINESD_SuVi

(101).

9]G OiYiQt SUR BEXGERXOFQBRNMWSURJIJUDP S
supervizory Y REODVWL Y]G OiYiQt SUR XGUAL

Ze VURYQiQt U$]QéFK PRGHOS$ NRPSHWHQFt E\O\ SRSVDQi UR]O
VRFLiORRPQt D pLQQRVWQt NRPSHWHQFH NWHUp VH QiVOHG(

4 https://www.unesco.org/en/articles/fiwiestionstransformativeleducation

5 https://www.switchiasia.eu/site/assets/files/3599/bhutan_recommendations.pdf



https://www.unesco.org/en/articles/five-questions-transformative-education
https://www.switch-asia.eu/site/assets/files/3599/bhutan_recommendations.pdf

XpHQt VH XpLW XpHQt VH &tW VSROHPWR XRH@D W N\ BB\ \ DY X4
v QtpbpsanémPRGHOX QD Q P4 MH ]DORAHQDSHRQFoHEEH Y]G OiYic

.H ND&Gp KowpdteatiERO\ S L D]H Q\stkopndsStO NORfWp E\ P O\ EEW D P

SURFYLpPRYIQ\ Y MHG QRMbQuledhé/iz Kabvilk& 1 @ tiombFlbkufentu a rém
kurikulaESDiSuVi 401).

5R]P U XpHQt .OtpRYp VEFKRSQRVWL

6\VWpPRYp P\AOHQt
Kognitivni
.ULWLFNp P\aOHQt
8pLW VH XpLW

Inovativni rozhodvani

Komunikace
2VREQt Va&roLtiofadi)
Spoluprace
8ptPH VH atw VSROH
Solidarita
Reflexivita

2VREQt \4hioLiofadi)
Hodnotovéa orientace
8pLW VH Eéw

2GSRY GQRVW

Zkoumani alternativnich budoucnosti
Chovani
3 LMtPiQt LQRYDWLYQtFK UR]JKR
1DXpLW VH G ODW

3 L MtRrda@formativnich RSDW HQt

Tabulka 1:Strukturakompetenci ESD SuperVision 4.0

-HG QR W O LKoppéienedPRX¥Wt EEW VSHFLILNRYIQ\ YH Y]WDKX N REVD
(6" 6XSHU9LVLRQ NidinpeteNOORERFOF K KiSIQR WDNWR

Kognitivni UR]P U



.ULWLFN p Zraaéh&dQdpnost] SR F K\ &amddndt P\a &y Q Ha H @y a QoRtly.

Op DV W QtFE\aNmddXPtitkntifikovat silné a slabé strankyidence DUJXPHQW $
WYU]JHQt D S HVY GpHQt ORKRX VH |]DP\VOHW QDG YODVWQtPL
]IDXMPRXW VWDQRYLVNR Y GhowttkdtJ] X XGUALWHOQRVWL SRGO}

6\VWpPRYp RROOPHQI UR]SR]QDW D SRFKRSLW Y|WDK\ D MHMLF
PRKRX DQDO\]RYDW VORALWp V\VWpP\ |NREXPDA¥FKMDN MVRX V
oborechdblastechOLGV Np &L QEIRE WK P Tad YoOEpdfufe schopnost \SR iGDW VH
snejistotou.

.UHDWLY Qtzrah®e@8 QtVW XSRYDW N SUREOpPPX QHER Yél]Y ] QRYj
SRKOHGX QHER V QHWhBk 6utsiélethe bafh H QtP

OsobniUR]P U

Komunikace M D N R NangeRicenamendchopnoskomunikovat s respektem a
NRQVWUXNWLYQ Y U$]QEFK SURVW HGtFK YpHWQ PXOWLNXC
technologie i nastrojpro Vt"&iY -VRX VFKRSQL Y\MDG RYDW D FKiSDW U$]
S LSUDYHQL S HNRQiIYDW S HGVXGN\ L G ODW NRPSURPLV\

Spoluprace M D N R N@nmeRiNcenamen&chopnostdentifikovat p OyHy@iu, aktérya jejich

zimy OpDVWQtFL MVRX PRW m¥r@zZfiodpuan psdpaivjélsE jej@Botisn t
krealizaciYL]t SO(HINWLYQ SUDFXMt Y, wsiQRJBREEBERYWERRNKY D
YHGHQt XSODW XMt f\MRGQHQ QX 3 GRMBEBKQt NRQIOLNWS$

Solidarita MD N R Namericeznamen&chopnostF KiSDW D UHVSHNWRYDW US$]Q
SRW HE\ D SHUVSHNWLY\ MHGQRWOLYF$ D VNXSLQ OpDVWQtF
VSUDYHGOQRVW S L Ha@HQt GLOHPDW D NRQIOLNWS

Reflexivita MD N R NanmgeRicenamen&chopnosteflektovatvlastnirol Y PtVWQt NRPXQL
D JOREiIOQt VSROHpPQRVWL OpDVWQtFL VH GRNiat V HPSDWL

Hodnotovéa orientace M D N R Nk@ntjeReiYcenamendchopnosidentifikovat a ujasnit si

KRGQRW\ SRFKRSLW D UHIOHNWRYDW QRUP\ D KRGQRW\ NW
G R NdidkutovatR KRGQRWIiFK ]iVDGiFK FtOHFK D ]JiP UHFK XGUaLWw
vhodna rozhodnuti Y\WYi HW WXGOID DWMQHGQDW Y VRXODGX V W PLWR

2GSRY GMRNR NanpjekRiYcenamendgchopnosprosazovat a podporovat lidska prava,

VRFLIiOQt D NXOWXUQt UR]JPDQLWRVW D S HY]JtVGRNGERY GQRV)
Y\KRGQRWLW G$VOHGN\ YODVW QUIKIR/ ¥ ¥ GSH Q 6 D VW R OSH N WiLAWDLF
1P QD R&u schopnis®O NWBRGtOHW QD REpPDQVNpP D VSROHpPHQVNDPP

5R]P U FKRYIiQt

Zkoumani alternativnich budoucnostiznamen&chopnospochopit a posoudit vice budoucnosti
(budoucnostP RaQSUDYG S8MARERXFt D Y\WYR LW VL YODVWQt YL]H

3 LMtPiQt LQRYDWLYDahkenddhopHdRi@HeAamat nove informace, navrhovat a
Y\KRGQRFRYDW le@ujidt paragnetilf BIREALWEFK VI\VWpP$ OpDVWQtFL
QRYp |]QDORVWL SR]JQDWN\ QiSDG\ WHFKQLN\ VWUDWHJILH I
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-VRX VFKRSQL pLQLW LQIRUPRYDQi UR]JKRGQXWt QD ]iNODG ~
uM D Y& hQdnot.

Implementacetransformativnich RSDW]@RPHQiIi XSODW RYDW U$]Qp S tVWX
SUREOpP$P XGUALWHOQRVWL D Y\YtMHW ALYRWDVFKRSQp LQ
SRGSRUXMt XGUALWHOQé UR]YRM OpDVWQtFL PRKRX VSROHPD
S LMIRIDRWDWLYQt RSDW HQt NWHUi SRGSRUXMt XGUALWHORQR

9éXND NOkimipEtéfeK SRSVDQpP UR]JVDKX D KORXEFH VH ]Gi EEW )
Y]G OiYDFtKR SURJUDPX S HKQDQi 3 HGSRNOIiGiPH Y&DN aH -
MLa PQRKp ] W FKWR VFKRSQRVWt PDMt WDNaH VFKRSQRVWL
SRX]H SURKORXELW D GRSOQLW =GH MH G$OHAaLWp DE\ SRVI
PRGXO\ YéEFKR]t VLWXDFL ~pDVWQtN$

.RQFHSW a@NROHQt (6' 6 XSHU9LVLRQ MH ]JDORAHQ QD aHVWL
S$0 GOHKRGLQ 2EVDK Y8DD®AFHPEIM HEGWLIHUHQFRYDQ ML D UR]
DA GYRXGHQQtFK VHPLQi $

Modul 1 VUR +Zaklady +tXpHQt SUR WUDQVIRUPDFL
Modul 2 6\VWpPRYp #BEBBQRSUR EXGRXFQRVW
Modul 3 VUR zKurikulum tXpHQt D YEXND

Modul 4 VUR Kurikulum tFHORA&NROQt S tVWXS
Modul 5 VUR Kurikulum +8pHQt D KRGQRFHQ't

Modul 6 6t"RYiQt ANRWR REODVWL
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Modul 1

VUR #ZAKLADY
98VOHGN\ XpHQt
1D NRQFL PRGXOX ~pDVWQtFL

x ziskdi ]INODGQt ]QDORVWL R XGUALWHOQRVWL YpHWQ JOREi
VRXYLVORVWt PH]JL LQGLYLGXiOQtPL pLQ\ D JOREIOQtPL GR:

X EXGRX Y G W MDN ]DpOHGUWR G b BN VYRR VWD &R IRNP® Y D Q
XGUALWHOQRVWL ]Dp OkriRul®a/® KKEBRJ ENR B Q Q RIXW WV XS R\

1D NRQFL PRGXOX ~pDVWQtFL

X popisuyfi DNWpU\ S tVWXS\ NRQFHSW\ D VWUDWHJILH Y]G OiYiQt

x analyziji Y&]Y\ D RVY GpHQp SRVWXS\ Y REODVWL HQYLURQPHQ
HNRQRPLFNp XGUALWHOQRVWL Y JOREIOQtP NRQWH[WX

x analyzji D S HR&BOIB]QEFK UR]JP UHFK XGUALWHOQRVWL YH VYp
SURVW HGt

Doba trvani
3 # hodiny
Obsah

Jako uvod do ttmatdUR MH VWUXpQ S HGVWDYHQD $JHQGD VH VYé
rozvoje.

.URP HQYLURQPHQWIOQtFK D NOLPDWLFNéFK RWIi]JHN VH WHQ
Y]G OiYiIQt MDNR MH VSUDYHGOLYé REFKRG HQYLURQPHQWIC
HPSDWLH 9 ]JiYLVORVWL QD FtORYURVSRSDG® SYR® G iDWWRBDC
S HGANROQtKR YAHREHFQpKR RGERUQpPKR Y\WRNRANROVNQpK
O]J]H Q NWHUIi Y\EUDQi WpPDWD 263 SURKORXELW

1D ]DpiIWNX VHIDOROBRYIDERY FKiA(|Gt GIRMPISSUR XGWBALWHOQE
AXGUALWHOGWRWWDN &H VH R Gprekoboéptykiend $ycidee)ir Rjiéhnalosti,
KRGQRW D JNX4HQRVWt 7\WR GHILQLFH MVRX QiVlGBGQ SRUF
S L M DigkprkR

1.UYRG GR XGUALWHOQRVWL

X 'HILQLFH D Y&]QDP XGUALWHOQRVWL

X *OREiOQt Yé&]Y\ D FtOH XGUALMAH O RPKRMUIRY YR MDHY i€t \BE UR X G
rozvoj do roku 203WNESCO

X 5R]P X\ GUALWHOQpPKR UR]JYRMH HNRORJLFNp VRFLIiOQt HNI

GRYHGQRVWL Y REODVWL XGUALWHOQRVWL Y NDaGRGHQQt|
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x 8GUALWHOQi VSRW HED D &LYRWQt VW\O
x OpLQQp Y\X&tYiQt ]JGURMS$ D HQHUJLH

X 3 HGFKi]HQt Y]QLNX RGSDG$ D UHF\NODFH
x 8GUALWHOQi PRELOLWD D GRSUDYD

B3UGUALWHOQRVW YH Y]G 0OiYiQt

X 8GUALWHOQp Y]G QiYiQt D RVY WD
X ,QWHJUDFH X XUrkWAVMH A Q REWEHRRtKR ALYRWD aNRO\

4, UGUALWHOQRVW Y NRPXQLWIiFK D PtVWQtP NRQWH[WX

x ANROQt D NRPXQLWQt SURMHNW\ D LQLFLDWLY\
x OpDVW D VSROXSUiIFH A&NRO\ D NRPXQLW\

52UGUALWHOQRVW Y SROLWLFH D VSROHpPQRVWL

X '"HMWH VWX GREWBMKEODY SROLWLFNi DQJDARYDQRVW SUR
X .RPXQLNDFH D NDPSDQ ]DP HQp QD XGUALWHOQRVW
X 6SROXSUIFH VH J]iMPRYéPL VNXSLQDPL D ]~pDVWQ QéPL VWI

2VY GpHQp PHWRG\

X 2GERUQpP S HGQidN\ D SUH]HQWDFH QD U$]Qi WpPDWD XGUa
X Skupinova prace adiskuse scilAhSEROHpPpQ Y SSIWINPRSADNY HaAHQtP

x 3 tSDGRYp VWXGLH D SUDNWLFNp S tNODG\ ] U$]QéFK REOD
X ,QWHUDNWLYQt FYLpPHQt D VLPXODFH N SRVtOHQt SRUR]XP «
X 5HIOH[H D YéEP QD INXaHQRVWt N SURKORXEHQt JtVNDQEéFK

OHWRGD OYRG GR WpPDWX 9]G OiYiQt SUR XGUALWHOQé UR]
OHWRGD *OREiOQt SHUVSHNWLYD 3URp MH WR G$OHALWp"
OHWRGD 9\WYR HQt UHIHUHQpPQtFK ERG$ SUR YODVWQt SURI
OHWRGD -DN P$aH XGUALWHOQRVW Y\SDGDW Y SURIHVQtP |
Metoda 5 Spravna praxdJR +Gallery Walk

Alternativni metody

Metoda: World€afé

Metoda: Prochazka a rozhovor
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Modul 2

6\WWpPRYp P\AOH@}{®D EXGRXFt
98VOHGN\ XpHQt
1D NRQFL PRGXOX EXGRX ~pDVWQtFL VFKRSQL

X UR]JYtMHW SRUR]XP Qt VIORIPLWHPLOQIVW MBEBRVN\WQRXW ~pD
]QDORVWL R WRP FR MVRX WR NRPSOH [6rozhorsanspp@shapitM DN |
LOQWHUDNFH Y]iMHPQp ]JiYLVORVWL D ]S WQp YD]JE\' Y W FKW

X SRGSRURYDW P\daOHQt Y VRXYLVORVWHFK 6HPLQIi MH NRQI
S HNRQDW OLQHiUQtI MJARHPO P WRBRY{@DLQWHUDNFH PH]L |
VI\IVWpPX &tOHP MH SRGSR LW KROLVWLFNp P\aOHQt D SRY]
situace divali z celostni perspektivy.

Xx DQDO\JRYDW D HAaLWMWVORHW®LGURBMHpBRVNI\WQRXW ~pDVW
VI\VWpPRYpKR P\aOHQt SUR DQDOé]X VORaALWEéEFK SUREOpPP$
VFKRSQL LGHQWLILNRYDW S tphLQQp Y]WDK\ D ]S WQp YD]E\
prvky.

X XPRBSRXALWtsHBIWLD[LSRYVN\WQH ~pDVWQtN$SP NRQNUpPWQt Qi
VI\VWpPRY pKiplanitaloetf BIit ANROiIFK & tO H X MAWEARS® KErgsux W
SRWENE HAHQt VORALWEéEFK SUREOpPP$ UR]JKRGRYiQt D HIHNW
QHER W tG

Doba trvani
36 hodin
Obsah

6HPLQIi QDEt]t NRPELQDFL WHRUHWLFNEéEFK |]QDORVWt D SUDN
VA\VWpPRYp P\@GOHQt ,QWHUDNWLYQt SRMHWt VHPLQI H GiYi ~{
]JQDORVWPL D INXd8HQRVWPL D XpLW VH MHGHQ RG GUXKpKR

OYRG GR VI\VWpPRYpKR P\GOHQ't

x &R MH WR V\VWpPRYp P\aOHQt"
x 3URP/WHVpPRYp P\AOHQt YH VORALWpPP VY W GS$OHALWp"
X 3 tNODG\ XSODWQ Qt VIVWpPRYpKR P\4OHQt YH A&4NROIiFK

2ZINODGQt SULQFLS\ VA\VWpPRYpKR P\aOHQt

X Vz4jemna propojenost: vyznam vzajemnych zavislosti a interakci v systémech.
X =S WagEbné P\pNKODGQp D ]JiSRUQp 1S WQp YD]JE\ D MHMLFK G8$\
x (PHUJHQFH MDN Y]QLNDMt HPHUJHQWQt YODVWQRVWL YH V

3.S\VWpPRYp P\AOHQt

x 'HILQRYiQt KUDQLF V\VWpPX D YL]XDOL]DFH V\VWpP$
X $QDOEé]D S tpLQ D QiVOHGNS$ D GLDJUDP\ S tpLQQE&FK VP\pHN
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x Identifikace]S WQRY D ME\Q @ NKDvEalR G $
4. Dynamika v systémech

X 3RURPKFP QiP Y V\VashpphistieS HGYtGDW
X ,GHQWLILNDFH JSR&G Qt D VP\pHN |S WQp YD]E\
X HEHQt QHRPHNIYDQE&FK G$VOHGNS$ D QHOLQHIUQtKR FKRYiQ

5)PSOHPHQWDFH V\VWpPRYpKR P\aOHQt

X =DpOHQ Qt VIVWpPRYpKRp®I&EOHQt GR A4NROQtKR
X =GURMH D QiVWURMH SUR GDO&t XpHQt D SRXALWt

2VY GpHQp PHWRG\

1.Diagramy S tpDQiVOHGNS$ 'LDJUDP\ S tpLQ D QiVOHGNS$ [QiPp W
nebo Aiagramy rybi kos# SRPiKDMt LGHQWLILNRYDW KODYQt S tpLQ\ XL
9L]XDOL]XMt U$]Qp S tpLQ\ D XND]XMt YJWDK\ PH]L QLPL

2.$QDO&]D VFpQi $ $QDOEé]D VFpQi $ IDKUQXMH Y\SUDFRYiQt U
SFtOHP SUR]JNRXPDW PRA4Qé& YEYRM D GRSDG\ QD V\VWpP 3RP]
]S$VRE\ MHGQiQt Y U$]Q8FK SURVW HGtFK D SRGSRUXMH VWU

3.$QD0O&]D |DLQWHUHVRYDQé&FK VWUDQ &tOHP DQDOE&]\ ]DLQW
[iMPRYp VNXSLQ\ QHER VXEMHNW\ NWHUp MVRX V\VWpPHP RY
]~pDVWQ Q&FK VWUDQ O]H OpSH SRUR]XP W V\VWpPX D SRWH(

Alternativni metody

6HPLQi P$&H EéW WDNp ]JDOR&AHQ QD NRQFHSFL 3HWHUD 6HQJ
Discipline: Senge (1994) The Fifiscipline Fieldbook; Senge (1999) The Dance of Change) a
zahrrovatnasledujici metody:

1.3 thLYBRYYNRYp G LCaudd) DoBp Diagram€§LD): tyto diagramy jsou vizualnim

]QiIJRUQ QtP ]S WQRYD]JHEQtFK VP\pHN Y V\VWpPX 3RPiKDMt S
S$SVRPHQLE U$S]QEéPL SUYN\ VA\VWpPX &/' ]JREUD]XMt YD]JE\ PH]L ¢
XPR& XMt DQDOé]X G\QDPLFNéEFK ]JP Q Y V\VWpPX

2. Archetypy systémusystémové archetypy jsou opakujici se vzorce chovani v systémech.
SRPIKDMt LGHQWLILNRYDW D SRFKRSLW W\SLFNp FKRYiIQt D V'
VI\VWpPRYéFK DUFKHW\S$ OJH LGHQWLILNRYDW SRWHQFLiIOQt

3. Systémova dynamikmmHWRGD V\VWpPRYp G\QDPLN\ Y\XatYi SRptWDpR
FKRYiQt VORALWEéEFK V\VWpP$ Y pDVH 7\WR PRGHO\ |DFK\FXMt
XPR& XMt WHVWRYDW U$]Qp VFpQi H D MHMLFK ~pLQN\

4. UtPHWR G D ]D OfadriHi@to Sbarbhera

Nasledujici moduly 3 odkazuji na ramekurikula Y\WYR HQé Y SURMHESIY X (5$6086
Supervision4.86 MDN MH JQi]JRUQ QR Y ,2
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Modul 3

9\WY i kufktula arozvoj kompetenci v oblastiVUR
9VOHGN\ XpHQ't
1D NRQFL PRGXOX ~pmadaVDtiIlP SURKORXEELVOHGXMtFt GRYHG

1. 2GERUQpP J]QDORVWL Y GDQpP RERUX SUR Y\WYR HQt NYDOL!
RGERUQpP |]QDORVWL Y GDQéFK S HGP WHFK 7R ]JDKUQXMH G#$I
VRXpDVQpKR YEYRMH D GLGDNWLFNéEFK S tVWXS$

2.3HGDJRJLFNp NRPSHWHQFH &GNROD D WYRUED NXULNXOD Y\
SHGDJRJLN\ 7R ]JDKUQXMH SRUR]XP Qt WHRULtP XpHQt PHWR
Y]G OiYDFtP SRW HEiP D PHWRGIP KRGQRFHQt

Doba trvani
36 hodin
Obsah

&tOHP WRKRWR PRGXOX MHVERIRIWYRUEURBEPDHDAKLFAIQS$S S|
S tNODRBY SUD[L ] U$]QéFK HYURSVNEéEFK JHPt SBURRN&SXPDW PR
bylo specifické prgednotlivé & N Radldle [ MLVWLW MDN SURSRMLW U$]Qp REOI
VUR.

6HPLQIi R WYRUE XpHEQtF peda@yks postufsDIRisefd/IdAUR DXpHQt V H
VUHIOQpP SYREOPPRY RULHQWRYDQp XpHQt DWG D MHKR Ft
SRW HEQp ]QDORVWL GRYHGQRVWL D QiVWURMHHSIBEERKVYRUE
XPHEQtFK SOiQ$ VDR RAMREFEMAIDVH LQRYDWLYQt GLGDNWLFNp
QLP& MH SURFHV XpHQt HIH MvgmotiQujitit LQWHUDNWLYQ MAat D

X OYRG GR GLGDNWWRNEFK S tVWXS$

x Definice a vyznam didaktikyUR

X 6RXpDVQp WUHQG\ D YRREFHRAMQ YH Y ]G OiVYiQt

X 5ROH XpLWHIDINVRIDDN D DN MLLOHENEI(BORY)D XpHQt

1. 9\WYi HQt N[ B L&¥a kompetence

x =INODG\ Y]G OiYiQt IDP HQpKR QD NRPSHWHQFH
,GHQWLILN D kdtinpgétertdd RoX&RKALWHOQé UR]JYRM
=D p O H@np@tenci ddurikula

X X

2.$NWLYQt D VDPRVWDWQp XpHQt

X OHWRG\ DNpQtKR D JidaLWNRYpKR XpHQt
x Podpora sebereflexe a dovediodt LW SUREOPpPP\

3.'LJLWDOL]DFH YH W tG
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X 9\XAaLWt GLILWIiOQtFKuRuiBLt D QiVWURMS$ Y
X Integrace eearningu, onlinef GURM$ D YLUWXiIiOQtFK YEXNRYéFK SURVW
X 3RGSRUD PHGLIOQtFK NRPSHWHQFt D NULWLFNpKR Y\XatYiQ

4. . RRSHUDWLYQt XpHQt D WéPRYiI SUIFH

X OHWRG\ VNXSLQRYp SUIFH D VSROXSUIFH YH W tG
X 3 tSUDYD SUDFR YQskGRn&&RIVItW H Gt
X Spoluprace sxternimia mistnimiaktéry, partnery a odborniky

5., QGLYLGXDOL]DFH D GLIHUHQFLDFH YH W tG

x

=RKOHGQ Qt U$]QéFK Y]G OiYDFtFK SRW HE D VW\O$
3 L]S$VREHWHIQUR]PDQLWRVWL &iN$
3RXAtYiQt GLIHUHQFRYDQ&FK ~NRO$ D SRGS$UQEFK RSDW H

X X

2VY GpHQp PHWRG\

2GERUQpP S HGQidaN\ D SUHJHQWDFH R GLG/DRIWLENE&FK S tVW
6NXSLQRYi SUIFH D GpVWNXAYH 13 QR NBREEIHIOQ U QtF K
3UDNWLFNi FYLPHQt D S tSDGRYp VWXGLH WBR.DMtFt VH DSC
B3UHJHQWDFH D Y&P QD RY¥x&GpHQEFK SRVWXSS$ ]

5HIOH[H D ]S WQi YD]JED SUR.RVREQt D SURIHVQt UR]JYRM

X X X X X

Alternativni metody

x 30iQRYiQt D UHIOH[H Y\XpRYDFtFK MHGQRWHN OHNFt ]DOR
konceptu souvisejicim\sUR.

Modul 4

9\WYi HQt NPURHIXRDNROQt S tVWXS :6$
98VOHGN\ XpHQt
1D NRQFL PRGXOX ~pDVWQtFL SURKORXEt QiIVOHGXMtFt GRY

1.$QDO\WLFNp GRYHGQRVWL SHpOLYi BQN¥INER DB HMHWG XWRG SR ¥
S L]S$VREKHDt$SQDO\VWLFNp GRYHGQRVWL SRPiKDMt VKURPD& R
LQWHUSUHWRYDW MH D pLQLW QD MHMLFK ]JiNODG UR]JKRGQX

2. UHDWLYLWD D LQ RUBAKQikUBRR YYNGYARBEIKR SURVAD GDOGMt NUHDW
D LQRYDWLYQt S tVWXS\ DE\ E\OR PR&aQp Y\KRY W P QtFtP VH
6FKRSQRVW JHQHURYDW QRYp QiSDG\ NRPELQRYDW U$]Qp P}

3..RPXQLNDpQt GRYHGQRVWL D VSRa&x¥r$ UMAHN RV SIR' @ X SXJd EW H/Op!
URGLpPH D YHGHQt aNRO\ MH QH]BEoWwykRiKul¥ R RIEIVMWN R RXQRM B p3
GRYHGQRVWL D VSROXSUiFH MVRX QH]JE\WQp SUR VGtOHQt LQ
VSROHpQEFK FtO$
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4 5SHIOHNWLYQt GRYHGQRVWL VFKRSQRVW VHEHUHIOH[H D QFH
S L]S$VRERKYAGIRW HEIiP VWXGHQWS$ -H G$OHAaLWp Y\KRGQRFR
kurikua D QD JINODG WRKRWR Y\KRGQRFHQt SURYIG W ~SUDY\

5, =QDORVW SUiIYQtFK D &BIRN @ kumkularihi @dzvoj ust By v souladu s pravnim a
SROLWLFNéP UIiPFHP Y]G OiYDFtKR V\VWpPX D PtVWQtPL SRGP

Tyto dovednostM VR X QH]E\WQp SUR Y\WYR HQt HIHNWLYQtKR XpHEQG
8iN$ -H G$SOH&LWp VL XY GRiRIaW H3 € HBER FWRUWB EWR GBUIRFHY NW
QHXVWiOp Y]G OiYiQt D UR]YRM

Doba trvani
36 hodin
Obsah

Cilem modulu Rozvoja N R &urikbla v oblastVUR MH SRVN\WQRXW ~pDVWQItNS$P S
GRYHGQRVWL D QiVWURMH N Y\ WYR HQt HIHNWLYQt D SHUVSH
ANROIP SRPRKO IRUPXORYDW Ms&W@R & vdii, | DN\RWYLDWHM HFXK &
Y]G OiYDFtP SURIRURPK FVERRAHQ QD FHORANROQtP S tVWXSX

1. Uvod do tvorbykurikula

X '"HILQLFH D Yé]QDP 4aNROQtKR Y]G OiYDFtKR SURJUDPX
X =INODG\ FHORAGANROQtKR S tVWXSX SURFHV VWUDWHJLFNpK

2.$QDO&]D VRXpDVQp VLWXDFEH

X ,QYHQWDULYRLPH) ANDROODEpP VWUIQN\ S tOHALWRVWL D Yé&]Y\
X =DSRMHQt SDNOWEBPRBFAKOS$S VWXGHQWS$ URGLpP$S DGPLQLVWL
x OHWRG\ D QiVWURMH VE UX GDW

9\SUDFRYiQt YL]H D FtO$

x 8 U pidakladnéth KRGQRW ANRON® OLDRIRIL
9\W ¥RV S R &vizp®o VUR.
x J)RUPXODFH MDVQé&FK P LWHOQE&FK D GRVDA&LWHOQé&FK FtO

x

6WUDWHJLH D DNpQt SOIQRYiQt

x 8UpHQt VWUDWHILFNéEFK.SULRULW D REODVWt pLQQRVWL
9\SUDFRYiQt NRQNUpWQtFK VWUDWHJLt D RSDW HQt N UHDO
X , QWHJUDFH LQRYDWLYQtFK S tVWXS$ WHFKQRORJLt D PHW|

x

3URYIG Qt D PRQLWRURYiIQt SRGUREQ SRSVIQR Y PRGXOX

x

30iQRYiQt D t]JHQt |GURMS$
'HILQLFH RGSRY GQRVWt D ~NRO$
X SHDOL]DFH ANROQtKR SURJUDPX Y NDAGRGHQQtP &LYRW A&l

x
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x Sledovéani a hodnoceni pokroku

.RPXQLNDFH D ~pDVW

x

.RPXQLNDpQt VWUDWHJILH SUR IDNWPPRYiQt D ]DSRMHQt Y43l
9\WYi HQt RWHY HQp D SDUWLFLSDWLYQt NXOWXU\
=DSRMHQt VWXGHQWS$ URGHp8eD NRPXQLW\ GR SURFHVX

X X

8GUALWHOQRVW D GDOA&at UR]JYRM

x

=D p O K@ik@av oblastVUR do SOiQ$ pL GWHBRMWRIGREpPKR UR]YRMH &NFR
9\WYR HQt PHFKDQLVP$ SUR XGUALWHOQRVW D GDO&t UR]Y!

x

2VY GpHQp PHWRG\

X 3UHJHQWDFH D S HGQiaN\ N S HGiYiQt WHRUHWLFNé&FK ]QDO
X %UDLQVWRUPLQJ D GLVNXVK\\WWHHUW BPRAEGXMt VSROHpPQ

x 3UDNWLENIiYRWLYH MDRtNFtO$ D VWUDWHJILt

X S5HIOH[H D ]S WQi YDJED SUR QHXVWiOp JOHSARYiQt

Alternativni metody

X 3 tSDGRYp VWXGLH D UHIOH[H R DY SGHINDEGK GNP XS$D [SUR |

Modul 5

7YRUED XpHEQtFK SORQritvk® BE@REMDNKRGQRFHQt ANROQtFK SUR
XpHEQtFK IBIfki@ $ @lasti VUR.

9VOHGN\ XpHOQ't
1D NRQFL PRGXOX EXGRX ~pDVWQtFL VFKRSQL

X $QDO\]RYDW SURJUHVLYQt S tVWAMERSXNLWORY B LXY HFEQ LFXGL@i
x 3BRURYQDW WHQWR S tVWXS V YODVWQtPL INXaHQRVWPL V )
x B3URP\VOHW D SRVRXGLW WHQWR S tVWXS MDNR SRGQ W N (

Doba trvani
36 hodin
Obsah

&tOHP PRGXOX MH S HGVWDYLW NR QHKSIEHOHaBIBGRR FHQt D GDO
Poskytuje nastroje formativniho a sumativniho hodnoceni obsahu atvatogdl N X ULNXOD 0 O E
XNi]JDW MDN Y\WYR LW NXOWXUX ]S WQp YD]JE\ D XPRAQLW QH
VH aNRO\ PRKRX S L]S$VRELW DNWXiOQtPX YEYRML YEé]JYiP D
komunity.
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ORGXO MH ]DORAHAQUQW LNRI@ FHRISSWRIGHDON ULWLFNéEFK S iWHO MH
]JDORAHQI QD VSROXSUiIFL NWHUiI VH pDVWR SRXREYi SHRFHY ©

rozvoe ANRO\ D W tG\ 1DEt]t ~pDVWQtN$SP PRAQRVW JtVNDW NRQ)
QD VYRX SUIFL RG NROHJ$ ] MLQEFK aNRO

Modul se skiadd JH GYRX piVWt SUH]JHQWDFH a&NROQtKR SURJUDPX D
SUH]JHQWDFH MH DPp GYUR O(RXREHFQpPKR S tVWXSX N UR]JYRM]

ZRUNVKRSX XpLWHOp D VWXGHQWL &NRO\ Y\VY WOXMt D GLVN
kurikulu a metodach.

Prezentace:

X =iINODGQt P\AOHQEHGDGRPNWNW\FROH &NROQtKR SURJUDPX

X 9\VY WOHQt D S tNODG\ W FKWR JINODGQtFK P\GOHQHN
X 9\VY WOHQt D S tNODG\ FtO$ UR]JYRMH aNRO\ D XpHEQtFK SC

Workshop: Skupinge VHVWDY XMt SRGOH SR pWnoheyvibvaémaNvdrksbdpd, VW Q t
NWHUpKR VH FKW Mt ]~pDVWQLW 9 NDAGpP D&UNIIKRSX MHGH
obsah. Studenjsou YHOPL G$OHALWt SUR WedRshekti@HRuNosdbX Mt GRMP\ ]

2VY GPpHQp PHWRG)\
OHWRGD .RQIHUHQFH NULWLFNEFK S iWHO

.ULWLFNp KRGQRFHQt SURJUHVLYQtFK aNROQtFK SURJUDPS$ F
XGUALWHOQpPKR UR]JYRMH

Cil

X 3UR UHIOH[L D ]P QX Y WSRMNQRRKMSXHE M HNWD HEMQ WK SR]QDW D ¢
DE\ E\OR PR&Qp UHIOHNWRYDW YODVWQt UXWLQ

3RW HEQé pDV
90 minut

Materialy

X BWXGHQWL QHSRYD&SRYVNKHNVPOMR O MXHAH QAW okoByH UV SHN W L
x Zkracena verzkurikula QHER XpHEQtKR SOiQX

Proces

x .UIWNiIi SUHIHQWDFH ]JiNODGQtFK P\AOHQHN
X 'LVNXVH PH]L ~pDVWQtN\ VWXGHQW\ D XpLWHOHP

Alternativni metody:

Metoda:N i Y & Wkriideych S iWH O

3 RQRIYAWVBYRJUHVLYQtFK aNRR MW R UFH DRGHNRM\Q t Skurkwad S G R S
XpHEQtFK SOiQ$
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Cil

Ciletohoto S tV W X S Xi S| rhewbyKD&MNference kitickych S iWHSDQURWRA&H ~pDVWQtH
PRAQRVW ]tV bsboni BGRtWPHEPD] QRYpPKR S tVWXSX N YéEXFH ODMt WI
KRYR LW V XpLWHOL D aiN\

3RW HEQé pDV
12 dny
Proces

X .UIWNi SUHIJHQWDFH aNRO\
x 1liYAW YD YEXNRYEFK OHNFt

B3RVW HK\ NULWLFNéFK S iWHO
X 5HIOH[H V XpLWHOL D VWXGHQW\

SURFHV PHWRG\ NULWLFNéEFK S iWHO REHFQ

X 6BWDQRYHQDVWGtFL VSROHpPQ XUpt FtOH D FdhPovatQt ]S WQp
QDS tNODXGPSQHIINRGRNRQDOHQt YEXNRYEFK PDWHULIO$ SHC
SURMHNWS$

X 9\WYR HQt VNXSLYDFEIR FPpDIWYRXtFL MVRX UR]G OHQL GR PD
REGUat D SRVN\WQ@RX ]S WQRX YD]E

X PrezentaccSUiFH NDaGé ~pDVWQtN S HGVWDYt VYRX SUiIiFL D" X
na projekt nebo jinfy EXNRYé PDWHULIO 7R |IDKUQXMH SUH]JHQWDFL
NRQNUpWQtFK RWiJHN QHER SUREODpPPS$

X =S W®D]ED pOHQRYpP VNXSLQ\ SRVN\WQRX ]S WQRX YD]JEX N
dohodnutymiSUDYLGO\ ]S WQp YD]JE\ NWHUiIi SRGSRUXMt NRQVWL
Qi]JRU$ =S WQi YD]ED P$&H EEW ~VWQt QHER StVHPQi

x ReflexeD GLVNXVH UHIOH[H D GLVNXVH XPR& XMt |[RKOHGQLW
napaly.

X =iY UD VKUQXWt 1D NRQFL SURFHVX ]S WQp YD]JE\ NDa&aGeé -~
GRSRUXpHQt 7R XPRa XMH MDVQRX ]S WQRX YD]JEX D SRGSI|

9éKRG\ PHWRG\ NULWLFNéFK S iWHO

X .RQVWUXNWLYQt ]S WQi YDJED PHWRGD XPR& XMH ~pDVWQ't
NRQVWUXNWLYQt ]S WQRX YD]JEX DE\ PRKOL JOHS&ALW VYRX
X 5$]QPHUVSHNWLY\ GtN\ SUIFL V OLGPL ] U$]QéFK SURVW HG
~p DV W Qt F hlety$]@pady R
X 6SROHpPQp XpHQt PHWRGD SRGSRUXMH VGtOHQp XpHQt D V(
x 3RGS$UQpPp SURVW HGt PHWRGD &ULWLFDO JULHQGV Y\WYi t
PRKRX ~pDVWQtFL RWHY HQ SUH]JHQWRYDW VYRX SUIFL D |
ReflexeaUR]YRM PHWRGD SRGSRUXMH UHIOH[L YODVWQt SUiF|
XPR& XMHLINRNW@WLS tOHALWRVWL NH JOHS&HQt

x
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Modul 6

6t"RYiQt 4NRO/UR RiASHE provrbzvoj NYDOLW\ ANRO
98VOHGN\ XpHQt
1D NRQFL PRGXOX EXGRX ~pDVWQtFL VFKRSQL

Xx &KiSDW aNROQt VtW MDNR VRFLiIiOQt VtW

X 9\VY Wmgdviisit ] KOHGLVND RUJDQL]DpQt WHRULH

X 6WDQRYLW NULWpPpULD NYDOLW\ D IXQNPQRVWL VtWt
X $QDO\]RYDW D Y\KRGQRFRYDW VtW

X =YidLW V SheFakidrigtikypsitida N R O

X =DORragioMusi"@aNRO SUR UR]JYRM YYOBROiYiQt Y REODVWL
Doba trvani

36 hodin

Obsah

1D SRpYWWXiVH@t MH P\AOHQND QHE Rz&jthR P@dpde vyHledaiué Q NRK
SRGREQ VPEGAOHMEAMHOVBW DI AVSIRNWHp L MVRX QD VRE QHI]JiYL
MVRX Y]iIMHPQ ]iYLVOp D AR & GOEBWkEkigbmMmterakceX PR & X M
GRVIKQRXW SROHEFRRHRRHER XVNXWHpPQLW LQRYDWLYQt SURM
RPHIJHQéPL |JGURML QHE\OL VFKRSQL UHDOL]JRYDW -DNNROL V
vyznamne.

A6tW WDN SOQt GY IXQNFH NWHUp 4iGQi MLQi IRUPD NRRUG
poskytnout:

X 6QLAXMt QHMLVWRWX RKOHGQ FKRYiQt RVWDWQtFK DNWpU
funkce).
X 8PRAa XMMH J&HQt aéoM O &laNstniho vykonu (instrumentalni funkc@).

Na tomto pozadiM V R X Y \teéokdtiek® xaklady siti jako formy organizace. Na praktickych
S tNODGHFK M ViRetniVG ¥\VANEBERMABRPOUHILRQIOQt VIW Y QLFKa V
IRUPIiOQt L QHIRUPIOQt Y]G OiYDFt LQVWLWXFH L UHJLRQIiOQt

1D ]iINODG S WL NULWpULt MV RuthowaMp B/ ORYR]S\WREDIG BWIN\ Y B DX

X prad na vztazich

X jasné azavazné pracovni struktyry

Xx PtVWD SUR VSROHpPQp Y]G OiVYiQt
X externi podpar,

X hodnoceni aebeeflex.

BUR SRFKRSHQt D |JOHSaHQt VtWt VH |[DYiGt IRUPIiOQt DQDOEé]D
QiVWURM NWHUé MH SUR WHQWR VHPLQIi J]MHGQRGX&HQ ]DY
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1D ]JiY U MH XYHGHQR d8HVW IDNWRU$ ~VS FKX NWHUp VKUQXI

VSROHpPpQp SRUR]XP Qt D VSROHpPQp FtOH
2. motivace

VSUIYD VtW
4. spoluprace

IXQNPQRVW

XGUALWHOQRVW

9 SUDNWLFNéFK FYLpHQtFK VRFLRPHWULH VH SURKOXEXMH
VUR.

2VY GpHQp PHWRG\

X JRUPIiOQt DQDOEé]D Vtw
X Sociometrie

3.+RGQRWtFt QiIVWURMH QD SRGSRUX aNR
VUR VHEHKRG QR @b 8N QFCPQS tV W X S X

Rozvoj kompetenci v oblasfUR YH aNROIFK JQDPHQiIi SRGSRUX LQRYDFt MI
DPELFLY]QtKR FbyH DS RWMISAMXpLWHOpP D DGBRL GLOB UNDDWNL Y Qt S
nastartovazasadni transforniani procesyY H aNROH

CilemmodeluSUR SRNURDPLOp Y k&nQe WodanX kdpitdld 2P RGSR LW UR]JYRNM
tohoto Anowhow3 X XpLWHOS$ D DGPLQLVWUDWLYQtFK SUDFRYQtN$
VXSHUYL]IRUWIR REODVWL

9 WpWR NDSLWROH MH JQi]JRUQ Q KRGQRWtFt UIPHF NWHUé P
kVUR D NWHUé PRKRX XpLWHOp D DGPLQLVWUDWLYQt SUDFRYQ
sebehodnocenCilemtohoto Ramce XPRARNRBQRFHQt Y]G OiYDFtKR SURJUDP
celoinstituconalniS tVWwWoKI&tVUR D WR QHMHQ ]D 4ehel OHR QRV RXTHIQAH V
scilemSRGSR LW SURIHV QtPRRRRMRRF XYL WHBKBKIRGQRFHQt NWHUPp
~pDVWRXRFLIiDIGDOAat tSDINWRARFL aNRO\ -H WHGYrcd@swWHJIJUXMtFt
formativnihorozvoje

3 HY]BoRinjentdNESCO(2018° WHQWR S tVWXS MH |DOR@K@ QD KRGC
VRXPLQWHJIUDpPQURR F\NO X

Faze pozorovaniP$&H SRPRFL S L KR GWR PHR L LSRVKEHBEERIK pLWHO $
D DGPLQLVWUDWLYQtPKUBSUDFRYQtNS$ Y REODVWL

$E\ E\O ]DMLAW Q GRSDG | KPHGR & NR ONR/GKERWE R NP &XMH D H ]C
X &L W H p Qidwi pD261ovew a reflexe NWHUi ERR®QP J[tVNDW LQIRUPDFH R V
D LGHQWLILNRYDW W\ SUYN\ NWHUp MH W HED JOHSALW DE\

8 https://esdteachers.bangkok.unesco.org/?page_id=78


https://esdteachers.bangkok.unesco.org/?page_id=78
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SR]JRURYiQt D KRGQRFHQt NRQWH[WX ANRO\ E)PPQBHP EEW UHI
E\OR PR&Qp SRJRURYDW D KR{SERERY LOWRM MAGWM H P D3 NEBLEQ QK M L
VKURPDA& RY IhtrmbatelotiENINWHUp M H 2K Gl 6 L\ONHIB&MSOBn &K X

YH aNROH

8pLWHOpP D SUDFRYQtFLSAQRNMSWIYKN FBVQiPRWQWIBING D\GW X 81X PH
zamyslet se nad vhodnymi nastroji, didaktickymi materialy, novymi a participativhimi metodami,
NWHUp E\ PRKOL XSODWQLW YH VYp &NROH L YH W tGiFK D NW
VUR YH aNROIFK

7R XPR& XMH COREDQ@RWEW S tQRV N Whtjkadh BB KDUR] & pQ W B G H
S LQpVW ] KOHGLVND J]P Q\ D SRVRXGLW GR MDNp PtU\ ~pDV\
profesionalizaciXpLWHO $

Tento S tVW XSS RWDHXMH KRGQRFHQt ]D VRXpiVW VDPRWQpPKR Y]
integrac&UR QDYU&HQ&P 81(6&2 81 (6&avadi, &H NWHUé

A, QWHJUDFH Y]G 0OiYiQt SUR XGUALWHOQEé XRBpiu, gyt EEW -
UR]JYtMt ]QDORVWL GRYHGQRVWL D SRVWRM&XHH VYRRIEQXRVW H
jsou vhodné pro konkrétni studenty a jejich mistni kontgst@zasazeny d& R X p&hV Q é

politickych UiPF$ 7\WR VQDKURRPXYWHSWD]BDLHLOHQ Q\ MDiéd GR LQVWI
zavazek k transformaci, tak @arikula, kterée E\ P ORQBP&NOH S L]SSVRELWHOQpP G\
NRQWH[WX ]P Q 3

Cilem zdepopsanéhtnodnoticihaamceM H SURWR SRVN\WQRXW VRXERU Yé]QIL
které mohowytvoditkem SUR WR FR E\ @&NROD P OD XG ODW DE\ SRVtO
GLPHQ]tFK FHORaN RURY4ddoRazEIghopdaMek podgauje jeho realizaci.

Ramec hodnoceni zahrnuje nasledujici nastroje: dotazhik]( S t §) Rdaubkové rozhovory a
fokusni skupiny.

1 NWHUp ] W FKWR QiVWURMS$ E\O\ SLORWR Bi @0 FKWDi PFL S URMIK
Dotaznik (S tORKMH URG®R AHQpPiVWt

Oddil1 MH S HSUD¥FiRVYWQRMH l1iVWURMH SUR KRG @RMHHQt aNRO
81(6&2 SUR KRGQRFHQt FHOpKRVVRMAPUPHRYP KR LS HVQWXLS XNND F L |
oblastiVUR tYpPHWQ SROLWL N kubkulaQuliubpNely €hMitgrivih&rithlnich a
HNRQRPLFNéFK DVSHNW$ 7R P$aH SRPRFL OpSH SRFKRSLW D
VUR GR YEXNRYp D Y]G OiYDFt SUD[H D OpSH SRUR]XP W NRQN
P OR PtW @&NROHQt GRSDG &tOHP WpWR piVWL MH SRVN\WQR X
]DP VWQDQFL 4aNRO\ YQtPDMt VYRX AaNROX ] KOHGLVM®aNOtpR"®
jakou GSOHALWRVW S LNOIiGDMt KROLVWLFNp YL]L UXWLQ D VYV
praktické pedagogické praci;

Oddil2je ]DORAHQ QD NRQWUR O Q \WPHKHR]AD EjRMHRRMBEYER H Q t

SRKOHGHP QD GLPHQ]t QDYUAHQE&FK 81YBR X I3 YRGL Q WIDFURK D
LQVWLWXFtFK &tOHP MH JHMPpQD JMLVWLW MDN ~pDVWQtFL
ZKOHGLVND JOHS&HQt VYp RGERUQRVWL V RKOHGHP QD VWDQ
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Oddil 3bere vivahudaH |[DSRMHQt XpLWHOpP Y]G O MYsDEAR\O W \ENRWH Q%
S LSUDYHUQL iQikuka VUR a nezbyté procey | P ilemtohoto oddilye proto
LGHQWLILNRobEBMY P B&RW HE\ GDOAatKRWH G PKRIXQ tRmigidiny S L
YHU]JL a&NROHQt D NWHUp E\ PRKO\ EéWileh @HLALYW G\DODIFW RVG i
EXGRX LGHQWLILNRYiQ\ MDNR PR&Qp S HNAERY WRHMR MK FNHFOR

1iYUK\ D GRSRUXpHQt MDN E\ E\OR (Ré&i opniQendUEKSRNR GH QQ DY \ C
dotaznik jsouQ DY U &HQ\ XYWPRM QDE\ ORJLFNRX DQDOé&]X JDORAHQRX Q
QD QLFK& E\O GRW D] @eNifiBRaMI@MaHK)t VIN DMHGS L UHDOL]DFL NX

Cilem dotazniku je také] P B\WKRGQRWLW ~URK K HLONVRHIIEREFHHV SRQGH Q'
relevantni pro podpordV XSHUYS |R UG H SAR WilQRJRANY MHMLFK YODVWQtFK &
Y MLQéFK aNROIFK

Hloubkové rozhovory

9 QDYUKRYDQpP S tVWXSX N KRG QR PHR fe XayedeDalifar@ulasd L WH O $
MHMtP& FtOHP MH VA QRWHKBEMWDQLFRHQWLILNRYDW GDO&t REOD
+ORXENRYp UR]JKRYRU\ O]JH SURYiG W V NOtpRY&PL DNWpU\ Y\
SURVW HGt XQLYHU]JLW LQVWLWXFt SUR S tSUDYX XpLWHOS$ «
XpLWHOS$ .ULWpULD YEE UX ]JDKUQXMt MHMLFK JQDORVWL JNX
SOIQRYiQtP RUJDQL]RYiQtP YHGHQtP UHIOH[t NXWRs SURIHVQ't

3 HG UR]KRY R UHtREgMANT lidé seznameni s kratkym popisem pilotovaného
Y]G OiYiQt XpLWHR SMMHRERODWVWINWXURX D PRGXO\ D SRaiGIiQL
GRSRUXpHQt D QiYUK\

OHWRGRX QDYU&HQRX SUR UHDOL]DFL WpWR WULDQJXODFH M
]G$SUD]QLW VLOQpP D VODEp VWUIiQN\ S\SOTMHBEL W& V W1 @ &KilY RQE \
XpLWHOS$VYRRED PWWDG JNX4A&HQRVWt GRWD]RYDQEéFK

7pPWR WULDQJXODFH E\ E\ORURR Qi GRERWNAUKERAVVIK WIDNDDQ é FK U R
HGLWHOWHOL NWH t VH &4NROHQt QH~pDVWQLOL Y&G\ V FtOF
S tOHALWRVWL D KURJE\ YURR@M QiNOIDIGVHR X 3H QEQOWYWRWD]RY

2E PRAQRVWL MVRX SODWQp SUR SURYIG Qt WULDQJXODFH I

V rdmci projektu ESD_SuVi byly vypracovany a otestovany navodné otazky pro hloubkovée

rozhovory Vysledky SL O R W Q t KeRin®2nicidk@zaly ~ p L Q Q R V D iW WF it B\ARS/aci
SURFHV$ UHIOH[H D VHEHKRGQRFHQt D SUR UR]JYRM SRY GRP1
profesniho rozvoj¢ YL] S tRPRKD

Fokusni VNXSLQ\ SURDIGURY QL NRPXQLW\ S HGVW Detdnied HWR G L
FtO$ KRGQRFHQt NWHUp MVWVRXURERBDKO]BCGAR i YDFH QIR FEP WL Y\

X ]DSRMLW GR SURFHUKENKRGQRFHQt U$]Qp
x RGKDOLW VLOQp D VODEp VWUiIQN\ SURVW HGQLFWYtP SDU\

x zjistt S HGSRESOP ®SDW HQt NH JOHS&HQt NWHUiI MVRX VGtOH(
Y\MiG HQp SRW HE\
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9\ XADREXV *URXS WDNp XPRa XMH ]YéaLW SRY GRPt D SRGSR
]JDUXpHQD VRXGUAQRVW S tVWXSX N KRGQRFHQt D ~pLQQp SU
skupinyzohlednitKODYQt SUYN\ NWHUp Y\SO\QXO\ ] SUSINXPX SURYF
GRWD]QtNX D Y\]YDW ~pDVWQtN\ DE\ VH QDG W PLWR SUYN\

4. Ziskané poznatkya GRSRUXpPpHQ't

=H INX4HQRVWt (6'B6X9INO]pPRR@FR GIUW NBGEUR Y\PH]HQt PRGH
VXSHUVY&tMIRa Y\WYidHNRIO QtKR SURVW HdlbindtitdebhdlpiSX PVRA XOSM H
k VUR.

=HMPpQD SLORWRYiQt Y]G OiYDFt DNWLYLW\ D oblddit KRGQRFH
Y]G OiYiQt XpLWHOS$ SURY e@idhQEP] W SHIUVWRHLU X PREROARDOpSFH
pochopithlavni SRW HE\ Y REODMWA F ]G S pR&UpBrizizory oblasti

Y]G OiYiQt SUR XGUaLWHOQé UR]JYRM HAELW

ZDQDO&]\ Y]G OiWpdhnels, SHRW]EEOiYDFt Sup@\JZdinRbBiRUR by
PO SRGSRURYDW XpLWHOH D SUDFRYQtN\ &aNRO\ Y WRP DE\

x Navrhovali a realizové interdisciplinarni aktivitykterée |P Qt WUDGLpQt a&NROQt RVQ

X 9\WVYiiSURVW HGt SUR ]JiaLWNRYp XpHQt NWHUp |[DSRMXMH V
VY.WD

X LépeY\XaAliWBXNRYp PHWRG\ D WHFKQLN\ SUR SURWUWR®t HIHN'

SURYIIGRGORFHQt YEVOHGNS$ XpHQt

Podporovhi UR]YRM SRY GRKXIGUWXWHQRI® BRXLSUR RGSRY GQRVW

X Usnadni S tVWXS N S tOHALWRVWHP NWHUPI¥NROBDUNRLXA GQOAE ttt
rozvoj, aSRGSR LO\pRHMWLEER QLFK

Xx 1DSRPiIKDOL VSROXSUIFL PH]JL Y]G OiYDFtPL LQVWLWXFHPL

x Podporové zapojeniDNWRR & QWHJIURYDQE&FK Y]G OiYDFtFK DNWLYLW
XGUALWHOQRVWL

x Podporové dialog s mistnimi samospravami s cilem rozvijet konzistentni a integrované
SRVWXS\ PH]L Y]G OiYDFtPL LQVWLWXFHPL D NRPXQLWDPL

X Rozvijdi NRPSOH[Qt HNRORJLFNé S tVWXS V RKOHGHP QD LQWH
]D t]HQt D GRSDG$ QD ALYRWQt SURVW HGt Y\XatYiQt JGURN

X =OHSAXAtNLWDQPQWRKMS QD UR]YRM XGUALWHOQEéEFK SRVWX
UHF\NORYDWHOQéFK RGSDG$ DOH WDNp QD HQHUJHWLFNF

x Podporovhk UR]JYRM SRY GRPLtQYMNQMEHRWED RR]KRGRYDFtFK SURFF
Y]G OiYDFt LQVWLWXFH

X Podporovh UR]YRM S&s¢hGRBIVWXGCGHQWS$ ISRNDQBAMBHO RIR]IKRGRY
SURFHV\ Y]G OiYDFt LQVWLWXFH

x Budowali cesy k drobnémupodnikani.

x Podpoovaliznalost R XUpLWEéFK WpPDWHFK M D,NéboMedir&iBoveRY p KRV
P R & QIR VQ\D SzaiagnDnaktivitk [tVNiYiQt ILQDQpPpQtFK SURVW HGNS$

x Podpoovali rozvoj pedagogickych dovednasti

X =OHSBadiMyXatYiQt LOQNOX]LYQtFK D GLIHUHQFRYDQEéFK YéXNRY

X Vypracovdi MDVQRX YL]L SUR ]DpOHQ Qt Y]G 0OiYiQt SUR XGUaLWwW
ANRO\ D GR SURFHV$ KRGQRFHQt SUR JOHS&HQt

x
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=DSRMHQt XpLWHO$ GR QHXVWiIiOpKR SURIHVQtKR UR]JYRMH Mt
kritického smyslu pro vykojejich SURIHVH D UR]JKRGRYiQt NWHUp tGt SUDJ
lépe odpovidalayvijejicim se SR W HEN&souvislostemV R X b D V Q p(GRerkeYo 201Y).

ProgramaNR @ 6'Q8X9L EVO SRJLWLYQ KRGQRFHQ ] KOWBLVND MHK
YQtPiQ\ JHMPpQD MDNR S tOHALWRVW

X

X
X

X
X

SRXNi]DW QD PIRIAQEhREQRY WULWLFNp RWiJN\ WENDMtFt VH
YODVWQt ANROH UHDOL]XMH

RY LW S LP HQRVW ML&ompeheBcQ é8FK RGERUQE&FK

UR]JYtMHW QRYp P\AOHQN\ D \astnSmiWR Q\Y N [ W DN sSBAfiesRARE L W
S HNRQDW S tSDGQp NULWLENp SUREOpP\

Y\WYR LW SURSRMHQt PH]L ANROQtPL DNWLYLWDPL D PLPR?
UR]JYtMHW RGERUQpP GRY HG QaRtWitV bbXstiVWRHpQp S L SURYIG Qt

1D ]JiNODG YéVOHGN$ SURMHNWRYéEFK pLQQRVWtnawlBoutQ XOR ¢
aUHDOL]RYDW HIHNeWQYyYAREOBQWEUWRG OiYiQt SUR XGUALWFE

X

X

X

X

X

X
X

X

]DptW VHEHKR 8®tHEIth@IIPDW HQt Y RUIJDQL]DFL DQDO\WLFN\
zavedenymi postupy a odhalit silné a slabé stranky.

posilit reflexi asebehodnoceni DE\ VH J]YEEALOR SRY GRPt R YODVWQtFK S
QDEt]JHW S tOHALWRVWL NH NRRSHUDWLYQtPX XpHQt DE\ VI
podporovat rozvoj teoretickych i metodickych pedagogickych dovednosti, které podporuji
HIHNWLYQt Y]G OiYiQt SUR XGUALWHOQé& UR]JYRM

Y \ X & tivoDativni a alternativni metodyD E\ VL ~pDVWQtFL PRKOL Y\]NRX&aHW
tJHQt Y &Xd\H

UHDJRYDW QD VSHFLILFNp SRW HE\ U$]QéFK aNROQtFK SUR'
podpoovat X p H@itich SURV W H@pbly WYR® XSUiIFH PH]L Y]G OiYDFtPL
mistni samospravou.

byt modularni, abyyukaodpovidah U $ ] Q@&®¥nima oblastemSRW HE

ANRO\ ]DSRMHQpP GR SUR M havmmpn@dneRienace fuikiawWUR e & H
FHOR 33N RVOWR SY \ & DBy M H

X

X

x

9]G 0OiYiQt SUR XG Uydd QUHH®IQ® RRIYRXpiVWt SURJUDP$ SURIH)
XpLWHOS$

PURJUDP\ Y]G OiYiQt D SURIHVQtKWRIyO&RDYR)MarhpXtbriciv idtdasti V H | C
XGUALWHOQRVWL L S WbyyHce QruktkiroMaRyPp® diievairhekonipetenci
vVREODVWL XGUALWHOQpPKR UR]JYRMH SUR SHGDJRJ\

SpLW NGO B RXFt SUD ByR Fodpdrdvaais RO Y i Grapsforméivnich

celoinstitucionalnichS tV W X8

9HGRXFt SUD PRiYDarcni @ NVRMURML NWHUp $ilyRBtos PRAQt ]DpOH
XGUALWHOQpKK WERKYRMKPpEEQtFK SOGFR YDVBDRY /] & LANR O\R F

Tyto ]P QY \&DiGMW ]G OiY D F hyly/Ri@EK lzNavdy Glohu XpLWHO$ YHGRXFtF
SUDFRYQItN$ 4NRO D iahesaaly 6aF K M EFKQBRpiWHPQtKeR D GDOAt
]DpovEyVUR GR SURIHVQtFK VWDQGDUG$ XpLWHOS$
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3 tORK\

1HMYé]QDPQ M&t UiPHF NRPSWRHQFt XpLWHOS$ Y REODVWI

1
2. ESD SuperVision 4.3 U$]NXPRIJUDPX Y]G OiYiQt XpLWHOS$
3.
4

ESD_SuperVisiod.0 =SUiYD ] SU$]NXPX SRW HE XpLWHOS$ Y REOD'
=SUiYD R SLORWQtP RY HQt QiYRGQ&FK RWIiJHN Y NROHN\

nestrukturovanych hloubkovych rozhovoretts tSDGRYi VWXGLH ,WiOLH
5.
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Annex 1

Most prominent frameworks addressing ESD competems for teachers

The Curriculum, Sustainable development, Competences, Teacher training (CSCT) project is an
attempt to meet the call of the UNECE ministers of the Environment toaffaculum models to
teacher training institutes which are searching for attainable possibilities to integrate ESD in their
curricula @ttps://www.ensi.org/Projects/Our_Projects/CSICThe result of the international group
three years long process is a dynamic model for ESD competences for teacher education.

In this model the professional dimension of the teacher is considered as:

- a dynamic relationship with the educational institution as well as the wider society that is
seeking to confront the issue of sustainability;

- based on three overall competencies for ESD: teaching, reflecting/visioning and networking;

- acombination between the professional dimension and the overall competencies;

- an integration of five domains of competencies (knowledge, systems thinking, emotions, ethics
and values and action) that interact intensively and are in reality inseparable and that have to be
applied to each of the professional dimensions and to all the overall competencies

The United Nations Economic Commission for Europe (UNECE) (2012) proposes a set of 39 competences
for educators as a goal to which all educators should aspire for their professional development in order for
them to engage in Education for Sustainable Development. The framework is designed as a guide for
educators, composed of 4 domains:

- learning to know, which refers to understanding the challenges facing society both locally and
globally and the potential role of educators and learners;

- learning to live together, which contributes to the development of partnerships and appreciation
of interdependence, pluralism, mutual understanding and peace,;

- OHDUQLQJ WR EH ZKLFK DGGUHVVHV WKH GHYHORSPHQW
with greater autonomy, judgement and personal responsibility in relation to sustainable
development; and

- learning to do, which refers to developing practical skills and action competence in relation to
education for sustainable development.

The competences are clustered around 3 essential characteristics of ESD:

- aholistic approach, which seeks integrative thinking and practice;

- envisioning change, which explores alternative futures, learns from the past and inspires
engagement in the present; and

- achieving transformation, which serves to change in the way people learn and in the systems
that support learning (UNECE, 2012).

While the document emphasizes formal education, the competences identify the knowledge and
abilities of all educators, including, but not limited to, teachers. Education happens not only through
formal learning and teaching, but also through facilitation and support dbnoal educators who
operate in informal and social contexts.

Moreover, a competence model for ESD for educators was generated in the Austrian research
project KOM-BINE (Competences for ESD in Teacher Education) as part of a larger scale EU
project, the CSCT mentioned above (Sleurs, 2007). Rauch & Steiner (2013) developed a model of


https://www.ensi.org/Projects/Our_Projects/CSCT/

competencies that the ESD teachers should have acquired, through training, in the context of the
KOM-BINE project. The originality of this competency framework relies on the fact that
competencies are not elaborated at the individual level but rather for a group that acts as a team, in
line with the idea that only with cooperation and targeted competency development within a team is
it possible to fulfil the complex task presented by ESD.

The model includes the following competence fields: knowing and acting, valuing and feeling,
communicating and reflecting, visioning, planning and organizing, and networking.

Teachers are presumed to use those competencies in 3 differenssatiirigk (or fields of action):
LQVWUXFWLRQ FODVVURRP SDUWLFLSDWLRQ LQ WKH GHYV
reaching out to society.

JLQDOO\ 33 5RXQGHU 6B&3VH -(Bided X1dj8dR Wedeloped a framework of
educator competences for educators who wish to act as change agents (Vare et Milli2Z&hR.

2022, Farioli &Mayer 2022) The RSP project set out to revisit the UNECE (2012) competence
framework looking for overlap and redundancigih the explicit aim of developingwaorkableset

of competencefor all educabrs, working at any level and range of contexts, who wish to provide
ESD. 563 SDUWQHUV UHRUJDQLVHG 81(&(fV RULJLQDO FRF
SURFHVV RI 3 GLVWLOODWLRQ"™ 7KH UHVXOW L(TableY\uisBayZ R UN L
UHSUHVHQWHG E\wtiQth®ibt¥vitiox @& fovwirg) Ehat kthey \Arél mutually supportive and
therefore should be seen not in isolation, as weheg might be combined by educators in creative

ways based on the context.

Table2: The Rounder Sense of Purpose Framework

ThinkingHolistically EnvisioningChange Achieving Transformation

Integration:

Systems Futures Participation

The educatohelps learners
to develop an understanding
of the world as an
interconnected whole and tg
look for connections across
our social and natural
environment and consider
the consequences of action

The educatohelps learners to
explore alternative possibilitie
for the future and to use theseg
to consider how behaviours
might need to change.

The educator helps
learners to contribute to
changes that will support
sustainable development.

Involvement;

Attentiveness

The educatohelps learners
to understand fundamentally

Empathy

The educator helps learners t
respond to their feelings and

Values

The educator develops ar
awareness among learne




unsustainable aspects of ou
society and the way it is
developing and increases
their awareness of the urge
need for change.

emotions and those of others
as well as developing an
emotional connection to the
natural world.

of how beliefs and values
underpin actions and how
values need to be
negotiated and reconciled

Practice:

Transdisciplinarity

The educator helps learners
to act collaboratively both
within and outside of their
own discipline, role,
perspectives and values.

Creativity

The educator encourages
creative thinking and flexibility
within their learners.

Action

The educator helps the
learners to take action in ¢
proactive and considered
manner.

Refleivity:

Criticality

The educator helps learners
to evaluate critically the
relevance and reliability of
assertions, sources, models
and theories.

Responsibility

The educator helps learners t
reflect on their own actions, a
transparently and to accept
personal responsibility for thei
work.

Decisiveness

The educator helps the
learners to act in a cautio
and timely manner even i
situations of uncertainty.
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SuperVision X

INTRODUCTION

ESD SuperVision 4.0
Survey_Teacher Training Programme

The following survey is used to provide an overview of the state of the art regarding the
implementation of the whole school approach to ESD in your institution, identify case
studies and to collect data to improve the ESD_SuVi Teachers Training Program.
SECTION ONE is related to implementation of the whole school approach to ESD.
SECTION TWO aims to measure participants' perception of the effectiveness of the
ESD_SuVi Teachers Training Program.

SECTION THREE intends to identify possible flaws and further training needs for the
development of an ESD whole school approach in the participating schools.

All data are collected and analysed anonymously.

O | agree

Country

O Czech Republic
O Germany

O ltaly

QO Latvia

QO Lithuania

O Romania

O United Kingdom

Please specify your role within the institution

O Teacher
(O ESD Projects Coordinator



(O Headmaster/Principal
O Administrative staff

(O Others working in ESD activities in the institution (but are not teachers)

Type of Institution

@) Primary School
(O Secondary school

O | |Other educational institutions (specify)

Name of Institution

Teaching subject/discipline

Number of years of involvement in environmental /ESD education

O Beginner
O From 5to 10 years
O More than 10 years

Please state your engagement within ESD activities (multiple choice):

O | have participated to the ESD_SuVi Teachers Training Program
[J I have a coaching/leadership/networking role within my school
[J 1'am ESD responsible contact persons in my school

[ 1 have already been involved in ESD activities for my school

[J I have an evaluation/monitoring task of educational projects/activities in terms of
impact on local community

Did you attend the ESD_SuVI Teachers Training Program?

@) YES, at least one meeting
QO YES, the whole program

O NO



FIRST SECTION. Assessing ESD implementation in your institution

FIRST SECTION. Assessing ESD implementation in your institution

The Formal Curriculum (learning activities that are planned, organized and
implemented within regular school hours)

Rate in a scale from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good 4 Excellent
There is a written policy that states the
aims and objectives of ESD in our O O O O
school
There is a co-ordination of ESD as a
O O O O

cross-curricular theme

Teachers have competencies to
introduce issues of sustainable O O ) O
development into their subjects

The school can offer teaching
materials on issues of sustainable O O O O
development for all grades

Teachers regularly evaluate the

effectiveness of teaching/learning

activities or topics about sustainable O O O O
development

Please leave a comment regarding ESD implementation into the Formal
Curriculum

Socio-political Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution




1 Getting
started

The vision of the school and the
curriculum are sensitive to issues of O
(social) entrepreneurship

Students are given opportunities and

equipped with skills to participate O
constructively in helping to solve local

community problems

The prevailing vision of the school and

the curriculum adequately prepare e
students for life as citizens of a global

community

The prevailing vision of the school and
the curriculum adequately deal with O
inclusion

Teachers and staff are skilled in conflict
resolution strategies as a support for O
positive student behaviour

2 Fair

3 Good

O

4 Excellent

O

Please leave a comment regarding the implementation of socio-political

dimension of sustainability in your institution

Y
Ecological Dimensions of Sustainability
Rate from 1 to 4 each of the following features within your institution
1 Getting
started 2 Fair 3 Good 4 Excellent

The school uses recycled materials
whenever possible and has an active O
and comprehensive recycling policy

The school actively promotes and O
practices energy efficiency

The school purchases and uses
resources with a view to minimize harm O
to the planet

School buildings and surroundings
provide an aesthetically pleasing O
environment in which to live and learn

O

O

O

O

O

O




1 Getting

started 2 Fair 3 Good
The school actively promotes attitudes O O O
of care and responsibilities for nature
The vision of the school and the
curriculum is sensitive to environmental O O O

issues

4 Excellent

O

O

Please leave a comment regarding the implementation of ecological dimensions

of sustainability within your institution

4

Economic Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good

A spirit of co-operation and sharing —
not competition — is customised in the O O O
allocation of resources in the school

Students learn small business skills

through opportunities to organize

school and community’s projects (for O O O
example in the frame of circular

economy)

Students have opportunities to
participate in decisions about how O O O
resources are allocated in the school

A culture of maintenance ensures that

all school buildings and equipment are

kept in good repair and maintained in a O O O
good condition

The school’s fund-raising activities
reflect ethical principles O O O

4 Excellent

O

O

O

Please leave a comment regarding the implementation of economic dimensions

of sustainability within your institution




Cultural/pedagogical Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good 4 Excellent

The school vision and teaching
approaches foster self-esteem, mutual O O O O
respect and human social relationships

The prevailing vision of the school and

the curriculum adequately prepare O O O O
students for life in a multicultural society

The school plays an active role in

building support for cultural diversity,

both within the school and its wider O O O O
community

The school plays an active role in the
community and the community in the O O O O
school

The prevailing vision of the school

demonstrates that people matter and

that everyone has a contribution to O O O O
make to sustainable development

The school participates to local
governance on issues related to O O O O
sustainable development

The ethical principles that are at the

basis of ESD are made explicit and

clarified in the educational offer of the O O O O
school

Please leave a comment regarding the implementation of cultural/pedagogical
dimensions of sustainability within your institution




Further clarifications

Is training/professional development opportunities provided on Education for
Sustainable Development in your country? (multiple choice)

OJ YES, promoted by my school
[J YES, promoted by other institutions

[ No

If yes, who does provide it?

What kind of training action is carried out?

A

How long does the training last?

What are the learning outcomes?




What future professional learning needs regarding ESD implementation do you
consider relevant in your institution?

4

SECOND SECTION. Assessing Course with regard to ESD integration

SECOND SECTION. Assessing ESD_SuVi Teachers Training Program with regard
to ESD integration

Rate in a scale from 1 to 4 each of the following features

1 Getting
started 2 Fair 3 Good 4 Excellent

The training course develops an

understanding of the concept and

practice of ESD through the identified O O O O
content areas

The proposed teaching and learning
approaches are appropriate for the O O
level and experience of the learners

The training course (content and O O
method) is relevant to my local context

The training course is relevant
according to current policy frameworks O O O O

The training course gives opportunities

to develop competences for institutional

leadership and commitment to ESD O O O O
integration

There are processes in act to ensure

that the training structure and content

are flexible in relation to adjust to the O O O O
dynamic context

Overall, the training experience is

sufficient to develop competencies to

foster ESD as mainstream in the O O O O
curriculum and in my institution

Please leave a comment regarding ESD integration within the ESD_SuVi
Teachers Training Program




THIRD SECTION. Highlight further training needs

THIRD SECTION. Highlight further training needs

Rate in a scale from 1 to 4 each of the following features of the ESD_SuVi Teachers
Training Program

1 Getting
started 2 Fair 3 Good 4 Excellent

The training experience allows us to
familiarise with the requirements of a O O O O
whole-institution-approach

The training experience offers

appropriate process-related tools to

deal with and to coach a whole- O O O O
institution-approach

The training experience supports

competence development to address

the needs of change process O O O O
concerning the implementation of ESD

in curricula of secondary schools

The training experience supports

competence development to prepare O O O O
solid didactical material

The training experience supports
competence development in managing O O O O
participatory methods

The training experience supports
competence development to deal with a

whole institution process, change 0 O O O
management, networking, and

campaigning

Please indicate strengths and flaws of the course and how it could be improved
in case of future piloting of it



4

FINAL SECTION

Do you think the Survey is an effective tool to self-assess your institution?

YES NO

O O

Please leave a comment on your last response

Do you have any documents to share?

Thuvaiialkh taa fallaiiiliima i Hials v iait mmama tttalaad Al daimaa (At NiafaA\ i mAAbllccdtnvea allaa



ESD_SuVi Survey Report on teachers' training needs

Report by IAS$®talian Association for Sustainability Science
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1. Introduction

Within the Erasmus project "ESD Supervision 4.0" a-seogtured questionnaire was administered aimed

at providing an overview of the state of the art on the implementationE&Din the different partner
countries. The purpose was also to understand the current situation of the development and integration of
ESDin the specific school contexitjentify main criticalitiesin implementing a Whole School Approach
(WSA)o ESD point out areas for a more effective implementatioas well as key elemen{as training
needs) for designily a teacher training coursevhich addresseghe identified criticalities The areas
investigated referred to the key dimensions of thWSA: holistic viewprganization and practices,
professional development, and pedagogical methods and approaches. The instrument was structured in
three parts:

( SECTION ON¢felated to implementation of the whole school approach to ESD

( SECTION Tw@ms to measure participants' perception of the effectiveness ofEB®_SuVi Teachers
Training Program

( SECTION THREends to identify possible flaws and further training needs fordiegelopment of an
ESD whole school approach in the participating schools

Sections two and three were made accessible only to participants in the ESD_SuVI Teachers Training
Program. The total sample involved was 109 participants spread across six countries (Figures 1), with
different roles within their educational institution (Figures 2) atiderseprofessional experience (40

percent with less than 5 years of service; slightly more than one in three had experience beyond 10 years)
(Figures 3). The sample alwwedvarying involvement/engagement within the project:

( 47.7 % have patrticipated to the ESD_SuVi Teachers Training Program;

26.6% have a coaching/leadership/networking role within the school,

25.7% is ESD responsible contact persons in the school;

53.2% have already been involved in ESD activities for the school;

22% have an evaluation/monitoring task of educational projects/activities in terms of impact on local
community.

A~ N~



Country Frequency %
Czech Republic 24 iITXi09
Germany 9 6X109
Italy 9 0Xi09
Latvia 39 TAX609
Lithuania 3 IX609
Romania 25 TTX609
TOTAL 109 100%
Figue 1. Sample
Role within the institution Frequency %
Administrative staff 5 0X009
ESCProjects Coordinator 6 AXA09
Headmaster/Principal 7 0X009
Others working in ESD activities in the ~ U s
institution (bgut are not teachers) 10 6X109
Teacher 81 00Xi09
TOTAL 109 100%
Figue 2. Professional role
Number of years of involvement in
environm)éntal /ESD education Frequency % del Totale
Beginner 44 8iX0609
From 5 to 10 years 25 TTX609
More than 10 years 40 T0X609
TOTAL 109 100%

Figue 3. Working Years




1.1. Methodology

For each of the 5 areas in SECTION 1, the folladgtagprocessing®ere made:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Identification oftraining needf teachers and school stdfiom the descriptive/narrative summary of the
most significant common aspects that resulted from the processing of the-epdad responses for each
area.

- Further professional training needsr a more meaningful and effectiveSD implementatiom school
contextwere then identified (82.6).

For SECTION 2, the followntgfa processing ®ere carried out:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Participants' perceptions related to the usefulness of dediveredtraining program (83.1).

For SECTION 3, the followidgta processingvere carried out:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Participants' reflections related to the strengths and weaknesses of the implemented course and
suggestions for improvement.

In the conclusions we present the elaboration of qualitative data related to participants' reflections on the
instrument's ability to setassess the actions implemented within their organization.



2. SECTION ONE: Assessing ESD implementation in your institution
The first part ofthe questionnaire aimed to assess the implementation of sustainability education in
different partner countries. The areas investigated were:

( ESD implementation into the Formal Curricujum

( Implementation of socigoolitical dimension of sustainability

( Implementation of ecological dimensions of sustainahility

( Implementation of economic dimensions of sustainability within your institytion

( Implementation of cultural/pedagogical dimensions of sustainability
Each of the 5 areas corresponded to a variable number of items rated eh scdle (1 Getting started; 2

Fair; 3 Good; 4 Excellent) and an open question for personal reflections and comments. A final question
addressed to participants was, "What future professional learning needs regarding ESD implementation do

you consider relevant in your institution?"



2.1.ESD implementation into the Formal Curriculum (Figu4)

Teachers regularly evaluate the effectiveness of

teaching/learning activities or topics about sustainab
development

The school can offer teaching materials on issuesm
sustainable development for all grades

Teachers have competencies to introduce issues“
sustainable development into their subjects

There is a co-ordination of ESD as a cross-curricular th
There is a written policy that states the aims ar“
objectives of ESD in our school
0O 10 20 30 40 50 60 70

Teachers have o < hool can offer

80 90 100 110

Teachers regularly
evaluate the

There is a written . competencies to . . .
. There is a co- . . teaching materials on  effectiveness of
policy that states the A introduce issues of ) : .
. L rdination of ESD as a . issues of sustainable teaching/learning
aims and objectives of0 . sustainable L .
- cross-curricular theme . . development for all  activities or topics
ESD in our school development into their .
. grades about sustainable
subjects
development
ml 29 26 16 25 32
14 12 30 24 27
45 37 49 45 39
4 21 34 13 14 11
Hlm2m3 04
N Missing | Media DS
There is a written policy that states the aims and objectives ¢ 109 0 2.53 1.085
ESD in our school
There is aco-ordination of ESD as a crossirricular theme 109 0 2.72 1.146
Teachers have competencies to introduce issues of sustaing 108 1 2.55 0.890
development into their subjects
The school can offer teaching materials on issues of sustain{ 108 1 2.44 0.989
development for all grades
Teachers regularly evaluate the effectiveness of 109 0 2.27 0.997
teaching/learning activities or topics about sustainable
development

Figue 4. ESD implementation into the Formal Curriculum

TRAINING NEEDS

- Design and implement interdisciplinary activities capable of transforming the traditional school

curriculum.

- Promote the involvement of all stakeholders in integrated trairaogvities related to sustainability

issues.

- Enhance the daily use of targeted teaching materials that are functional for the conduct of activities and

the assessment of learning outcomes.

- Promote integration and shared work between educational institutions and local administrative

institutions, with facilitation related to procedures and bureaucratic aspects.




2.2.Implementation of sociepolitical dimension of sustainability (Figure 5)

Teachers and staff are skilled in conflict resolutiorﬂ
strategies as a support for positive student behavio

The prevailing vision of the school and the curriculun
adequately deal with inclusion

The prevailing vision of the school and the curriculum
adequately prepare students for life as citizens of a glo
community
Students are given opportunities and equipped with skills
to participate constructively in helping to solve local
community problems

The vision of the school and the curriculum are sensitivem
issues of (social) entrepreneurship

0O 10 20 30 40 50 60 70 80 90 100 110

Students are given

The vision of the .
opportunities and

school and the
curriculum are
sensitive to issues of
(social)
entrepreneurship

The prevailing vision of
. - Teachers and staff are
the school and the The prevailing vision of . . i
skilled in conflict

i with skill )
equ pped_ .t SKIIS tocurrlculum adequately the school and the . :
participate : resolution strategies as
. . prepare students for curriculum adequately o
constructively in . " L . a support for positive
life as citizens of a  deal with inclusion

helping to solve local . student behaviour
global community

community problems
ml 22 18 12 8 6

20 22 24 18 21

51 54 57 61 59

16 15 16 22 23

mlm2mu3 04
N [ Missing [ Media DS

The vision of the schoo! and tleairriculum are sensitive to issues 109 0 256 | 0976
(social) entrepreneurship
Students are given opportunities and equipped with skills to
participate constructively in helping to solve local community 109 0 2.61 | 0.923
problems
Theprevailing vision qf the sghool and the curriculum ao_lequately 109 0 271 | 0853
prepare students for life as citizens of a global community
The pr_eva_ullng vision of the school and the curriculum adequatel 109 0 289 | 0809
deal with inclusion
Teachers and s_tgff are skilled in cgnfllct resolution strategies as 109 0 291 | 0788
support for positive student behaviour

Figue 5. Implementation of sociepolitical dimension of sustainability

TRAINING NEEDS

Build experiential learningnvironments that engage students in real problems.

Promote students' development of awareness and sense of responsibility.

Facilitate access to and participation in opportunities already present and offered by the school.
Strengthen teachers' skills through targeted training courses.

Foster cooperation between educational institutions and local administrative institutions.
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2.3.Implementation of ecological dimensions of sustainabilififigure 6)

The vision of the school and the curriculum is sensitive
environmental issues
The school actively promotes attitudes of care arﬁ
responsibilities for nature
School buildings and surroundings provide an aestheticﬁ
pleasing environment in which to live and learn
The school purchases and uses resources with a viev&.
minimize harm to the planet
The school actively promotes and practices ener%l
efficiency
The school uses recycled materials whenever possible ﬁ
has an active and comprehensive recycling policy

0O 10 20 30 40 50 60 70 80 90 100 110

School buildings

and surroundings . The vision of the
. The school actively

provide an school and the

The school uses

recycled materials The school

The school aCtivel)éurchases and uses

whenever possible promotes attitudes

. promotes and . aesthetically curriculum is
and has an active . resources with a . of care and -
practices energy . o pleasing i sensitive to
and o view to minimize : . responsibilities for .

. efficiency environment in environmental
comprehensive harm to the planet " . . nature .
recycling policy which to live and issues

learn
ml 8 10 13 7 3 3
28 27 39 20 10 14
52 54 45 42 57 60
21 18 12 40 39 32
Elm2m3n4

N [ Missing | Media DS

The school uses recyclethterials whenever possible and has an

. . . . 109 0 2.79 | 0.840
active and comprehensive recycling policy

The school actively promotes and practices energy efficiency 109 0 2.73 | 0.846

The school purchases and uses resources with a view to minimi:

harm to theplanet 109 0 2:51 0.846
Sch.ool bundlngs a_nd surroundlngs provide an aesthetically pleag 109 0 3.06 0.901
environment in which to live and learn

The school actively promotes attitudes of care and responsibilitie 109 0 321 0791
for nature

Thevision of the school and the curriculum is sensitive to 109 0 311 0.724

environmental issues

Figue 6. Implementation of ecological dimensions of sustainability

TRAINING NEEDS

( Develop a comprehensive ecological approach with respect toirttegration of care/efficiency of
school facilities and the environmental impacts, resource use, and energy issues.

( Improve the use of economic resources for the development of sustainable practices (e.g., recycling
collection), but also for the energy efficiency of school facilities.

( Promote dialogue with local governments to develop consistent and integrated practices between
educational institutions and communities



2.4.Implementation of economic dimensions of sustainability within youmrstitution (Figure 7)

dz -« Z}}o|[-rai6ing activities reflect ethical principle

and equipment are kept in good repair and maintained i
good condition

Students have opportunities to participate in decisio
about how resources are allocated in the school
Students learn small business skills through opportunities

$} JEP V]l + Z}}lo v tuupv]SG[e % @IS S(PE A& u%o
in the frame of circular economy)

A culture of maintenance ensures that all school buildinis

A spirit of ceoperation and sharing not competition tis
customised in the allocation of resources in the schoo

0O 10 20 30 40 50 60 70 80 90 100 110

Students learn small A culture of
A spirit of ce business skills through ~ Students have maintenance ensures
operation and sharing  opportunities to opportunities to that all school

dZ « Z}}o[~ (p
raising activities reflect
ethical principles

tnot competition tis  organize school and participate in decisions  buildings and
customised in the tuupv]SCle % @dout Bow resources equipment are kept in
allocation of resources (for example in the are allocated in the good repair and

in the school frame of circular school maintained in a good
economy) condition
ml 3 16 29 7 12

31 27 32 27 24

56 43 38 42 52

19 23 10 33 21

Elm2m3 04
N [ Missing | Media DS

A spirit _of cqoperatlon an_d sharingt not co_mpetltlon tis 109 0 283 | 0.739
customised in the allocation of resources in the school
Students learn small business skills through opportunitiesrganize
e Z}}o VvV }JUuUupV]SC[e %o E}i S ~(}E A ul 109 0 2.67 | 0.972
economy)
Students have opportunl.tles to participate in decisions about hov 109 0 227 | 0.959
resources are allocated in the school
A culture ofmaintenance ensures that all school buildings and
equipment are kept in good repair and maintained in a good 109 0 2.93 0.900
condition
dZ -« Z}}o[+aibmy activities reflect ethical principles 109 0 2.75 | 0.894

Figure?7. implementation of economic dimensions of sustainability within your institution

TRAINING NEEDS

- Promote the development of students' awareness regarding the care and economic management of the
school facility.

- Involve students within the decisiemaking processes of the educational institution.

- Promote dialogue with the privatsector.

- Building pathways to micrentrepreneurship.

- Fostering knowledge on certain topics such as the circular economy or the possibility of $tarting

raising activities.



2.5. Implementation of cultural/pedagogical dimensions of sustainabilifffigure 8)

The ethical principles that are at the basis of ESD are mm
explicit and clarified in the educational offer of the scho

The school participates to local governance on iss
related to sustainable development

The prevailing vision of the school demonstrates that
people matter and that everyone has a contribution t
make to sustainable development

The school plays an active role in the community and tlhe
community in the school [

The school plays an active role in building support fclnr
cultural diversity, both within the school and its Wideg
community

The prevailing vision of the school and the curriculum
adequately prepare students for life in a multicultura!
society

The school vision and teaching approaches foster selllf-
esteem, mutual respect and human social relationships
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ml 1 2 2 1 3 18 19
8 12 19 16 14 27 18
57 65 48 53 47 54 51
43 30 40 39 45 10 21
Bl m2m3 14

N | Missing | Media| DS

The school vision and teaching approaches foster-gsifeem, mutual

respect and human social relationships 109 0 330 | 0646

The prevailing vision of the school and the curriculum adequately

prepare students for life in a multicultural society 109 0 313 0.668

The school plays an active role in building support for cultural diver|

both within the school and its wider community 109 0 316 0.772

The school plays an active role in the community and the communi

the school 109 0 3.19 | 0.713

The prevailing vision of the school demonstrates that people matte
and that everyone has a contribution to make to sustainable 109 0 3.23 | 0.777
development




The school participates to local governance on issues related to
sustainabledevelopment

The ethical principles that are at the basis of ESD are made explici
clarified in the educational offer of the school

Figura8. Implementation of cultural/pedagogical dimensions of sustainability

109 0 2.51 | 0.878

109 0 2.68 | 0.980

TRAINING NEEDS

- Foster the development of teachers' pedagogical skills through targeted trainings.

- Enhance the use of inclusive and differentiated teaching strategies and materials.

- Strengthen the intercultural dimension of sustainability in the school curriculum.

- Promote institutional dialogue between schools and local governments on intercultural issues.

2.6. Areas for improvement related to professional training needs for ESD implementation

From the processing of the responses provided to the question "What future professional learning needs

regarding ESDimplementation do you consider relevant in your institution?" a number of areas for

improvement and development related to a more meaningful and effective implementati&@sefvithin

school settings were identified. The areas for development can be traced to all the dimensions of

sustainability investigated in section one of the questionnalreparticular, 3 aspects emerge as most

relevant

( Construction of cooperative learning environments and activation ofdiedtted processes in which
students can activate empowerment processes, be protagonists, actively patrticipate in the
opportunities offered by the school and develop problem solving skills;

( Initial and ongoing training for teachers aimed at the development of interdisciplinary curricula
oriented to the dimensions of education for sustainability, including through the study of relevant and
replicable practices; training related to methodologidadactic strategies of education for
sustainability, including design centered on the definition of coherent learning outcomes,;

( Promotion of learning communities among all stakeholders (school, family, institutions, community,
world of work, etc.) including the possibility of activating shared projects that primarily involve students
on the different dimensions of ESD and the potential concretization of the SDGs.



3. SECOND SECTION. Assessing ESD_SuVi Teachers Training Program with regard to ESL
integration

With the second part of the questionnaire, the aim waassessfrom the participants' perspective, the
effectiveness of the teacher training program implemented witBBD_Su\giroject. A battery of 7 items

rated on a 34 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of

the structured part, respondents could leave a personal comment orité¢ines covered (83.1).

Overall, the training experience is sufficient to develo
competencies to foster ESD as mainstream in theé
curriculum and in my institution
There are processes in act to ensure that the trainin
structure and content are flexible in relation to adjust tga
the dynamic context
The training course gives opportunities to develop
competences for institutional leadership and commitme
to ESD integration

The training course is relevant according to current poli
frameworks

The training course (content and method) is relevant to rn
local context

The proposed teaching and learning approaches ara
appropriate for the level and experience of the learne!

The training course develops an understanding of the
concept and practice of ESD through the identified conteﬂ

areas
0 10 20 30 40 50 60
Overall, the
- . There are .
The training The training . training
The proposed . processes in act . .
course develops . - course gives experience is
teaching and - The training = to ensure that -
an ] The training . opportunities to . sufficient to
. learning course is the training
understanding course (content develop develop
approaches are . relevant structure and -
of the concept : and method) is . competences competencies to
. appropriate for according to L content are
and practice of relevant to my - for institutional o foster ESD as
the level and current policy . flexible in . .
ESD through the . local context leadership and . mainstream in
. . experience of frameworks . relation to :
identified commitment to : the curriculum
the learners . .~ adjust to the .
content areas ESD integration . and in my
dynamic context .~ . " .
institution
ml 3 3 3 4 3 3 3
6 8 6 9 8 12
34 39 32 28 28 36 32
20 12 17 22 20 13 13

mlm2m3 4

N | Missing | Media | SD

The training course develops an understanding of the concept and

practice of ESD through the identified content areas 60 49 3.18 1 0.748

Theproposed teaching and learning approaches are appropriate fo

. 60 49 3.00 | 0.713
level and experience of the learners

The training course (content and method) is relevant to my local

60 49 3.05 | 0.790
context

The training course is relevargccording to current policy framework{ 60 49 3.13 | 0.853

The training course gives opportunities to develop competences fo| 60 49 3.08 | 0.829




institutional leadership and commitment to ESD integration

There are processes in act to ensure that titaning structure and
content are flexible in relation to adjust to the dynamic context

60 49 2.98 | 0.748

Overall, the training experience is sufficient to develop competencis
foster ESD as mainstream in the curriculum and in my institution

60 49 2.92 | 0.787

3.1. Usefulnesof the training programme

The evaluation of the training program recorded positive comments about the usefulness of the course,
going in line with the positive mean values obtained in the structured part of section 2.

In particular, the experience was perceived as an opportunity to:

(
(

(

learn about experiences in other countries and reflect on sustainability issues;

bring out potentials and critical issues about what is already being implemented in one's own school
context;

check the adequacy of professional skills already possessed,;

develop new ideas and understand how to adapt them to one's own context, while also managing to
overcome any critical issues;

create a link between school activities and -@fitschool experiences;

develop professional skills useful in the implementatioiz80activities.



4. THIRD SECTION. Highlight further training needs

The third part of the questionnaire sought to map additional emerging training needs related to the
development of a wholeschool ESD approach withifi « %o } v okg&migations. A battery of 6 items rated

on a 14 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of the
structured part, respondents could leave a comment indicating strengths and weaknesses of the pathway
implemented and suggestions for improvement datlire development.

Participants' comments indicate that the experience implemented should be more widely disseminated in
terms of the number of participants. It represents an opportunity to develop new knowledge and skills
useful for the implementation of sustainability education actions, professional development and
improvement of their own organizations. This type of couhss also been consideredmportant for
increasing personal motivation and for experimenting with tangible methods and tools for working on
sustainability issues. The course was found to be very challenging and in some cases it is felt that it could
have been structured over a longer time. There was a Iaadisfaction but it was also considered that
adequate time for personal reflection and reworking will be needed to be able to put what was learned into
practice in one's own work and organization, given also the constraints that each country presents.

The training experience supports competence
development to deal with a whole institution procesi
change management, networking, and campaigning

The training experience supports competence developm
in managing participatory methods

The training experience supports competence developm
to prepare solid didactical material

The training experience supports competence development
to address the needs of change process concerning thé
implementation of ESD in curricula of secondary schools

The training experience offers appropriate process-related
tools to deal with and to coach a whole-institution- ﬂ
approach

The training experience allows us to familiarise with t
requirements of a whole-institution-approach

0 10 20 30 40 50 60
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ml 3 1 1 4 3 2
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The trainingexperience allows us to familiarise with the requirements of
uningexp d 59| 50 | 3.10 |0.759
whole-institution -approach
The training experience offers appropriate proceskted tools to deal with| 59| 50 2.86 |0.753




and to coach a wholnstitution-approach

The training experience supports competence development to address t

needs of change process concerning the implementation of ESD in curri 59| 50 3.05 |0.680
of secondary schools

The trglnlng experience supports competence development to prepare g 50| 50 286 |0.840
didactical material

The_trlalnlng experience supports competence development in managing 50| 50 3.00 |0.809
participatory methods

The training experience supports competence development to deal with

whole institution process, change management, networking, and 59| 50 3.03 |0.742

campaigning




5. Conclusios: self-evaluation tool

In the concluding part of the questionnaire, participants were asked to leave a comment regarding the

tool's ability to seHassess the actions implemented within their organization.

Among the comments that welcomed this moment of sedfessment, itemerges that the tool is

considered useful to:

( reflect analytically on the practices already implemented in one's own organization, bringing out
strengths and weaknesses;

( gain greater personal and institutional awareness of needs and potentials, starting with what is already
being implemented,;

( reflect on the sustainability education actions implemented as part of formal education pathways;

( get useful feedback on the implementation of sustainability education actions and understand the
current state of the art from which to start new processes and improve results;

(' build a global vision on sustainability and have new ideas to share with one's own organization;

( learn more about one's own organization

In some cases, the questionnaire was not considered useful forassdissing the actual situation of

organizationson the implementation of sustainability education actions. Andépth qualitative

guestionnaire was indicated as more effective for better understanding and analyzing the state of the art,

highlighting those areas of improvement needed for targeted development of sustainability education

actions.



Annex 4

Report on piloting Guiding Questions in collective interviews (Focus Group) and
unstructured in-depth interviews- case study: Italy

Guiding questions fan-depthinterviewsand focus groups have been elaboratedl testeavithin
the ESD_SuVi project

A - Guiding questions for unstructuredin-depth interviews

X Please explain what you understand by the Whole School Approach?

X (after a short explanation) Do you think it could be applied within your school? Which are
the key elements to be transformed or reinforced?

x In what way and with which activities (methods, offers, contents) could artézgiDer
training support the process of implementing an Education for Sustainable Development or
Whole School Approach?

X 30HDVH QDPH DQG H[SODLQ WKH WUDLQLQJ QHHGV RI WF
implementing a Whole School Approach within your school from your point of view.

X Please name and explain your learnings from participating in previous ESD trainings that
you would recommend to other schools.

B *Piloting phase: testing guiding questions in collective intervievs (Focus Group) and
unstructured in-depth interviews

1. Introduction

Within the Erasmus project "ESD Supervision 4.0" two focus groups (FG1, FG2) and -2 semi
structured interviews (11, 12) were carried out, at the Italian level, respectively with university tutors

of students enrolled to become primary school teachers and ws@miite teachers with several

years of experienda implementing ESD in school&uiding questions above illustrated have been

used in this piloting.The focus groups and interviews aimatl understanding, based on the
LOQWHUYLHZHHYYV H[SHULHQFH ZKDW DUH WKH WUDLQLQJ Qt
making sure that an integrated approach to developing sustainability competences can be adopted,
with particular reference to initial and-gervice teacher training.

The above3* X LG LQJ 4 X athonphiRit@@aNy elaboratedn order to collect elements useful for
the Project,jn their piloting application demonstrated they can usefully be appliedctorating
processes of reflection and selfaluation andor developng awareness of specific training and
professional developmeneeds

1. Methodology

Seven people attended the first focus group and five the secontivam@eople have participated
in the structured hdepth interviewsThe focus groups and the interviews were divided into 3
HURXQGYV RI WDEOHYT HDFK WRXFKLQJ D VSHFLILF WRSLF UHO
1. WHDFKHUVY FRPSHWHQFHYV
2. teacher training needs for the implementation of a whole school approach;
3. Key stakeholders for the implementation of a whole school approach.

Specifically the questions were the following:



Round 1

Based on your experience, do you think the school is working on the following competences?
- Critical thinking

Systems thinking

Innovative decision

- Communication

- Collaboration

- Solidarity

- Reflexivity

- Valueorientation

- Responsibility

- Futures thinking

- Creativity

- Transformation

$UH WKH\ LQWHJUDWHG LQWR WKH FXUULFXOXP" ,Q ZKDW ZD)\
the development of these competences in the learners? Are there school actions/policies that can
support the process of applying sustainability competences?

During the interview an additional question was asked:
What is your commitment/role in sustainability education activities in your school? and what are the
key elements of sustainable development education in your school?

Round 2

How can teacher training support the process of implementing an educational approach for
sustainable development or WSA?

What are the training needs of teachers/headmaster/staff for implementing a comprehensive
approach within the school?

Round 3

Whatkey stakeholders are important to support the Whole School Approach process or effective
Sustainable Development Education? What is needed to integrate the school into the broader local
community?

2. Results

The results follow the logic of the questions and are divided into three main emerged topics:
- the state of implementation of a WSA within the Italian school system, challenges and

opportunities;
- WHDFKHUVY WUDLQLQJ QHHGYV
- key stakeholders that can play a role in it.



3.1 The state of implementation of a WSA within the Italian school system

Interviewees report that ESD is implemented within the Italian school curriculum according to the
3&LYLF (GXFDWLRQ® ODZ HPDQDWHG LQ +RZHYekrid PDQ\
curricularactivities and therefore are perceived as marginal.

The most recognised issue concerning the implementation of ESD in the Italian school curriculum
LV ZKDW WKH SDUWLFLSDQWY FDOOHG 3WKH GRPDLQ RI GLVI
knowledge in separate forms that makes the effort of implementing a WSA vain. Along with it, the
,WDOLDQ VFKRRO V\VWHP LV VHHQ DV 3 VWURQJO\ WKHRUHWL
NQRZOHGJH" 7KH SUREOHP LQWHUHVWY SUHGRPLQDQWC
WUDLQHG LQ VSHFLILF GLVFLSOLQHV™ ZKLOH 3LQ SULPDL
XVHG WR ZRUN WUDQVYHUVDOO\" )* ,

Nevertheless, interdisciplinarity and transdisciplinarity are seen as the solution to this issue by all
interviewees, in terms of teachers capable of working with colleagues from different disciplines and
implementing sustainability transversely to all disciplines.

Another aspect of the Italian school system that is seen as a limit to the implementation of a WSA is
WKDW OHDUQLQJ LV IRFXVHG DURXQG 3FRQWHQW WUDQVPL\
PHWKRGRORJLHYVY WR VWLPXODWH FRPSHWHQFLHY GHYHORSPF
the Covid UHVWULFWLRQV ORUHRYHU DQ LQWHUYLHZHH KLJKC(
education competences to students, it is not so muckithe education hourthat is effective, but

it is effective to build a framework, a climate, a situation, in which civic education is not something
theoretical, but something in which school life is permeated with civic values, and this must also be
WKH FDVH IRU VXVWDLQDELOLW\ HGXFDWLRQ" )* 2Q WKH F
PHWKRGRORJLHVY DQG QHZ zZzD\V RI EHLQJ LQ VFKRRO"™ | DUF

,Q WHUPV RI EXLOGLQJY WKH LQWHUYLHZHHV KLJKOLJKW W
VHWWLQJ QR HTXLSPHQW" ™ )* ORUHRYHU LQ WHUPV RI R:
WKHUH DUH SWRR PDQ\ DFWLYLWLHY DQG QRW HQRXJK WLPH
S SDUHQWYV >WKDW WRR RIWHQ@ GR QRW UHVSHFW WKH WH
WKHPVHOYHYV DV 3RYHUZKHOPHG E\ EXUHDXFUDF\" 7R RYHUF
OHDUQLQJ 2QHZ zZD\V RI EHLQJ LQ VFKRRO ZKHUH VSDFHV DC
WKH LPSOHPHQWDWLRQ RI D :6$ GHSHQGY DOVR RQ WKH FU
spaces and times appropriate to the pupils, i.e. that everything is functional for the pupils using
WKHVH VSDFHV™ )*

7HDFKHUVY WUDLQLQJ QHHGV

In terms of professional development, an element that concur to prevent a WSA implementation is
S\WR FRQFHLYH WKH WHDFKHU SURIHVVLRQ DV D MRE GRQ
LOQWHUWZLQLQJ DVSHFW RI ZKDW LV GLGDFWLF PDQDJHPHQW
there [in sharing] that those aspects that have to do with promoting the kind of relationship you
HVWDEOLVK ZLWK WKH SXSLOV KRZ PXFK IUHHGRP WR JLYH

) * 1RQHWKHOHYes [devehpneHi)\Wdd@@nd on the subjectivity of the teacher's
preparation, of his/her own competence, not only methodoledidattical but also relational,
because if the teacher approaches the teadbamging process with those same competences, then
WKH\ DUH SDVVHG RQ LQGLUHFWO\ WR WKH SXSLOV VR VX
7TKXV ZKDW LV QHHGHG DFFRUGLQJ WR WKH L-@WiteWrainingZ HHV



SDWKZD\V IRU WHDFKHUV DQG VWXG\ Rl SUDFWLFHV UHOHYD
KDQG 3&KDQJLQJ PLQGVHWY DQG GHILQLQJ ZKDW (6' PHDQV

3.3 Key stakeholders

In terms of key stakeholders, both the participants of the focus groups and of the interviews agree
WKDW KDYLQJ D KHDGPDVWHU ZKR KDV D YLVLRQ >LQ WHUF
UROH LQ LPSOHPHQWLQJ VXVWDLQDELOLW\ LQ VFKRROV DV
working critically across disciplines and without being asked to mechanically apply the syllabuses

RI LQGLYLGXDO GLVFLSOLQHV™ )* $W WKH VDPH WLPH W
LPSOHPHQWLQJ VXVWDLQDELOLW\ 3KDV WR EH D FRPPRQ HII
WKH WHDFKHUV WKH VWXGHQWY WKH IDPLOLHV DQG WKH V

goal.

JRU WKRVH VWDNHKROGHUVY WR ZRUN WRJHWKHU IRU WKH L
precisely a change and development of the mindset, perception, clarification of what sustainable
GHYHORSPHQW DFWXDOO\ UHSUHVHQWY IRU WKH VFKRRO"™ )*
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