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Skoly, vzdélavaci instituce a univerzity maji dobré predpoklady
K tomu, aby se Zdiky, rodici a Sirsi komunitou jednaly o zméndch, které
Jjsou pro uspéch procesii transformace nezbytné.

Evropska zelena dohoda (EU, 2019)

Aby se ze studentii stali aktéri zmeny, kteri maji znalosti, prostredky,
ochotu a odvahu podnikat transformativni kroky k udrzitelnému
rozvoji, je tieba, aby se vzdéldvaci instituce zménily samy.

UNESCO, 2020

Tato ptirucka je vysledkem tiileté prace na projektu Erasmus+ ,,ESD SuperVision 4.0°; vychazi tak
ze zkusenosti s pilotnim oveétovanim programu odborné piipravy uciteld pro supervizory v oblasti
vzdélavani pro udrzitelny rozvoj (VUR); je také zalozena na piedchozich zkuSenostech z projektu
ERASMUS+ MetESD (https://metesd.eu/).

Cilem této ptirucky je navrhnout cile, principy, zptisoby ovéfovani a nastroje pro rozvoj programu
odborné ptipravy ucitell v oblasti vzdélavani pro udrzitelny rozvoj (VUR) na zéklad¢
,celoskolniho pFistupu® (WSA). Pirucka navrhuje zejména klicové prvky, které by mély byt
zahrnuty do programu skoleni pokro¢ilé Grovné, tak, aby pedagogové, Skolni poradci, ztizovatelé,
administrativni pracovnici skol a ucitelé mohli iniciovat, podporovat a realizovat proces vnitinich
transfromace skoly s cilem za¢lenit VUR do vSech aspekti zivota Skoly.

V soucasné dob¢ jiz existuje fada projektii a iniciativ zamétenych na vzdélavani pro udrzZitelny
rozvoj ve §kolach. Témér viechny evropské zemé povazuji VUR za dilezity meziptedmétovy Ukol
Skoly a v nékterych zemich je VUR podporovano a zatazeno do narodnich kurikularnich
doporuceni jako jejich zavazny prvek. Mnohé iniciativy a projekty vSak ¢asto nejsou ve $kolach
strukturované a systematicky realizovany, a take témata souvisejici s cili udrzitelného rozvoje OSN
(SDGS) nejsou trvale za¢lenéna do stavajicich uc¢ebnich osnov.

Ucitelé a zaméstnanci Skoly hraji v procesech zmén zasadni roli, a proto jejich vzdélavani ma
strategickou funkci v podpofie transformace. Profesni rozvoj uciteld a dalSich pracovniki ve Skole
Vv oblasti vzdélavani pro udrzitelny rozvoj navic hraje klicovou roli pfi ptiprave studenti na
environmentalni, ekonomickeé a socialni vyzvy, kterym svét Celi.

Tato ptirucka nabizi model skoleni uréeného k profesionalizaci vech aktéri vzdélavani; je tedy
vhodna pro ty, kdo u¢i, podporuji uéeni nebo maji na starost profesni rozvoj zaméstnanctu skol.
Jadrem programu je vyuziti VUR ve Skolnim kurikulu tak, aby byli vyskoleni ,,supervizoii* schopni
nejen transformovat vlastni vyuku, ale také vyznamné podpofit systémové zmény v ramci $koly
jakozto instituce odpoveédné za vzdélavani zaka.

Piedkladany vzdé€lavaci program je modularni. Je je uréen K usmériiovani vnitinich vzdélavacich
procesu (vzdélavani v ramci $koly), coz ma byt podlozeno dikladnym sebehodnocenim a analyzou
vzdé¢lavacich potieb, a dale pak nabidnuto institucim pro pocate¢ni pfipravu ucitel v ramci
relevantnich studijnich program@ nebo v pribéhu jejich dalsiho vzdélavani.


https://metesd.eu/

Néazev projektu ,,ESD SuperVision 4.0“ hovoti za vSe. Pfedlozeny program je uréen ke zvyseni
kvalifikace uéitelt a vychovnych pracovniki v oblasti VUR tak, aby tuto supervizi byli schopni
vykonévat. Samotnéa supervize je proces, pii kterém zkuSena osoba podporuje, radi a doprovazi
jinou osobu nebo skupinu 0sob na jejich vzdélavaci cesté. V ramci Skoleni ma vzninout
strukturovany prostor, ktery uc¢itelim a pracovnikim $kol umozni diskutovat o profesni praxi,
problémech, otadzkach a napadech tykajicich se VUR.

Supervizor pasobi jako zkuSena a kvalifikovana osoba, ktera pomaha uéitelim premyslet o své
praci, ziskavat nové perspektivy, zlepSovat své dovednosti a hledat feSeni profesnich problému.
Smétuje se ke zvySovani kvalifikace a kompetenci uditeld a pracovnika Skoly a napomaha
slad’ovani jejich Skolni praxe a kurikula s VUR.

Supervize také poskytuje piilezitost hovofit o osobnich reakcich, emocich a podminkéach
V pracovnim prostiedi. Je dulezité poznamenat, ze supervize se kazdopadné lisi od terapie nebo
koucovani tim, ze se primarné zamétuje na profesni praxi a rozvoj v ramci organizace, zatimco
terapie a kouCovani se mohou vice zaméfovat na osoby s jejich individualnimi problémy.

V nazvu projektu ,,ESD SuperVision 4.0“ je rovnéz kladen diraz na termin Vision. Rozvijet vizi
v odborné praxi znamena mit jasnou ptredstavu o budoucnosti nebo zasttesujici cil, ktery je sdilen
s ostatnimi, a ktery inspiruje vSechny k zapojeni a spolupraci na jeho dosazeni. To se fidi uréitymi
klicovymi zadsadami:

1. Jasnost: ucitelé by méli mit moznost vytvofit jasnou a ucelenou vizi, ktera je snadno
pochopitelna. Vize by méla obsahovat jak cile, tak nastiovat cestu k jejich dosazeni.

2. Inspirace: skoleni umoziuje tcastnikiim inspirovat a motivovat ostatni sdilenim své vize a
probouzenim nadseni pro ni.

3. Systémové mysleni: prace s vizi zahrnuje mysleni s dlouhodobou perspektivou. Uplatiovanim
systémového mysleni mohou jednotlivci a organizace 1épe porozumét sloZitym problémim,
identifikovat nezamyslené dusledky, predvidat chovani systému a vyvijet u¢innéjsi a udrzitelnéjsi
feseni. Tento pfistup je ve své podstaté holisticky, ptesahuje linearni mysleni a vyzaduje, aby
problémy v rtiznych oblastech, jako je podnikani, zivotni prostiedi, zdravotnictvi a socialni
systémy, byly feseny v jejich komplexite.

4. Inovace: ucitelé a vychovatelé jsou povzbuzovani k hledani novych napadu a feSeni; je
podporovana specificka kultura uc¢eni pro dosazeni vize, kterou si stanovi.

5. Participace: sttedobodem vyuky/uceni je ucast a spoluprace vSech ¢lent $kolni komunity.
Program nabizi metody, které umoziuji zapojit vS§echny aktéry do rozhodovacich procesu a
podporuji tak jejich angazovanost a odpovédnost.

6. Prizpiisobivost: vytvareni vizi ve Skole vyzaduje pruznost a ptizptisobivost, aby bylo mozné
celit novym vyzvam.

Privlastek ,,4.0% ptidany do nazvu projektu ,,ESD SuperVision 4.0° odkazuje na pojem Spole¢nost
4.0, ktery ptedjima budouci fazi vyvoje spole¢nosti charakterizovanou rozsahlym vyuzivanim
technologii a digitalni transformaci. Termin navazuje na koncept Pramyslu 4.0, ktery popisuje
¢tvrtou primyslovou revoluci prostfednictvim integrace digitalnich technologii do vyrobnich
procesti. Spolecnost 4.0 vSak ptesahuje priimyslovou sféru a zahrnuje socidlni, ekologickou,
ekonomickou a kulturni oblast.



Zde je n€kolik klicovych charakteristik, které¢ jsou Casto spojovany se Spolecnosti 4.0:

1. Digitalizace: zakladni aspekt Spole¢nosti 4.0 — dochazi k rozsahlému vyuzivani siti zafizeni, dat
a procest. Ustfedni roli hraji digitalni technologie, jako je internet véci (IoT), umélé inteligence
(Al), Big Data, cloud computing a robotika.

2. Automatizace a uméla inteligence: ve Spolecnosti 4.0 bude mnoho kol automatizovéno a
pievezmou je stroje nebo systémy umél¢ inteligence. To mtize vést ke zvysSeni efektivity a
produktivity, ale ma to také dopad na trh prace a vyzaduje to pfizptisobeni dovednosti a kompetenci
lidi.

3. Vytvareni siti a socialni média: ve Spolecnosti 4.0 hraje stale vétsi roli propojovani lidi
prostiednictvim socialnich médii a dalSich online platforem; komunikace, interakce a spoluprace se
stale vice odehrava digitaln¢ a globalné.

4. Znalostni spole¢nost a celoZivotni u¢eni: ve Spole¢nosti 4.0 ma velky vyznam celozivotni
uceni.

5. UdrZitelnost a ucinné vyuzivani zdroji: Spolecnost 4.0 usiluje o udrZitelny rozvoj, v némz se
technologie vyuzivaji ke snizeni dopadu na zivotni prostiedi a G¢innéj§imu vyuzivani zdrojt.
Kromé¢ udrzitelné vyroby je vSak tieba klast duiraz také na znalosti, dovednosti a postoje pro
odpovédnou spotiebu a udrzitelny zivot.

Proto se v ramci $koleni ,,ESD Supervision 4.0° zaméfujeme na tzv. transformativni vzdelavani. To
znamena, ze vzdélavani nesleduje pouze cil zvySovani znalosti a dovednosti, ale jde o zésadni
kvalitativni zménu v pohledu na svét a na sebe sama. Je tfeba piehodnotit nauc¢ené vzorce mysleni,
citéni a jednani, a zménit zvyklosti, socialni modely a zpisoby hodnocenti, i souvisejici normy a
hodnoty, podle kterych se orientujeme. Jde napiiklad o nas vztah k ostatnim lidem a ke svétu
ptirody; 0 nase chapani vztahti mezi strukturami moci ve spole¢nosti a globalni spravedlnosti; o
nae predstavy o alternativnich zivotnich stylech a o to, jak vnimame sami sebe, kdyz se
angazujeme ve prospéch udrzitelné spolecnosti.

V uzsim smyslu smétuje transformativni vzdélavani k ,,velké transformaci. To je dulezité, protoze
nas to ¢ini citlivéj§imi vici diskurzim moci, nerovnosti a spravedlnosti ve Spolecnosti 4.0.

Strucné feceno, tato ptirucka poskytuje vizi budouciho vzdélavani, které je zaloZeno na
kompetencich, a poskytuje piilezitosti k aktivnimu zapojeni studenttl v prostiedi, které je vSestranné
podporuje. Nasledujici vzdélavaci program je strukturovan tak, aby si ti¢astnici osvojili potfebné
dovednosti a nastroje, které vznikly na zaklad¢ teoretickych poznatki, vyzkumu a osvédcily se

v praxi — a které spadaji do oblasti organiza¢niho rozvoje, didaktiky, VUR, sitovani, fizeni zmén a
systémového poradenstvi.

Ptirucka obsahuje Ctyti kapitoly tykajici se riiznych aspektii profesniho rozvoje uciteld, ktefi se maji
stat supervizory v oblasti VUR:

Kapitola 1 Piedpoklady pro zménu Se zabyva hlavnimi ptedpoklady pro zménu a tim, jak by
mély formovat zménu vzdelavani ucitelti — reorientaci k VUR. Odborna ptiprava ucitelti (pocatecni
vzdélavani a dalsi profesni rozvoj) je strategicky planovana tak, aby byl zajistén transformativni
dopad na cely vzd¢lavaci systém.



Kapitola 2 Vzdélavani pro budoucnost — vzdélavaci program pro supervisory v oblasti
vzdélavani pro udrZitelny rozvoj ilustruje strukturu vzdélavacich modula v programu pro ucitele
tak, jak byly realizovany v rdmci projektu SuVi 4.0; tato struktura vychazela z rdmce kompetenci
stanoveného v projektu (101: Ramec kurikula ve vzd¢lavani pro udrzitelny rozvoj). Vzdélavaci
program je rozdélen do Sesti moduld a pro kazdy modul jsou specifikovany obsah, metody a
vysledky uceni.

Kapitola 3 Hodnotici nastroje na podporu vzdélavani uéitela v oblasti VUR, sebehodnoceni a
celoskolni zména piedstavuje navrh hodnoceni vytvofeného pro vzdélavani supervizort v oblasti
VUR a zaméfeného na zavadéni celoskolniho ptistupu k VUR — tyot néstroje mohou uditelé,
feditelé a administrativni pracovnici §kol vyuzivat také pro ucely sebehodnoceni.

V kapitole 4 Pouceni a doporuceni jsou zduraznény hlavni ziskané poznatky a néktera klicova
doporuceni, ktera vyplynula ze zkusSenosti, jak navrhovat a realizovat efektivni $koleni pro
supervizory v oblasti vzdélavani pro udrzitelny rozvoj.

Ptiruc¢ku dopliuji prilohy, které poskytuji podrobné informace o kompeten¢nich ramcich
vyuzitelnych pedagogy v oblasti VUR, a o nastrojich pilotovanych v rdmci projektu.

1. Pfredpoklady pro zménu

Podle dokumentti UNESCO by vzdélavaci systémy mély pfipravovat lepsi budoucnost pro nasi
spolecnost a v tomto ohledu by se mély transformovat. Kli¢ovymi aktéry této transformace jsou
ucitelé, ktefi na tento kol zatim nejsou ptipraveni. Zda se vzdélavaci procesy a vzdélavaci instituce
jako takové mohou vice orientovat na udrzitelnost, zavisi na znalostech, kompetencich, postojich a
hodnotach pedagogii, ale také na jejich interakci s institucionalnim ramcem a kurikulérni strukturou.
To potvrzuje i v posledni dobé probihajici teoreticka diskuse 0 modelech vzdélavani orientovanych
na vysledky na strané jedné, a o klicovych kompetencich ucitelti na stran¢ druhé. Jak bylo
zdtraznéno v nedavném dokumentu Transforming Teaching, Learning, and Assessment. A Global
Paradigm Shift* ,,Uspéch kurikula zalozeného na kompetencich asteéné zavisi na uznani role
uciteld jako spolutviirct a spoluautort kurikula® (Marope, Griffin, Gallagher, 2017, str. 17).

Z tohoto divodu je tfeba zajistit odbornou piipravu ucitelii (pocatecni a dal§é profesni rozvoj), coz
se stava strategickym cilem — jehoz naplnéni ma dopad na skolsky systém jako celek. Muze totiz
podporovat procesy zmény tim, ze ovliviwuje jak procesy shora dold (top-down: strategie, opatient,
pokyny), tak procesy zdola nahoru (bottom-up: zapojeni $koly a pisobeni uciteli).

Ackoli se tedy obecné uznava, ze pro uspésné prijeti a realizaci VUR je zasadnim ptedpokladem
podpora ucitel (UNESCO 2014), ani dnes nepokrocily snahy o ptiméfenou ptipravu ucitell

k vyuzivani VUR dostate¢né daleko. Je tak potieba dale usilovat 0 pieorientovani ptipravy uditelt
k VUR, a to jak z hlediska obsahu, tak i metod vyuky a uceni.

! Marope, M., Griffin, P., & Gallagher, C. (2017). Transforming Teaching, Learning, and Assessment To support
competence-based curricula. Retrieved from International Bureau of Education website:
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsumm

ary.pdf



http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf
http://www.ibe.unesco.org/sites/default/files/resources/transforming_teaching2c_learning2c_and_assessmentexecsummary.pdf

1.1. Celoskolni pFistup

Prioritni oblasti globalniho akéniho programu (Globdlni akcni program UNESCO pro vzdeélavani
pro udrzitelny rozvoj (2015—2019), UNESCO, 2020) zdtraziuji dtlezitost péti krokt nezbytnych
k za¢lenéni vzdélavani pro udrzitelny rozvoj do kurikula. Jeden z nich, celoskolni ptistup, byl

Vv mnoha mezinarodnich dokumentech uznan jako strategicky nastroj pro za¢lenéni VUR do
struktury skolniho vzdélavani.

Celoskolni pristup? (té celoinstitucionalni: whole-school approach, WSA) vyzaduje nejen
reorientaci obsahu a metod vyuky, ale takeé péci o vnitini prostiedi Skoly (jeho infrastrukturu tak,
aby bylo v souladu s udrzitelnym rozvojem, a dale spolupréaci instituce s aktéry v dané komunit¢.
Evropska hospodaiska komise Organizace spojenych narodi (EHK OSN) podnitila uplatnéni
celoinstitucionalniho pfistupu na zakladé¢ dokumentu Planovani Skoly pro udrzitelny rozvoj
(UNECE, 2014), kde jej nazvala piedpokladem ucinné realizace strategiec EHK OSN pro udrzitelny
rozvoj (UNECE, 2005).

Nedavné dokumenty UNESCO, jako napiiklad Vzdé&lavani pro udrzitelny rozvoj: Plan (UNESCO,
2020), Berlinska deklarace o vzdélavani pro udrzitelny rozvoj (2021) a Vstupni dokument:
celoskolni piistup ve vyuce/uceni pro environmentalni udrzitelnost (EK, 2022) potvrzuji vyznam
celoskolské strategie pro adekvatni uplatnéni VUR:

,, Cilem je zavést kulturu udrZitelnosti v celé Skole a posilit tak piisobeni jednotlivych ucitelii, kteri
JSOU sice iniciatory, avsak casto jen jako ostritvky dobré praxe. Namisto toho celoskolni pristup
prinasi environmentalni udrZitelnost do centra déni ve skole nebo na univerzité a poskytuje prostor
pro udrzitelny zivot.” (EC, 2022: 8). Diky tomut pfistupu je mozno zaclenit otazky udrzitelnosti do
organizace Skoly strukturdln€ a disledné, coz vede k tomu, ze se Zaci ,,uci to, CO Ziji, a Ziji to, CO S

vree

uct .

Celoinstituciondlni piistup tak zahrnuje pfehodnoceni kurikula®, organizace §kolniho Zivota, kultury
Skoly, podporu zapojeni studenti, diraz na vedeni a fizeni, vztahy s komunitou a vytvareni siti.
Timto zpisobem je samotna instituce vnimana komplexné a mliZe piisobit jako vzor pro zdky a
studenty.

Zmény k WSA na trovni Skoly by mély byt provadény systematicky a prakticky, tak, aby se
vytvoftilo (a dlouhodobé udrzelo) prostiedi podporujici transformativni vzdélavani. Za timto ucelem
by ve skolach méli pasobit kvalifikovani ucitelé VUR s roli ,,supervizoria VUR®. Tito odbornici
musi byt schopni iniciovat a podporovat proces zmén pii zavadéni VUR do Skolnich vzdélavacich
programt, a to ve své vlastni skole (interni pisobeni v rdmci skoleni), ale také v jinych Skolach jako
externi supervizofi.

2 Celoskolni pristup zahrnuje feSeni potieb zakti, zaméstnanct a $ir§i komunity, a to nejen co se tyce kurikula, ale
Vv celém skolnim a vzdélavacim prostiedi. Piedpoklada spoleénou ¢innost v ramcei §kolni komunity — jeji spolupraci
s cilem zlepsit uéeni, chovani a wellbeing Zaku, a ptipravit podminky, které je podporuji. Viz
http://www.ibe.unesco.org/en/glossary—curriculum-terminology

3 Viz ESD_SuVi 101: ,,Ramec udebnich osnov pro rozvoj $kolstvi v Evrop&®.


http://www.ibe.unesco.org/en/glossary-curriculum-terminology

Programy odborné pfipravy uciteli zaméfené na vytvoreni ,,8kolnich supervizord VUR® by proto
mély byt strukturovany na zakladé¢ celoinstitucionalniho pfistupu: to je zakladni metodologicky
princip, ktery usmérnil projekt odborné ptipravy uciteld ESD_SuVi a jeho realizaci.

1.2. Kompetence supervizori VUR

Aby mohli pedagogové plnit svou roli ,,supervizori VUR*, méli by byt schopni motivovat,
posilovat a vést zaky k proméné sebe sama i spolecnosti, méli by si osvojit nejen kompetence pro
udrzitelny rozvoj, jak jsou definovany pro zaky v mezinarodnich dokumentech a shrnuty v dalsich
vystupech tohoto projektu (viz ptiloha). Kromé toho si musi osvojit tzv. kompetence ve VUR pro
napliovani kurikula VUR s vyuzitim aktivizujicich pedagogickych postupti; méli by také pusobit
jako facilitatofi u¢eni a zmén, a také zlepSovat prostiedi ve vlastni skole. To vyZzaduje hluboké
Zmeény v fizeni procesii vyuky, uceni a hodnoceni; to jsou zmény, které zaroven vyzaduji silné
odhodlani a schopnost jednat. U¢eni zaloZené na spole¢enskych vyzvach a mistnich souvislostech
navic vyzaduje spolupréci s externimi partnery (napt. akademickymi pracovniky, soukromym
sektorem a obcanskou spolecnosti). V této souvislosti Rieckman a Barth (2022) zdtraznuji, ze
pedagogove jsou ,,mocnymi hybateli zmén, ktefi poskytuji vzdélavaci odezvu potiebnou k dosazeni
udrzitelného rozvoje obecné a cilti udrzitelného rozvoje (SDGs) konkrétné. (UNESCO 2017).

Byla vypracovana fada kompeten¢nich ramct pro pedagogy v oblasti VUR, které jsou v soucasné
dobé k dispozici pro vyuziti ve vzdélavani pedagogi. Mezi hlavni ptiklady patii model CSCT
(Curriculum, Sustainable development, Competences, Teacher training) (Sleurs, 2008), model EHK
OSN (UNECE, 2012), model KOM-BINE (Kompetenzen fir Bildung zur nachhaltigen
Entwicklung; Competences for ESD in Teacher Education) (Rauch a Steiner, 2013) a model RSP
(Rounder Sense of Purpose) (Vare et al., 2019) — podrobné;ji viz piiloha 1.

Srovnani vys$e uvedenych piikladi ndm umoziuje identifikovat 9 kategorii kompetenci, které by
méli vychovatelé a ucitelé rozvijet, aby byli schopni vykonavat roli supervizora VUR a integrovat
VUR do skolni praxe. Podle ¢etnosti, s jakou jsou tyto kompetence zminovany, se jedna o tyto
kategorie:

- oborové a mezioborové kompetence, které spoc¢ivaji ve znalostech témat souvisejicich
s udrzitelnosti, ve schopnosti vyuZzivat znalosti a metody z riznych oborl a spolupracovat
s odborniky z jinych obort;

- kognitivni kompetence (véetné systémového mysleni a pochopeni komplexity, kritického
mysSleni a feSeni problémtl), coz je schopnost zaujimat riizné perspektivy, vyhodnocovat
informace a chépat svét jako propojeny celek;

- interpersonalni kompetence, coz je schopnost motivovat, umoziovat a usnaditovat spole¢né a
participativni vzdélavaci aktivity;

- schopnost piredvidat, coz je schopnost kolektivné analyzovat, vyhodnocovat a vytvaret bohaté
,obrazy* (simulace, prognozy, scénafe a vize) budoucnosti sméfujici k udrzitelnosti, a déle
piedvidat, jak by se mohly ak¢ni plany udrzitelnosti v budoucnu projevit (pokud by byly
realizovany);

- emocdni inteligence, coZ je schopnost sledovat vlastni emoce a pocity, a také emoce druhych,
rozliovat mezi nimi a pomoci téchto informaci regulovat své mysleni a jednani;

- akéni kompetence, coz je schopnost jednat na individualni a kolektivni drovni s cilem utvaiet
udrzitelnou budoucnost, a dale vyzadovat od odpovédnych osob, aby se zmény uskuteénily;

- normativni kompetence, coz je schopnost kolektivné mapovat, specifikovat, uplatiiovat, sladit
a vyjednavat hodnoty, zasady, cile a ukoly udrzitelnosti;



- intrapersonalni kompetence, coz je schopnost vyhnout se osobnim zdravotnim problémum a
vyhoieni pii prosazovani transformace K udrzitelnosti, peCovat 0 sebe a posilovat odolnost
(sebe-uvédomeni a seberegulace); a

- inovacni schopnosti, schopnost experimentovat s novymi zplisoby prace pii feSeni problémii.

Vyse uvedené oblasti profesnich kompetenci jsou v souladu s transformativnim pfistupem ke
vzdé¢lavani, ktery prosazuji nedavné dokumenty UNESCO a pedagogicky zaméiena literatura.
Transformativni vzdélavani zahrnuje vyuku a u€eni s cilem motivovat a podpofit zaky

v informovaném rozhodovani a jednani na individualni, komunitni a globalni Grovni* . Zaroven jsou
tyto profesni kompetence nezbytné pro vyuziti konceptu transformativniho uéeni, které jde nad
ramec ziskavani dovednosti a znalosti, a podporuje studenty v rozvoji kritickych a akcnich
dovednosti ve vztahu k jejich vlastnim Zivotnim kontextim?®.

V této souvislosti je ziejmé, Ze kurikula v oblasti VUR vyZaduji ak¢éné orientovanou transformativni
pedagogiku (Lozano, Berreiro-Gen 2021; Rieckman 2018; UNESCO 2017). Uc¢itelé musi mit
jasnou vizi a byt schopni zajistit, aby se vyuka soustfedila na zaka, zaméfila se na akci a reflexi,

se musi pfesunout od u€eni zaméfeného na obsah/pfedméty smérem k uceni zalozenému na
metodach sledujicich dosaZeni cili vzdélavani.

Skute¢nou piekazkou pro vyuzivani u¢innych pedagogickych ptistupti, které by mohly podpofit
zavadéni kurikula zalozeného na kompetencich v oblasti VUR, jsou vzdélavaci systémy v nékterych
zemich EU, které nedostate¢né podporuji profesionalni rozvoj uditeld.

Proto nabyva na dulezitosti odpovidajici pfiprava uéiteld, aby nejen ,,znali*“ inovativni metody,
které podporuji rozvoj kompetenci pro udrzitelny rozvoj, ale piedevsim aby je dokazali vyuzit

v procesech vyuky a uceni. Praktickd zkuSenost s témito metodami umoziuje ucitelim pochopit
jejich vyznam pii podpoie uceni. Moznost experimentovat S alternativnimi metodami béhem
vzdélavani tak ziskava metakognitivni vyznam: uditel nejenze zna nové piistupy a nové vyukové
techniky (viz kap. 2), ale také chape jejich ucinnost pfi podpote rozvoje kompetenci zaka v oblasti
udrzitelného rozvoje.

V dalsi kapitole je pfedstaven program skoleni ESD_Supervisors. Cilem vzdélavaciho programu je
podpotit ucitele a vychovatele pii vykonu funkce supervizorit VUR, kteti maji podpofit zaky

v zisk&dvani kompetenci pro udrzitelny rozvoj, tak, jak byly popsany v ramci kurikula ESD_SuVi
(101).

2. Vzdélavani pro budoucnost — vzdélavaci program pro
supervizory v oblasti vzdélavani pro udrzitelny rozvoj

Ze srovnani riznych modelt kompetenci byly popsana rozliSeny tfi typy kompetenci (kognitivni,
socialné—emocni a ¢innostni kompetence), které se nasledné vztahuji ke ¢tyfem dimenzim uceni

4 https://www.unesco.org/en/articles/five—questions—transformative—education

5 https://www.switch—asia.eu/site/assets/files/3599/bhutan_recommendations.pdf
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(uceni se ucit; uceni se Zit spole¢n¢; uceni se byt a uceni se délat). Tyto poznatky byly vyuZzity
V nize popsaném modelu, na némz je zaloZzena koncepce vzdélavani ESD-SuperVision 4.0,

Ke kazdé z téchto kompetenci byly piitazeny tii kli¢ové schopnosti, které by mély byt a mohou byt
procvicovany v jednotlivych vzdélavacich modulech (viz tabulka 1 v tomto dokumentu a ramec

kurikula ESD-SuVi-I01).

Rozmér uceni

Kli¢ové schopnosti

Kognitivni

(Uit se ucit)

Systémové mysleni
Kritické mysleni

Inovativni rozhodovani

Osobni (socialné—emocionalni)

(Uc¢ime se Zit spolecn¢)

Osobni (socialné—emocionalni)

(Ucit se byt)

Komunikace
Spoluprace

Solidarita

Reflexivita
Hodnotova orientace

Odpovédnost

Chovani

(Naucit se délat)

Zkoumani alternativnich budoucnosti
Pfijimani inovativnich rozhodnuti

Pfijimani transformativnich opatieni

Tabulka 1: Struktura kompetenci ESD SuperVision 4.0

Jednotlivé klicové kompetence musi byt specifikovany ve vztahu k obsahu. V koncepci skoleni
ESD SuperVision 4.0 je 12 klicovych kompetenci obecné chapano takto:

Kognitivni rozmér:




Kritické mySleni znamena schopnost zpochybiovat a hodnotit myslenky, feSeni, normy a postupy.
Utastnici $koleni by méli navic umét identifikovat silné a slabé stranky evidence, argumentt,
tvrzeni a presvédceni. Mohou se zamyslet nad vlastnimi hodnotami, vnimanim a jednanim a
zaujmout stanovisko v diskurzu udrzitelnosti podle kontextu.

Systémové mySleni znamena rozpoznat a pochopit vztahy a jejich vzajemnou zavislost. Ugastnici
mohou analyzovat slozité systémy, zkoumat, jak jsou systémy zakotveny v riznych
oborech/oblastech lidské ¢innosti a v riiznych méfitcich. To podporuje schopnost vyporadat se

S nejistotou.

Kreativni myS$leni znamena ptistupovat k problému nebo vyzvé z nové perspektivy, z jiného thlu
pohledu nebo s netypickym myslenim (,,think outside the box*).

Osobni rozmér:

Komunikace jako klicova kompetence znamena schopnost komunikovat s respektem a
konstruktivné v riiznych prostiedich (véetnd multikulturnich). Ugastnici vyuZivaji rizna média a
technologie i nastroje pro sitovani. Jsou schopni vyjadfovat a chapat riizné nazory, jsou tolerantni a
pripraveni piekonavat predsudky i délat kompromisy.

Spolupréce jako klicova kompetence znamena schopnost identifikovat ¢leny tymu, aktéry a jejich
zajmy. Ugastnici jsou motivovani k participativnimu rozhodovani a podporuije se jejich odhodléani
k realizaci vizi/plant. Efektivné pracuji v riznorodych tymech, umi si rozdélit odpovédnost a
vedeni; uplatiuji vyjednavani a dosahuji konsensu pti feSeni konflikta.

Solidarita jako kli¢ova kompetence znamena schopnost chapat a respektovat riizné hodnoty,
potieby a perspektivy jednotlivct a skupin. Ucastnici mohou diskutovat a zkoumat rovnost a
spravedlnost pii feSeni dilemat a konfliktd.

Reflexivita jako kli¢ova kompetence znamena schopnost reflektovat vlastni roli v mistni komunité
a (globalni) spole¢nosti. Ucastnici se dokazi s empatii vyporadat se svymi pocity a touhami.

Hodnotova orientace jako klicova kompetence znamena schopnost identifikovat a ujasnit si
hodnoty, pochopit a reflektovat normy a hodnoty, které jsou zakladem vlastniho jednéni. Ucastnici

dokazi diskutovat o hodnotach, zasadach, cilech a zamérech udrzitelného rozvoje a také ¢init
vhodna rozhodnuti, vytvaret si vlastni isudky a jednat v souladu s témito usudky.

Odpovédnost jako klicova kompetence znamena schopnost prosazovat a podporovat lidské prava,
socialni a kulturni rozmanitost a pfevzit odpovédnost za Zivotni prostiedi. Ucastnici dokazi
vyhodnotit disledky vlastniho jednani a kolektivnich akci. Umi se vyporadat s prekazkami a
zmé&nami, jSOu schopni se aktivné podilet na ob¢anském a spolecenském zivote.

Rozmér chovanti:

Zkoumani alternativnich budoucnosti znamena schopnost pochopit a posoudit vice budoucnosti
(budoucnost mozna, pravdépodobnd a zadouci) a vytvorit si vlastni vize budoucnosti.

P¥ijimani inovativnich rozhodnuti znamena schopnost vyhledavat nové informace, navrhovat a
vyhodnocovat védecka Setfeni sledujici parametry slozitych systému. Ucastnici mohou rozvijet
nové znalosti, poznatky, napady, techniky, strategie a feSeni a aplikovat je v redlnych situacich.
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Jsou schopni €init informované rozhodnuti na zakladé tidaju a dikazi, védeckych argumentti a
ujasnénych hodnot.

Implementace transformativnich opatieni znamena uplatiovat rizné ptistupy ke komplexnim
problémiim udrzitelnosti a vyvijet Zivotaschopné, inkluzivni a spravedlivé moznosti feseni, které
podporuji udrzitelny rozvoj. Uéastnici mohou spolené planovat, mobilizovat zdroje (lidi i véci) a
piijimat inovativni opatfeni, kterd podporuji udrzitelnost na mistni nebo regionalni urovni.

Vyuka klicovych kompetenci v popsaném rozsahu a hloubce se zda byt v kontextu pokroc¢ilého
vzdélavaciho programu piehnana. Pfedpokladame vsak, ze GiCastnici Skoleni ESD SuperVision 4.0
jiz mnohé z téchto schopnosti maji, takze schopnosti souvisejici s udrzitelnym rozvojem je tfeba
pouze prohloubit a doplnit. Zde je dulezité, aby poskytovatelé Skoleni ptizpisobili nize popsané
moduly vychozi situaci ucastnikd.

Koncept Skoleni ESD SuperVision 4.0 je zaloZen na Sesti modulech, jejichZ obsah lze oducit béhem
pul dne (4—6 hodin). Obsah vSak muze byt zpracovan i diferencovangji a rozséhleji v ramci jedno-
az dvoudennich seminait.

Modul 1 VUR - Zaklady — u¢eni pro transformaci
Modul 2 Systémové mysleni — uéeni pro budoucnost
Modul 3 VUR — Kurikulum — uéeni a vyuka

Modul 4 VUR — Kurikulum — celoskolni pfistup
Modul 5 VUR — Kurikulum — U¢eni a hodnoceni
Modul 6 Sitovani §kol v oblasti VUR
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Modul 1

VUR - ZAKLADY
Vysledky uceni
Na konci modulu 1 Géastnici

e ziskaji zakladni znalosti o udrzitelnosti, véetné globalnich vyzev, cilti udrzitelného rozvoje a
souvislosti mezi individudlnimi ¢iny a globalnimi dopady.

e budou védeét, jak zaclenit udrzitelnost do skol prostfednictvim vzdélavani a informovanosti o
udrzitelnosti, zaclenénim udrzitelnosti do kurikula a/nebo $kolni kultury.

Na konci modulu 2 u¢astnici:

e popisuji aktéry, ptistupy, koncepty a strategie vzdélavani pro udrzitelnost.

e analyzuji vyzvy a osvédcené postupy v oblasti environmentalni, socialni, kulturni, politické a
ekonomické udrzitelnosti v globalnim kontextu.

e analyzuji a pfemysleji o riiznych rozmérech udrzitelnosti ve svém vlastnim a profesnim
prostiedi.

Doba trvani
3-4 hodiny
Obsah

Jako Uvod do tématu VUR je stru¢né ptedstavena Agenda 2030 se svymi 17 cili udrzitelného
rozvoje.

Kromé environmentalnich a klimatickych otazek se tento modul zabyva také tématy globalniho
vzdélavani, jako je spravedlivy obchod, environmentalni vzdélavani, mezikulturni kompetence a
empatie. V zavislosti na cilové skupiné vzdélavani v oblasti VUR (podle potieb ucastnikl
predskolniho, v§eobecného, odborného, vysokoskolského vzdélavani nebo vzdélavani dospélych)
1ze nékterd vybrana témata OSP prohloubit.

Na zacatku se s ucastniky zalozi spole¢né chapani pojmi ,,vzdélavani pro udrzitelny rozvoj“ a
,udrZitelnost®, a to tak, ze se od ucastnikti shromazdi prekoncepty, které vychazeji z jejich znalosti,
hodnot a zkusenosti. Tyto definice jsou nasledné porovnavany s vybranymi definicemi z globalné
ptijatého diskurzu.

1. Uvod do udrzitelnosti

e Definice a vyznam udrZitelnosti.

e Globalni vyzvy a cile udrzitelného rozvoje (SDGs) a Plan rozvoje vzdélavani pro udrzitelny
rozvoj do roku 2030 UNESCO
e Rozméry udrzitelného rozvoje (ekologické, socidlni, ekonomickeé, kulturni a politickeé).

2. dovednosti v oblasti udrzitelnosti v kazdodennim Zivoté
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e Udrzitelna spotieba a zivotni styl

e Uginné vyuzivani zdroji a energie

e Piedchazeni vzniku odpadu a recyklace
e Udrzitelnd mobilita a doprava

3. Udrzitelnost ve vzdélavani

Udrzitelné vzdélavani a osvéta
Integrace udrzitelnosti do kurikula a kazdodenniho zivota skoly.

4. Udrzitelnost v komunitach a mistnim kontextu

Skolni a komunitni projekty a iniciativy
Utast a spoluprace $koly a komunity

5. Udrzitelnost v politice a spolecnosti

Dejte studentlim hlas — obhajoba a politickd angazovanost pro udrzitelnost.
Komunikace a kampan¢ zaméiené na udrzitelnost
Spolupréce se zdjmovymi skupinami a zacastnénymi stranami

Osvédcené metody:

Odborné prednasky a prezentace na riizna témata udrzitelnosti

Skupinova préce a diskuse s cilem spole¢né vypracovat ptistupy k fesenim.
Ptipadové studie a praktické ptiklady z riiznych oblasti udrzitelnosti
Interaktivni cviceni a simulace k posileni porozuméni a akénich dovednosti.
Reflexe a vymeéna zkusenosti k prohloubeni ziskanych poznatkd.

Metoda 1 Uvod do tématu Vzdélavani pro udrzitelny rozvoj

Metoda 2 Globalni perspektiva: Proc€ je to dalezité?

Metoda 3 Vytvoteni referencnich bod pro vlastni (profesni) kazdodenni Zivot.
Metoda 4 Jak miize udrzitelnost vypadat v (profesnim) kazdodennim zivoté.
Metoda 5 Spravna praxe VUR — Gallery Walk

Alternativni metody

Metoda: World-Café

Metoda: Prochazka a rozhovor
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Modul 2

Systémové mySleni a budouci vzdélavani

Vysledky uceni

Na konci modulu 2 budou ucastnici schopni:

rozvijet porozumeéni slozitym systémim: cilem semindie je poskytnout ti¢astnikiim zakladni
znalosti o tom, co jsou to komplexni systémy a jak funguji. Pomtze jim to rozpoznat a pochopit
interakce, vzajemné zavislosti a zpétné vazby v téchto systémech.

podporovat mysleni v souvislostech: Seminar je koncipovan tak, aby ucastnici dokazali
ptekonat linearni mysleni a rozpoznali vzajemné vztahy a interakce mezi riznymi prvky
systému. Cilem je podpofit holistické mySleni a povzbudit Gi€astniky, aby se na problémy a
situace divali z celostni perspektivy.

analyzovat a tesit slozité problémy: Cilem seminare je poskytnout i¢astnikiim nastroje a metody
systémového mysleni pro analyzu slozitych problémi a vyvoj inovativnich feseni. M¢li by byt
schopni identifikovat pficinné vztahy a zpétné vazby v systému a zaméfit se tak na klicové
prvky.

umoznit pouziti v praxi: Seminaf poskytne ucastnikim konkrétni nastroje, metody a postupy
systémového mysleni uplatnitelné ve skolach. Cilem je poskytnout uciteliim néstroje, které jsou
potiebné k feSeni slozitych problémd, rozhodovani a efektivnimu zavadéni zmén ve své Skole
nebo tide.

Doba trvani

3-6 hodin

Obsah

Seminaf nabizi kombinaci teoretickych znalosti a praktickych cviceni, aby si G€astnici osvojili
systémové mysleni. Interaktivni pojeti seminafe dava tcastnikiim piileZitost pfispét vliastnimi
znalostmi a zkuSenostmi a ucit se jeden od druhého.

1 Uvod do systémového mygleni

N

w

Co je to systémoveé mysleni?
Proc¢ je systémové mysleni ve slozitém svété dilezité?
Priklady uplatnéni systémového mysleni ve Skolach.

. Zékladni principy systémového mysleni

Vzajemna propojenost: vyznam vzajemnych zavislosti a interakci v systémech.
Zpétnovazebne smycky: kKladné a zaporné zpétné vazby a jejich dasledky.
Emergence: jak vznikaji emergentni vlastnosti ve sloZitych systémech.

. Systémové mysleni

Definovani hranic systému a vizualizace systémt.
Analyza pfi€in a néasledkt a diagramy pticinnych smycek.
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Identifikace zpétnovazebnych smycéek a bodu zvratu.
4. Dynamika v systémech

e Porozuméni zménam v systému a schopnost je predvidat.
e Identifikace zpozdéni a smycek zpétné vazby.
e Reseni neocekavanych dasledkt a nelinedrniho chovani.

5. Implementace systémového mysleni

Zaclenéni systémového mysleni do Skolniho provozu.
Zdroje a nastroje pro dalsi uceni a pouZziti.

Osvédcené metody

1. Diagramy pri¢in a nasledkd: Diagramy pficin a nasledkt, znamé také jako Ishikawovy diagramy
nebo ,,diagramy rybi kosti*, pomahaji identifikovat hlavni pti¢iny uré¢itého problému nebo situace.
Vizualizuji rizné pticiny a ukazuji vztahy mezi nimi.

2. Analyza scénafi: Analyza scénaiti zahrnuje vypracovani riiznych scénait budouciho vyvoje
s cilem prozkoumat mozny vyvoj a dopady na systém. Pomaha vyhodnotit ptilezitosti, rizika a
zpusoby jednani v riiznych prosttedich a podporuje strategické rozhodovani.

3. Analyza zainteresovanych stran: Cilem analyzy zainteresovanych stran je identifikovat rizné
zajmové skupiny nebo subjekty, které jsou systémem ovlivnény. Analyzou z4jmi, potieb a vztahli
zucastnénych stran lze 1épe porozumét systému a potencialnim konfliktim nebo synergiim.

Alternativni metody

Seminaf mize byt také zaloZzen na koncepci Petera Sengeho (Peter Senge (1990) The Fifth
Discipline: Senge (1994) The Fifth Discipline Fieldbook; Senge (1999) The Dance of Change) a
zahrnovat nésledujici metody:

1. Pfi¢inné smyc¢kové diagramy (Causal Loop Diagrams, CLD): tyto diagramy jsou vizualnim
znazornénim zpétnovazebnich smycek v systému. Pomahaji pochopit interakce a zpétnovazebni
plsobeni mezi riznymi prvky systému. CLD zobrazuji vazby mezi pfi¢inou a nasledkem a
umoznuji analyzu dynamickych zmén v systému.

2. Archetypy systému: systémové archetypy jsou opakujici se vzorce chovani v systémech.
Poméhaji identifikovat a pochopit typické chovani a struktury ve slozitych systémech. Identifikaci
systémovych archetypt lze identifikovat potencidlni problémy a mozna feSeni.

3. Systemova dynamika: metoda systémové dynamiky vyuziva pocitacové modely k simulaci
chovani slozZitych systémil v ¢ase. Tyto modely zachycuji dynamiku a interakce uvniti systému a
umoziuji testovat rizné scénare a jejich ucinky.

4. U-metoda zalozena na U—teorii Otto Scharmera

Nésledujici moduly 3-5 odkazuji na ramec kurikula vytvofeny v projektu ERASMUS+ ,,ESD
Supervision 4.0%, jak je znazornéno v 101.
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Modul 3

Vytvareni kurikula a rozvoj kompetenci v oblasti VUR
Vysledky uceni
Na konci modulu 3 Gcastnici prohloubi znalosti a zaméii se na nasledujici dovednosti:

1. Odborné znalosti v daném oboru: pro vytvoreni kvalitniho u¢ebniho planu je dilezité mit dobré
odborné znalosti v danych pfedmétech. To zahrnuje diikkladnou znalost obsahu predmétu,
soucasného vyvoje a didaktickych piistupi.

2. Pedagogické kompetence: Skola a tvorba kurikula vyzaduji znalosti a dovednosti v oblasti
pedagogiky. To zahrnuje porozuméni teoriim uc¢eni, metodam vyuky a uceni, individudlnim
vzdélavacim potfebam a metodam hodnoceni.

Doba trvani
3-6 hodin
Obsah

Cilem tohoto modulu je porozumét problematice VUR pfi tvorbé uc¢ebnich plant, prozkoumat
ptiklady VUR v praxi z riiznych evropskych zemi, prozkoumat moznosti za¢lenéni VUR tak, aby
bylo specifické pro jednotlivé skoly, a dale zjistit, jak propojit riizné oblasti vyuky pomoci témat
VUR.

Seminar o tvorbé uéebnich plant se zaméfuje na pedagogické postupy souvisejici s VUR (uceni se
V realném svété, problémove orientované uceni atd.) a jeho cilem je poskytnout ucastnikiim
potiebné znalosti, dovednosti a nastroje pro tvorbu soucasnych a na budoucnost zaméfenych
ucebnich plant zalozenych na VUR. Zkoumaji se inovativni didaktické metody a ptistupy, diky

v

nimz je proces uceni efektivnéjsi, interaktivnéjsi a vice motivujici.

e Uvod do didaktickych piistupti VUR

e Definice a vyznam didaktiky VUR

e Soucasné trendy a vyvoj ve vzdélavani obecné

e Role ucitele jako aktivizatora a facilitatora uceni (Hattie (2012)).
1. Vytvateni kurikula zaméfeného na kompetence

Zaklady vzdélavani zaméteného na kompetence
Identifikace kli¢ovych kompetenci pro udrzitelny rozvoj
Zaclenéni kompetenci do kurikula

2. Aktivni a samostatné uéeni

Metody akcniho a zazitkového uceni
Podpora sebereflexe a dovednosti fesit problémy.

w

. Digitalizace ve tiidé
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Vyuziti digitalnich médii a nastroji v kurikulu
Integrace e—learningu, online zdroju a virtualnich vyukovych prostiedi
Podpora medialnich kompetenci a kritického vyuzivani digitdlniho obsahu

4. Kooperativni u¢eni a tymova prace

Metody skupinové prace a spoluprace ve tiide
Ptiprava pracovniho prostiedi pro skupinové aktivity
Spolupréce s externimi a mistnimi aktéry, partnery a odborniky

o1

. Individualizace a diferenciace ve tfidé

Zohlednéni riznych vzdélavacich potieb a styla
Ptizptsobeni kurikula rozmanitosti zakt
Pouzivani diferencovanych tikolt a podplrnych opatieni

Osvédcené metody

e Odborné prednasky a prezentace o didaktickych ptistupech souvisejicich s VUR.

e Skupinova prace a diskuse pro spole¢né vytvaieni kurikularnich koncepci.

e Prakticka cviceni a pripadové studie tykajici se aplikace metod souvisejicich s VUR.
e Prezentace a vymeéna osvédcenych postupt z praxe.

Reflexe a zpétnd vazba pro osobni a profesni rozvo;j.
Alternativni metody

e Planovani a reflexe vyucovacich jednotek (lekci) zalozenych na konkrétnim didaktickém
konceptu souvisejicim s VUR.

Modul 4

Vytvareni kurikula a celoSkolni pristup (WSA)
Vysledky uceni
Na konci modulu 3 ucastnici prohloubi nasledujici dovednosti:

1. Analytické dovednosti: pecliva analyza je nutnd pro zjisténi potieb zakl/studentt a odpovidajici
ptizptsobeni kurikula. Analytické dovednosti pomahaji shromazd’ovat relevantni udaje,
interpretovat je a €init na jejich zakladé rozhodnuti.

2. Kreativita a inovacni dovednosti: tvorba kurikula a utvafeni skolniho prostredi vyzaduji kreativni
a inovativni pfistupy, aby bylo mozné vyhovét ménicim se pozadavklim a potfebam zakd.
Schopnost generovat nové napady, kombinovat rizné metody a rozvijet nové pfistupy je nezbytna.

3. Komunika¢ni dovednosti a spoluprace: spoluprace s riznymi aktery, jako jsou ucitelé, zaci,
rodice a vedeni $koly, je nezbytnou soucasti rozvoje Skoly a tvorby kurikula. Dobré komunikaéni
dovednosti a spoluprace jsou nezbytné pro sdileni informaci, ziskavani zpétné vazby a dosahovani
spolecnych cilti.
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4. Reflektivni dovednosti: schopnost sebereflexe a neustalého zlepSovani je dulezita pti
piizptsobovani kurikula potfebam studentd. Je dulezité vyhodnocovat tispé$nost a efektivitu
kurikula a na zaklad¢ tohoto vyhodnoceni provadét Gpravy.

5. Znalost pravnich a politickych ramcu: skolni a kurikularni rozvoj musi byt v souladu s pravnim a
politickym ramcem vzdé¢lavaciho systému a mistnimi podminkami.

Tyto dovednosti jsou nezbytné pro vytvoieni efektivniho u¢ebniho planu, ktery odpovida potiebam
zaku. Je dulezité si uvédomit, Ze rozvoj Skoly a kurikula je nepfetrzity proces, ktery vyzaduje
neustalé vzdélavani a rozvoj.

Doba trvani

3-6 hodin

Obsah

Cilem modulu Rozvoj skoly a kurikula v oblasti VUR je poskytnout G¢astnikiim potiebné znalosti,
dovednosti a nastroje k vytvoteni efektivni a perspektivni koncepce celé Skoly. Je navrzen tak, aby
Skolam pomohl formulovat jasnou vizi a strategické cile svého vzdélavani, a ukotvit je ve skolnim
vzdélavacim programu pro VUR. Ten je zalozen na celoskolnim pfistupu.

1. Uvod do tvorby kurikula

Definice a vyznam Skolniho vzdé€lavaciho programu
Zaklady celoskolniho pfistupu (proces strategického planovani)

2. Analyza soucasné situace

Inventarizace Skoly: silné a slabé stranky, ptilezitosti a vyzvy.
Zapojeni piislusnych aktéri (uciteli, studentd, rodic¢t, administrativy) do procesu analyzy.
Metody a nastroje sbéru dat.

3. Vypracovani vize a cili

Uréeni zakladnich hodnot skoly a filozofie vzdélavani.
Vytvoieni spole¢né vize pro VUR.
Formulace jasnych, méfitelnych a dosaZitelnych cilli a tkold.

N

. Strategie a ak¢éni planovani

Urcendi strategickych priorit a oblasti ¢innosti.
Vypracovani konkrétnich strategii a opatieni k realizaci cila.
Integrace inovativnich piistupti, technologii a metod.

5. Provadéni a monitorovani (podrobné¢ popsano v modulu 5)

Planovani a fizeni zdrojt.
Definice odpovédnosti a ukold.
Realizace Skolniho programu v kazdodennim zivoté Skoly.
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Sledovéani a hodnoceni pokroku.

6. Komunikace a ucast

Komunikaéni strategie pro informovani a zapojeni vSech aktéra.
Vytvafeni oteviené a participativni kultury.
Zapojeni studentt, rodi¢i a komunity do procesu rozvoje.

7. Udrzitelnost a dalsi rozvoj

Zaclenéni kurikula v oblasti VUR do plan ¢i strategii dlouhodobého rozvoje skoly.
Vytvoreni mechanismi pro udrzitelnost a dalsi rozvoj.

Osvédcené metody

e Prezentace a pfednésky k predévani teoretickych znalosti.

¢ Brainstorming a diskuse, které umoziuji spolecné vytvaret napady.
e Praktickd cviceni k vytvateni vizi, cili a strategii.

e Reflexe a zpétna vazba pro neustalé zlepSovani.

Alternativni metody

e Priipadové studie a reflexe osvédc¢enych postupti (projekty a piiklady dobré praxe).

Modul 5

Tvorba ucebnich planu v oblasti VUR — Kkriticka reflexe a hodnoceni $kolnich programi,
ucebnich plani a kurikula v oblasti VUR.

Vysledky uceni
Na konci modulu 3 budou tcastnici schopni:

e Analyzovat progresivni pfistup k tvorb€ u€ebnich plant v souvislosti s cili udrZitelného rozvoje.
e Porovnat tento pfistup s vlastnimi zkuSenostmi s vyukou a u¢ebnimi plany.
e Promyslet a posoudit tento pfistup jako podnét k navrhovani potencidlnich vlastnich projekta.

Doba trvani
3-6 hodin
Obsah

Cilem modulu je pfedstavit koncepce hodnoceni a dalsiho rozvoje kurikula v oblasti VUR.
Poskytuje néstroje formativniho a sumativniho hodnoceni obsahu a metod tvorby kurikula. Mél by
ukazat, jak vytvoftit kulturu zp€tné vazby a umoznit neustalé zlepSovani. Modul rozpracovava, jak
se Skoly mohou pfizpisobit aktualnimu vyvoji, vyzvadm a potfebam zaméstnanci, zakd, rodict a
komunity.
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Modul je zaloZen na konceptu , kritickych pratel“. Metoda kritickych pratel je metoda zpétné vazby
zaloZena na spolupraci, ktera se ¢asto pouziva ve vzdélavacim kontextu, zejména Vv rdmci procesti
rozvoje skoly a tfidy. Nabizi ucastnikiim moznost ziskat konstruktivni zpétnou vazbu a novy pohled
na svou praci od kolegti z jinych skol.

Modul se sklada ze dvou ¢asti, prezentace Skolniho programu a workshopu. Hlavnim cilem
prezentace je zaclenit vyuku zaméfenou na VUR do obecného piistupu k rozvoji Skoly. BEéhem
workshopu ucitelé a studenti Skoly vysvétluji a diskutuji s ucastniky o vzorovych ucebnich planech,
kurikulu a metodach.

Prezentace:

e Zakladni myslenky didaktiky a pedagogické cile Skolniho programu
e Vysvétleni a piiklady téchto zakladnich myslenek
e Vysvétleni a ptiklady cili rozvoje Skoly a u€ebnich plant

Workshop: Skupiny se sestavuji podle poétu uéastniki. Ugastnici si mohou vybrat téma workshopu,
kterého se chtéji zacastnit. V kazdém workshopu jeden ucitel a nékolik studenti popisuje cile a
obsah. Studenti jsou velmi dileziti, protoze poskytuji dojmy z perspektivy prvni osoby.

Osvédcené metody:
Metoda: Konference kritickych ptatel

Kfritické hodnoceni progresivnich $kolnich programt, osnov a uc¢ebnich plant, které napliuji cile
udrzitelného rozvoje.

Cil
e Pro reflexi a zménu vétSinou subjektivnich postoji je dillezité poznat a posoudit nové piistupy,
aby bylo mozné reflektovat vlastni rutinni vyuku.

Potfebny cas
90 minut
Materialy

e Studenti (nepovazuji se za material!) — poskytuji zkuSenost z perspektivy z prvni osoby
e Zkracena verze kurikula nebo u¢ebniho planu

Proces

o Kratka prezentace zdkladnich myslenek
e Diskuse mezi Gcastniky, studenty a ucitelem

Alternativni metody:
Metoda: Navstéva kritickych pratel

Pfi navstéve progresivnich kol, které zavedly VUR jako celoskolni pfistup do programu, kurikula a
ucebnich plant.



Cil

Cile tohoto piistupu ptesahuji cil metody 1 ,,Konference kritickych piatel, protoZe ti¢astnici maji
moznost ziskat pfimy a 0osobni dojem z nového pfistupu k vyuce. Maji také rizné moznosti, jak
hovoftit s uciteli a zaky.

Potiebny cas
1-2 dny
Proces

o Kiratka prezentace Skoly
e Navstéva vyukovych lekei

Postiehy kritickych pratel
e Reflexe s uditeli a studenty
Proces metody kritickych pratel obecné:

e Stanoveni cilt: Gi€astnici spole¢né ur¢i cile a zaméteni zpétné vazby. To mtize zahrnovat
napiiklad pfezkoumani a zdokonaleni vyukovych materialti, pedagogickych ptistupti nebo
projekta.

e Vytvoieni skupin pro zpétnou vazbu: ucastnici jsou rozdéleni do malych skupin, ve kterych
obdrzi a poskytnou zpétnou vazbu.

e Prezentace prace: kazdy ucastnik predstavi svou praci, at’ uz se jedna o koncepci vyuky, napad
na projekt nebo jiny vyukovy material. To zahrnuje prezentaci cilti, zakladnich informaci a
konkrétnich otazek nebo problému.

e Zpétnd vazba: Clenové skupiny poskytnou zpétnou vazbu k prezentované praci. piitom se fidi
dohodnutymi pravidly zpétné vazby, ktera podporuji konstruktivni a respektujici vyménu
nazord. Zpétna vazba mize byt Gstni nebo pisemna.

e Reflexe a diskuse: reflexe a diskuse umoznuji zohlednit rizné perspektivy a generovat nové
napady.

e Zav¢r a shrnuti: Na konci procesu zpétné vazby kazdy ucastnik shrne hlavni zjisténi a
doporuceni. To umoznuje jasnou zpétnou vazbu a podporuje reflexi vlastniho procesu rozvoje.

Vyhody metody kritickych ptatel:

e Konstruktivni zpétna vazba: metoda umoziuje ucastnikiim ziskat kvalifikovanou a
konstruktivni zpétnou vazbu, aby mohli zlepsit svou praci a osvojit si nove perspektivy.

e Rizné perspektivy: diky praci s lidmi z rliznych prostedi a s riznymi zkuSenostmi ziskavaji
ucastnici rizné pohledy a napady.

e Spolecné uceni: metoda podporuje sdilené uceni a sdileni osvédcenych postupli mezi ucastniky.

e Podplrné prostfedi: metoda Critical Friends vytvaii podpirné a respektujici prostredi, ve kterém
mohou Ucastnici oteviené prezentovat svou praci a ziskat zpétnou vazbu.

e Reflexe a rozvoj: metoda podporuje reflexi vlastni prace, podporuje dalsi rozvoj dovednosti a
umoznuje identifikovat ptileZitosti ke zlepSeni.
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Modul 6

Sit'ovani $kol v oblasti VUR — nastroj pro rozvoj kvality §kol
Vysledky uceni
Na konci modulu 6 budou ucastnici schopni:

e Chapat skolni sité jako socialni site.

e Vysvétlit fungovani siti z hlediska organizac¢ni teorie.

e Stanovit kritéria kvality a funk¢nosti siti.

e Analyzovat a vyhodnocovat sité.

e Zvazit specifické charakteristiky siti skol.

e Zalozit v regionu sit’ $kol pro rozvoj vzdélavani v oblasti VUR.

Doba trvani
3-6 hodin
Obsah

Na pocatku vytvafeni siti je mySlenka nebo problém, ktery nékoho zaujme. Poté se vyhledaji
podobné smyslejici lidé a usporada se setkani. Aktéfi jsou na sobé nezavisli, ale jejich interakce
jsou vzajemné zavislé a zohlediuji zajmy a moznosti partnert, kterym tyto interakce umoziuji
doséhnout urcitého spolecného cile nebo uskutecnit inovativni projekt, ktery by sami se svymi
omezenymi zdroji nebyli schopni realizovat. Jakkoli to zni jednoduse, pro rozvoj siti je to
vyznamné.

,,Sité tak plni dveé funkce, které Zadna jind forma koordinace ¢innosti v této podobé nemiize
poskytnout:

e SniZuji nejistotu ohledné chovani ostatnich aktérti, napt. konkurentt, partnert atd. (strategicka
funkce).
e Umoznuji zlepSeni vysledku, a to zvysenim vlastniho vykonu (instrumentalni funkce).*

Na tomto pozadi jsou vytyCeny teoretické zaklady siti jako formy organizace. Na praktickych
ptikladech jsou ilustrovany interni sité ve skole, sité $kol a regionalni sité, v nichZ spolupracuji
formalni i neformalni vzdélavaci instituce i regionalni aktéfi.

Na zakladé péti kritérii jsou vysvétleny pozadavky na navrhovani a provoz siti: Sité vyzaduji:

e préci na vztazich;

e jasne a zavazné pracovni struktury;
e mista pro spole¢né vzdélavani;

e externi podporu;

e hodnoceni a sebereflexi.

Pro pochopeni a zlepSeni siti se zavadi formalni analyza siti. Formalni analyza siti je empiricky
nastroj, ktery je pro tento seminar zjednoduSené zaveden za t¢elem hodnoceni $kolnich siti.
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Na zavér je uvedeno Sest faktorti uspéchu, které shrnuji obsah seminére.

. spolecné porozumeni a spolecné cile
. motivace

. sprava sité

. spolupréce

. funk¢énost

. udrzitelnost

AN DN D WN —

V praktickych cvicenich (sociometrie) se prohlubuje porozuméni sitim a propojuje se s konceptem
VUR.

Osvédcené metody

e Formalni analyza sité
e Sociometrie

3. Hodnotici nastroje na podporu Skoleni ucitelii v oblasti
VUR, sebehodnoceni a zmény Vv celoskolnim piistupu

Rozvoj kompetenci v oblasti VUR ve $kolach znamena podporu inovaci jako dulezitého a
ambicidzniho cile: vyzaduje, aby zapojeni ucitelé a administrativni pracovnici ,,véd¢li, jak*
nastartovat zasadni transformativni procesy ve skole.

Cilem modelu pro pokro¢ilé vzdélavani uciteld, ktery je popsan v kapitole 2, je podpofit rozvoj
tohoto ,.know—how* u uditeli a administrativnich pracovnikd, aby byli schopni plnit svou roli
supervizora v oblasti VUR.

V této kapitole je znazornén hodnotici rdmec, ktery miiZze podpofit zavadéni celoskolniho ptistupu
k VUR a ktery mohou ucitelé a administrativni pracovnici $kol pouzivat jako nastroj
sebehodnoceni. Cilem tohoto R&mce je umoznit hodnoceni vzdélavaciho programu pro
celoinstituconalni piistup v oblasti VUR, a to nejen za Gi¢elem posouzeni jeho G¢innosti, ale také

s cilem podpotit profesni rozvoj ucitelti a umoznit procesy sebehodnoceni, které mohou provadét
ucastnici vzdelavani a dalsi piislusni aktéfi v rdmci Skoly. Je tedy integrujici soucasti procesu
formativniho rozvoje.

Pievzat z dokumentu UNESCO (2018)° , tento piistup je zaloZen na hodnoticim ramci, ktery je
soucasti integra¢niho cyklu VUR.

Féze pozorovani mize pomoci pii hodnoceni integrace VUR a pii posuzovani kompetenci ucitelt
a administrativnich pracovnikl v oblasti VUR.

Aby byl zajistén dopad z hlediska holistické vize a celoSkolniho ptistupu k VUR, povazuje se za
uzite¢né zavést fazi pozorovani a reflexe, ktera Skolam umozni ziskat informace o soucasné situaci
a identifikovat ty prvky, které je tfeba zlepsit, aby doSlo ke zméné€. Faze pozorovani a reflexe

6 https://esdteachers.bangkok.unesco.org/?page_id=78
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(pozorovani a hodnoceni kontextu Skoly) by méla byt realizovana v poloviné obdobi zmén, aby
bylo mozné pozorovat a hodnotit kontext Skoly s lepsim povédomim o jejich pribéhu, a ucinnéji
shromazd’ovat kritické informace o prvcich, které je tieba zlepsit z hlediska uspéchu transformace
ve skole.

Ucitelé a pracovnici §kol tak maji moznost Se nejprve seznamit s pozadavky celoskolniho pfistupu a
zamyslet se nad vhodnymi néstroji, didaktickymi materialy, novymi a participativnimi metodami,
které¢ by mohli uplatnit ve své Skole i ve tfidach a které by odpovidaly potfebam zmén pti zavadéni
VUR ve skolach.

To umoziuje vyhodnotit dopad nebo ptinos, ktery mohl vzdélavaci program VUR pro ucitele
prinést z hlediska zmény, a posoudit, do jaké miry G¢ast na kurzu usnadnila tento proces a
profesionalizaci ucitelt.

Tento pfistup, ktery povazuje hodnoceni za soucast samotného vzdélavani, je v souladu s cyklem
integrace VUR navrzenym UNESCO (UNESCO 2018), ktery uvadi, ze:

,Integrace vzdélavani pro udrzitelny rozvoj musi byt u¢inna prostiednictvim ur¢eni obsahu, ktery
rozviji znalosti, dovednosti a postoje, a to prostfednictvim vyuky a piistupt K vyuce/uceni, které
jsou vhodné pro konkrétni studenty a jejich mistni kontext a jsou zasazeny do soucasnych
politickych ramca. Tyto snahy o integraci VUR musi byt za¢lenény jak do instituce, ktera ma
zavazek k transformaci, tak do kurikula, které by mélo byt nadale piizpusobitelné dynamickému
kontextu zmén.*

Cilem zde popsaneho hodnoticiho rdmce je proto poskytnout soubor vyznamnych prvki/ukazatelt,
které mohou byt voditkem pro to, co by skola méla ud¢lat, aby posilila povédomi o kli¢ovych
dimenzich celo$kolniho piistupu k VUR, a dokazala popsat, jak podporuje jeho realizaci.

Ramec hodnoceni zahrnuje nasledujici nastroje: dotaznik (viz ptiloha 2), hloubkové rozhovory a
fokusni skupiny.

Nékteré z téchto nastrojii byly pilotovany v ramci projektu ESD_SuVi (viz pfiloha 3 a ptiloha 4).
Dotaznik (ptiloha 2) je rozdélen do tii ¢asti:

Oddil 1 je ptepracovanim ,,Nastroje 5: Nastroje pro hodnoceni §kol a komunit®, ktery navrhlo
UNESCO pro hodnoceni celého systémového piistupu k VUR. Je urcen k identifikaci klicovych
oblasti VUR — v¢etné politiky a infrastruktury, kurikula, kulturnich, environmentalnich a
ekonomickych aspektil. To mize pomoci lépe pochopit a ocenit tlohu kontextu pii zaclenovani
VUR do vyukové a vzdélavaci praxe a 1épe porozumét konkrétni situaci a potfebam, na které by
mélo mit Skoleni dopad. Cilem této ¢asti je poskytnout empirické udaje o tom, jak ucitelé a
zamestnanci Skoly vnimaji svou Skolu z hlediska klicovych dimenzi celoskolniho pfistupu k VUR a
jakou dilezitost prikladaji: holistické vizi, ruting a strukturam, vytvareni odbornych znalosti a
praktické pedagogické praci;

Oddil 2 je zaloZen na kontrolnim seznamu hodnoceni, jehoz cilem je zjistit integraci VUR

S ohledem na 6 dimenzi navrzenych UNESCO pro integrovany ptistup k VUR ve vzdélavacich
institucich. Cilem je zejména zjistit, jak ucastnici vzdélavani ucitelli vnimaji ucinnost kurzu

Z hlediska zlepSeni své odbornosti s ohledem na stanovené dimenze.
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Oddil 3 bere v Gvahu, Ze zapojeni ucitelé, vzdélavatelé ucitelt a vedeni skol musi byt vyskoleni a
piipraveni na vytvaieni kurikula VUR a nezbytné procesy zmén. Cilem tohoto oddilu je proto
identifikovat mozné problémy a potteby dalsiho vzdélavani, které se mohou objevit pfi prvni pilotni
verzi $koleni a které by mohly byt feSeny v dalSich vydanich kurzu. Cilem je fesit ty faktory, které
budou identifikovany jako mozné piekazky rozvoje celoskolniho ptistupu k VUR v jejich skolach.

Navrhy a doporudeni, jak by bylo mozné navrh §koleni vylepsit. Uvahy podnicené odpovéd’mi na
dotaznik jsou navrzeny tak, aby umoznily logickou analyzu zaloZenou na kritériich a konceptech,
na nichz byl dotaznik postaven, a tedy identifikovaly poznatky ziskané pfti realizaci kurzu.

Cilem dotazniku je také ,,zméfit“/zhodnotit uroven integrace VUR ve $kolach respondenti a byt
relevantni pro podporu ,,supervizoru“ pii zlepSovani smérem k VUR v jejich vlastnich Skolach (ale i
v jinych Skolach).

Hloubkové rozhovory

V navrhovaném pfistupu k hodnoceni vzdélavani uciteld v oblasti VUR je zavedena ,.triangulace®,
jejimz cilem je shromazdit nazory ,,vné&jSich* aktérech a identifikovat dalsi oblasti pro zlepSeni.
Hloubkové rozhovory lze provadét s klicovymi aktéry vybranymi z ministerstva skolstvi/zivotniho
prostfedi, univerzit, instituci pro pfipravu uciteld nebo jinych organizaci, které provadéji ptipravu
ucitelt. Kritéria vybéru zahrnuji jejich znalosti/zkusenosti s
planovanim/organizovanim/vedenim/reflexi kurzii profesniho rozvoje ucitelt v oblasti VUR.

Pied rozhovorem by méli byt tito vybrani lidé seznameni s kratkym popisem pilotovaného
vzdélavani ucitelt v oblasti VUR, jeho strukturou a moduly a pozadani, aby uvedli své postiehy,
doporuceni a navrhy.

Metodou navrZenou pro realizaci této triangulace jsou nestrukturované rozhovory, jejichZ cilem je
zdiiraznit silné a slabé stranky, pfilezitosti a hrozby (napft. ptistup SWOT analyzy) vzdélavani
uciteld v oblasti VUR na zékladé¢ zkuSenosti dotazovanych.

Této triangulace by bylo mozné dosdhnout také prostfednictvim nestrukturovanych rozhovort s
fediteli a uciteli, ktefi se Skoleni neti€astnili, vZdy s cilem poukazat na silné a slabé stranky,
prilezitosti a hrozby Skoleni ucitelt v oblasti VUR na zékladé zkuSenosti dotazovanych.

Obé& mozZnosti jsou platné pro provadéni triangulace, ale samoziejmeé poskytuji rizné typy dat.

V rdmci projektu ESD_SuVi byly vypracovany a otestovany navodné otazky pro hloubkove
rozhovory. Vysledky pilotniho ovéteni jedné z nich ukézaly ucinnost téchto ,,nastroju‘ pro aktivaci
procest reflexe a sebehodnoceni a pro rozvoj povédomi o specifickych potiebach vzdélavani a
profesniho rozvoje (viz priloha 4).

Fokusni skupiny provadéné na urovni komunity pfedstavuji metodickou piilezitost ke stanoveni
cili hodnoceni, které jsou v souladu s celkovym zamérem jakékoli vzdélavaci iniciativy, a to:

e zapojit do procesu hodnoceni rtizné aktéry,

e odhalit silné a slabé stranky prostfednictvim participativniho procesu zdola nahoru,

e zjistit predpoklady pro opatfeni ke zlepseni, ktera jsou sdilena a funkéni a nabizeji odpovédi na
vyjadiené potieby.
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Vyuziti Focus Group také umoznuje zvysit povédomi a podpofit angazovanost instituci. Aby byla
zarucena soudrznost ptistupu k hodnoceni a uc€inné propojeni s dotaznikem, mély by ohniskové
skupiny zohlednit hlavni prvky, které vyplynuly z prizkumu provedeného prostiednictvim
dotazniku, a vyzvat G€astniky, aby se nad t€émito prvky zamysleli.

4. Ziskané poznatky a doporuceni

Ze zkusenosti ESD _SuVi Ize odvodit fadu kli¢ovych prvki pro vymezeni modelu vzdélavani
supervizora Vv oblasti VUR a vytvareni $kolniho prostiedi, které umoziuje celoinstituconalni piistup
k VUR.

Zejména pilotovani vzdélavaci aktivity a jeji hodnoceni spolu s pruizkumem potieb v oblasti
vzdélavani ucitelt provedenym v partnerskych zemich (viz kapitola 3 a priloha 3) umoznilo 1épe
pochopit hlavni potieby v oblasti vzdélavani, jez by mél program pro supervizory v oblasti
vzdelavani pro udrzitelny rozvoj fesit.

Z analyzy vzdélavacich potieb vyplynulo, Ze vzdélavaci program pro supervizory v oblasti VUR by
m¢él podporovat ucitele a pracovniky skoly v tom, aby:

e Navrhovali a realizovali interdisciplinarni aktivity, které zméni tradi¢ni $kolni osnovy.

e Vytvafeli prostiedi pro zazitkové uceni, které zapojuje studenty do feSeni problému realného
svéta.

e Lépe vyuzivali vyukové metody a techniky pro provadéni efektivnich ¢innosti v oblasti VUR a
provadéli hodnoceni vysledki uceni.

e Podporovali rozvoj povédomi studentti o udrzitelnosti a smyslu pro odpovédnost.

e Usnadnili ptistup k piilezitostem, které Skola jiz nabizi v oblasti vzdélavani pro udrzitelny
rozvoj, a podpotily jejich Gcast na nich.

e Napomahali spolupraci mezi vzdélavacimi institucemi a mistni samospravou

e Podporovali zapojeni aktérti do integrovanych vzdélavacich aktivit tykajicich se otazek
udrzitelnosti.

e Podporovali dialog s mistnimi samospravami s cilem rozvijet konzistentni a integrované
postupy mezi vzdélavacimi institucemi a komunitami.

e Rozvijeli komplexni ekologicky piistup s ohledem na integraci péce/tcinnosti skolskych
zafizeni a dopadi na zivotni prostedi, vyuzivani zdroji a energetické otazky.

e Zlepsili vyuzivani finan¢nich zdroji na rozvoj udrzitelnych postupti (napt. sbér
recyklovatelnych odpadil), ale také na energetickou uc¢innost Skolnich zatizeni.

e Podporovali rozvoj povédomi studentti o finanénim fizeni a rozhodovacich procesech
vzdélavaci instituce.

e Podporovali rozvoj povédomi a schopnosti studentd, pokud jde o finan¢ni fizeni a rozhodovaci
procesy vzdélavaci instituce.

e Budovali cesty k drobnému podnikani.

e Podporovali znalosti o urcitych tématech, jako je obéhové hospodaistvi, nebo otevirali nové
moznosti, napfiklad zahajenim aktivit k ziskavani finanénich prostiedka.

e Podporovali rozvoj pedagogickych dovednosti.

e Zlepseovali vyuzivani inkluzivnich a diferencovanych vyukovych strategii a materiald.

e Vypracovali jasnou vizi pro zaclenéni vzdélavani pro udrzitelny rozvoj do kritérii kvality pro
Skoly a do procesli hodnoceni pro zlepSeni.
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Zapojeni ucitell do neustalého profesniho rozvoje je nezbytné pro zachovani autonomie a
kritického smyslu pro vykon jejich profese a rozhodovani, které fidi praxi vyuky a uceni tak, aby
Iépe odpovidala vyvijejicim se potiebam zaku a souvislostem sou¢asného svéta. (Guerriero 2017).

Program Skoleni ESD SuVi byl pozitivné hodnocen z hlediska jeho G¢innosti. ZkuSenosti byly
vnimany zejména jako ptilezitost:

e poukazat na mozné oblasti budouciho rozvoje a kritické otazky tykajici se toho, co se jiz ve
vlastni Skole realizuje;

e ov¢fit pfiméfenost jiz ziskanych odbornych kompetenci;

e rozvijet nové mySlenky a chapat, jak je pfizpusobit vlastnimu kontextu, a zaroven schopnost
prekonat ptipadné kritické problémy;

e vytvorit propojeni mezi Skolnimi aktivitami a mimoskolnimi zazitky;

e rozvijet odborné dovednosti uzite¢né pii provadéni aktivit v oblasti VUR.

Na zakladé vysledka projektovych ¢innosti vyplynulo nékolik klicovych doporuceni, jak navrhnout
a realizovat efektivni Skoleni pro supervizory v oblasti vzdélavani pro udrzitelny rozvoj:

e zaCit sebehodnocenim jiz existujicich opatieni v organizaci, analyticky se zamyslet nad jiz
zavedenymi postupy a odhalit silné a slabé stranky.

e posilit reflexi a sebehodnoceni, aby se zvysilo povédomi o vlastnich profesnich dovednostech.

e nabizet prilezitosti ke kooperativnimu uceni, aby se posilila schopnost pracovat v tymech.

e podporovat rozvoj teoretickych i metodickych pedagogickych dovednosti, které podporuji
efektivni vzdélavani pro udrzitelny rozvoj.

e vyuzivat inovativni a alternativni metody, aby si Gi¢astnici mohli vyzkouset netradi¢ni zptisoby
fizeni vyuky a uceni.

e reagovat na specifické potieby riznych Skolnich prostredi.

e podporovat uéeni Vv sitich prosttednictvim podpory spoluprace mezi vzdélavacimi institucemi a
mistni samospravou.

e byt modularni, aby vyuka odpovidala riznym Grovnim a oblastem potieb.

Skoly zapojené do projektu nakonec zjistily, Ze hlavnim prvkem reorientace kurikula k VUR je
celoskolni pfistup. To vyzaduje, aby:

e Vzdélavani pro udrzitelny rozvoj bylo nedilnou souc¢asti programti profesniho rozvoje vSech
uciteld.

e Programy vzdélavani a profesniho rozvoje ucitelti se zametrovaly na rozvoj kompetenci v oblasti
udrzitelnosti i profesnich kompetenci a byly vice strukturovany podle ramce kompetenci
Vv oblasti udrzitelného rozvoje pro pedagogy.

e Ucitelé a vedouci pracovnici $kol byli podporovani pti zavadéni transformativnich
celoinstitucionalnich pfistupi k VUR.

e Vedouci pracovnici skol byli vybaveni nastroji, které jim umozni zaclenit silny étos
udrzitelného rozvoje do kultury, u¢ebnich plani a provozu Skoly i do vztaht s $ir§i komunitou.

Tyto zmény vyZzaduji, aby vzdélavaci politikybyly cilené, a uznavaly Ulohu uéiteld, vedoucich
pracovniki Skol a skolskych zatizeni, investovaly do jejich pocatecniho a dalsiho vzdélavani a
zaclenovaly VUR do profesnich standarda uciteld.
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nestrukturovanych hloubkovych rozhovorech — ptipadova studie: Italie
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Annex 1

Most prominent frameworks addressing ESD competences for teachers

The Curriculum, Sustainable development, Competences, Teacher training (CSCT) project is an
attempt to meet the call of the UNECE ministers of the Environment to offer curriculum models to
teacher training institutes which are searching for attainable possibilities to integrate ESD in their
curricula (https://www.ensi.org/Projects/Our_Projects/CSCT/). The result of the international group
three years long process is a dynamic model for ESD competences for teacher education.

In this model the professional dimension of the teacher is considered as:

- a dynamic relationship with the educational institution as well as the wider society that is
seeking to confront the issue of sustainability;

- based on three overall competencies for ESD: teaching, reflecting/visioning and networking;

- acombination between the professional dimension and the overall competencies;

- an integration of five domains of competencies (knowledge, systems thinking, emotions, ethics
and values and action) that interact intensively and are in reality inseparable and that have to be
applied to each of the professional dimensions and to all the overall competencies

The United Nations Economic Commission for Europe (UNECE) (2012) proposes a set of 39 competences
for educators as a goal to which all educators should aspire for their professional development in order for
them to engage in Education for Sustainable Development. The framework is designed as a guide for
educators, composed of 4 domains:

- learning to know, which refers to understanding the challenges facing society both locally and
globally and the potential role of educators and learners;

- learning to live together, which contributes to the development of partnerships and appreciation
of interdependence, pluralism, mutual understanding and peace;

- learning to be, which addresses the development of one’s personal attributes and ability to act
with greater autonomy, judgement and personal responsibility in relation to sustainable
development; and

- learning to do, which refers to developing practical skills and action competence in relation to
education for sustainable development.

The competences are clustered around 3 essential characteristics of ESD:

- aholistic approach, which seeks integrative thinking and practice;

- envisioning change, which explores alternative futures, learns from the past and inspires
engagement in the present; and

- achieving transformation, which serves to change in the way people learn and in the systems
that support learning (UNECE, 2012).

While the document emphasizes formal education, the competences identify the knowledge and
abilities of all educators, including, but not limited to, teachers. Education happens not only through
formal learning and teaching, but also through facilitation and support of non-formal educators who
operate in informal and social contexts.

Moreover, a competence model for ESD for educators was generated in the Austrian research
project KOM-BINE (Competences for ESD in Teacher Education) as part of a larger scale EU
project, the CSCT mentioned above (Sleurs, 2007). Rauch & Steiner (2013) developed a model of


https://www.ensi.org/Projects/Our_Projects/CSCT/

competencies that the ESD teachers should have acquired, through training, in the context of the
KOM-BINE project. The originality of this competency framework relies on the fact that
competencies are not elaborated at the individual level but rather for a group that acts as a team, in
line with the idea that only with cooperation and targeted competency development within a team is
it possible to fulfil the complex task presented by ESD.

The model includes the following competence fields: knowing and acting, valuing and feeling,
communicating and reflecting, visioning, planning and organizing, and networking.

Teachers are presumed to use those competencies in 3 different social settings (or fields of action):
instruction (classroom), participation in the design of one’s own educational institution, and
reaching out to society.

Finally, “A Rounder Sense of Purpose (RSP)” EU-funded project developed a framework of
educator competences for educators who wish to act as change agents (Vare et al., 2019, Millican R.
2022, Farioli & Mayer 2022). The RSP project set out to revisit the UNECE (2012) competence
framework, looking for overlap and redundancies with the explicit aim of developing a workable set
of competences for all educators, working at any level and range of contexts, who wish to provide
ESD. . RSP partners reorganised UNECE’s original 39 competence statements in 12 through a
process of “distillation”. The resulting framework is a matrix of 12 competences (Table 2) visually
represented by an artist’s palette with the intention of showing that they are mutually supportive and
therefore should be seen not in isolation, as well as they might be combined by educators in creative
ways based on the context.

Table 2: The Rounder Sense of Purpose Framework

Thinking Holistically Envisioning Change Achieving Transformation
Integration:
Systems Futures Participation

The educator helps learners | The educator helps learners to |The educator helps

to develop an understanding |explore alternative possibilities |learners to contribute to
of the world as an for the future and to use these |changes that will support
interconnected whole and to |to consider how behaviours sustainable development.
look for connections across | might need to change.
our social and natural
environment and consider
the consequences of actions.

Involvement:

Attentiveness Empathy Values

The educator helps learners | The educator helps learners to |The educator develops an

to understand fundamentally |respond to their feelings and awareness among learners




unsustainable aspects of our
society and the way it is
developing and increases

their awareness of the urgent

need for change.

emotions and those of others
as well as developing an
emotional connection to the
natural world.

of how beliefs and values
underpin actions and how
values need to be
negotiated and reconciled.

Practice:

Transdisciplinarity

The educator helps learners
to act collaboratively both
within and outside of their
own discipline, role,
perspectives and values.

Creativity

The educator encourages
creative thinking and flexibility
within their learners.

Action

The educator helps the
learners to take action in a
proactive and considered
manner.

Reflexivity:

Criticality

The educator helps learners
to evaluate critically the
relevance and reliability of
assertions, sources, models
and theories.

Responsibility

The educator helps learners to
reflect on their own actions, act
transparently and to accept
personal responsibility for their
work.

Decisiveness

The educator helps the
learners to act in a cautious
and timely manner even in
situations of uncertainty.




ducation .0.

for ..o.
ustainable =%
- Erasmus+ evelopment =%4

SuperVision X

INTRODUCTION

ESD SuperVision 4.0
Survey_Teacher Training Programme

The following survey is used to provide an overview of the state of the art regarding the
implementation of the whole school approach to ESD in your institution, identify case
studies and to collect data to improve the ESD_SuVi Teachers Training Program.
SECTION ONE is related to implementation of the whole school approach to ESD.
SECTION TWO aims to measure participants' perception of the effectiveness of the
ESD_SuVi Teachers Training Program.

SECTION THREE intends to identify possible flaws and further training needs for the
development of an ESD whole school approach in the participating schools.

All data are collected and analysed anonymously.

O | agree

Country

O Czech Republic
O Germany

O ltaly

QO Latvia

QO Lithuania

O Romania

O United Kingdom

Please specify your role within the institution

O Teacher
(O ESD Projects Coordinator



(O Headmaster/Principal
O Administrative staff

(O Others working in ESD activities in the institution (but are not teachers)

Type of Institution

@) Primary School
(O Secondary school

O | |Other educational institutions (specify)

Name of Institution

Teaching subject/discipline

Number of years of involvement in environmental /ESD education

O Beginner
O From 5to 10 years
O More than 10 years

Please state your engagement within ESD activities (multiple choice):

O | have participated to the ESD_SuVi Teachers Training Program
[J I have a coaching/leadership/networking role within my school
[J 1'am ESD responsible contact persons in my school

[ 1 have already been involved in ESD activities for my school

[J I have an evaluation/monitoring task of educational projects/activities in terms of
impact on local community

Did you attend the ESD_SuVI Teachers Training Program?

@) YES, at least one meeting
QO YES, the whole program

O NO



FIRST SECTION. Assessing ESD implementation in your institution

FIRST SECTION. Assessing ESD implementation in your institution

The Formal Curriculum (learning activities that are planned, organized and
implemented within regular school hours)

Rate in a scale from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good 4 Excellent
There is a written policy that states the
aims and objectives of ESD in our O O O O
school
There is a co-ordination of ESD as a
O O O O

cross-curricular theme

Teachers have competencies to
introduce issues of sustainable O O ) O
development into their subjects

The school can offer teaching
materials on issues of sustainable O O O O
development for all grades

Teachers regularly evaluate the

effectiveness of teaching/learning

activities or topics about sustainable O O O O
development

Please leave a comment regarding ESD implementation into the Formal
Curriculum

Socio-political Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution




1 Getting
started

The vision of the school and the
curriculum are sensitive to issues of O
(social) entrepreneurship

Students are given opportunities and

equipped with skills to participate O
constructively in helping to solve local

community problems

The prevailing vision of the school and

the curriculum adequately prepare e
students for life as citizens of a global

community

The prevailing vision of the school and
the curriculum adequately deal with O
inclusion

Teachers and staff are skilled in conflict
resolution strategies as a support for O
positive student behaviour

2 Fair

3 Good

O

4 Excellent

O

Please leave a comment regarding the implementation of socio-political

dimension of sustainability in your institution

Y
Ecological Dimensions of Sustainability
Rate from 1 to 4 each of the following features within your institution
1 Getting
started 2 Fair 3 Good 4 Excellent

The school uses recycled materials
whenever possible and has an active O
and comprehensive recycling policy

The school actively promotes and O
practices energy efficiency

The school purchases and uses
resources with a view to minimize harm O
to the planet

School buildings and surroundings
provide an aesthetically pleasing O
environment in which to live and learn

O

O

O

O

O

O




1 Getting

started 2 Fair 3 Good
The school actively promotes attitudes O O O
of care and responsibilities for nature
The vision of the school and the
curriculum is sensitive to environmental O O O

issues

4 Excellent

O

O

Please leave a comment regarding the implementation of ecological dimensions

of sustainability within your institution

4

Economic Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good

A spirit of co-operation and sharing —
not competition — is customised in the O O O
allocation of resources in the school

Students learn small business skills

through opportunities to organize

school and community’s projects (for O O O
example in the frame of circular

economy)

Students have opportunities to
participate in decisions about how O O O
resources are allocated in the school

A culture of maintenance ensures that

all school buildings and equipment are

kept in good repair and maintained in a O O O
good condition

The school’s fund-raising activities
reflect ethical principles O O O

4 Excellent

O

O

O

Please leave a comment regarding the implementation of economic dimensions

of sustainability within your institution




Cultural/pedagogical Dimensions of Sustainability

Rate from 1 to 4 each of the following features within your institution

1 Getting
started 2 Fair 3 Good 4 Excellent

The school vision and teaching
approaches foster self-esteem, mutual O O O O
respect and human social relationships

The prevailing vision of the school and

the curriculum adequately prepare O O O O
students for life in a multicultural society

The school plays an active role in

building support for cultural diversity,

both within the school and its wider O O O O
community

The school plays an active role in the
community and the community in the O O O O
school

The prevailing vision of the school

demonstrates that people matter and

that everyone has a contribution to O O O O
make to sustainable development

The school participates to local
governance on issues related to O O O O
sustainable development

The ethical principles that are at the

basis of ESD are made explicit and

clarified in the educational offer of the O O O O
school

Please leave a comment regarding the implementation of cultural/pedagogical
dimensions of sustainability within your institution




Further clarifications

Is training/professional development opportunities provided on Education for
Sustainable Development in your country? (multiple choice)

OJ YES, promoted by my school
[J YES, promoted by other institutions

[ No

If yes, who does provide it?

What kind of training action is carried out?

A

How long does the training last?

What are the learning outcomes?




What future professional learning needs regarding ESD implementation do you
consider relevant in your institution?

4

SECOND SECTION. Assessing Course with regard to ESD integration

SECOND SECTION. Assessing ESD_SuVi Teachers Training Program with regard
to ESD integration

Rate in a scale from 1 to 4 each of the following features

1 Getting
started 2 Fair 3 Good 4 Excellent

The training course develops an

understanding of the concept and

practice of ESD through the identified O O O O
content areas

The proposed teaching and learning
approaches are appropriate for the O O
level and experience of the learners

The training course (content and O O
method) is relevant to my local context

The training course is relevant
according to current policy frameworks O O O O

The training course gives opportunities

to develop competences for institutional

leadership and commitment to ESD O O O O
integration

There are processes in act to ensure

that the training structure and content

are flexible in relation to adjust to the O O O O
dynamic context

Overall, the training experience is

sufficient to develop competencies to

foster ESD as mainstream in the O O O O
curriculum and in my institution

Please leave a comment regarding ESD integration within the ESD_SuVi
Teachers Training Program




THIRD SECTION. Highlight further training needs

THIRD SECTION. Highlight further training needs

Rate in a scale from 1 to 4 each of the following features of the ESD_SuVi Teachers
Training Program

1 Getting
started 2 Fair 3 Good 4 Excellent

The training experience allows us to
familiarise with the requirements of a O O O O
whole-institution-approach

The training experience offers

appropriate process-related tools to

deal with and to coach a whole- O O O O
institution-approach

The training experience supports

competence development to address

the needs of change process O O O O
concerning the implementation of ESD

in curricula of secondary schools

The training experience supports

competence development to prepare O O O O
solid didactical material

The training experience supports
competence development in managing O O O O
participatory methods

The training experience supports
competence development to deal with a

whole institution process, change 0 O O O
management, networking, and

campaigning

Please indicate strengths and flaws of the course and how it could be improved
in case of future piloting of it



FINAL SECTION

Do you think the Survey is an effective tool to self-assess your institution?

YES NO

O O

Please leave a comment on your last response

Do you have any documents to share?

Through the following link you can upload evidence (data/info) on actions/practices
currently in place in your institution. You can provide one or more examples but you can
upload max 1 document (as PDF file). The PDF should be named with
COUNTRY_INSTITUTION NAME.

Link: https://bit.ly/Evidence SurveyESD

YES NO
O O

Powered by Qualtrics
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1. Introduction

Within the Erasmus project "ESD Supervision 4.0" a semi-structured questionnaire was administered aimed
at providing an overview of the state of the art on the implementation of ESD in the different partner
countries. The purpose was also to understand the current situation of the development and integration of
ESD in the specific school context, identify main criticalities in implementing a Whole School Approach
(WSA) to ESD, point out areas for a more effective implementation, as well as key elements (as training
needs) for designing a teacher training course which addresses the identified criticalities. The areas
investigated referred to the key dimensions of the WSA: holistic view, organization and practices,
professional development, and pedagogical methods and approaches. The instrument was structured in
three parts:

- SECTION ONE: related to implementation of the whole school approach to ESD;

- SECTION TWO: aims to measure participants' perception of the effectiveness of the ESD_SuVi Teachers
Training Program;

- SECTION THREE: intends to identify possible flaws and further training needs for the development of an
ESD whole school approach in the participating schools

Sections two and three were made accessible only to participants in the ESD_SuVI Teachers Training
Program. The total sample involved was 109 participants spread across six countries (Figures 1), with
different roles within their educational institution (Figures 2) and diverse professional experience (40
percent with less than 5 years of service; slightly more than one in three had experience beyond 10 years)
(Figures 3). The sample also showed varying involvement/engagement within the project:

- 47.7 % have participated to the ESD_SuVi Teachers Training Program;

- 26.6% have a coaching/leadership/networking role within the school;

- 25.7% is ESD responsible contact persons in the school;

- 53.2% have already been involved in ESD activities for the school;

- 22% have an evaluation/monitoring task of educational projects/activities in terms of impact on local
community.



Country Frequency %
Czech Republic 24 22.0%
Germany 9 8.3%
Italy 9 8.3%
Latvia 39 35.8%
Lithuania 3 2.8%
Romania 25 22.9%
TOTAL 109 100%

Figure 1. Sample

Role within the institution Frequency %
Administrative staff 5 4.6%
ESD Projects Coordinator 6 5.5%
Headmaster/Principal 7 6.4 %
OtI"mersj wqulng in ESD activities in the 10 9%

institution (but are not teachers)
Teacher 81 74.3%
TOTAL 109 100%
Figure 2. Professional role
Number of years of involvement in
environm‘:ental /ESD education Frequency % del Totale

Beginner 44 40.4 %
From 5 to 10 years 25 22.9%
More than 10 years 40 36.7%
TOTAL 109 100%

Figure 3. Working Years




1.1. Methodology

For each of the 5 areas in SECTION 1, the following data processing? were made:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Identification of training needs of teachers and school staff from the descriptive/narrative summary of the
most significant common aspects that resulted from the processing of the open-ended responses for each
area.

- Further professional training needs for a more meaningful and effective ESD implementation in school
context were then identified (§2.6).

For SECTION 2, the following data processing ? were carried out:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Participants' perceptions related to the usefulness of the delivered training program (§3.1).

For SECTION 3, the following data processing were carried out:

- Frequency distribution related to scoring from 1 to 4 for each item;

- Basic descriptive statistics: mean and standard deviation;

- Participants' reflections related to the strengths and weaknesses of the implemented course and
suggestions for improvement.

In the conclusions we present the elaboration of qualitative data related to participants' reflections on the
instrument's ability to self-assess the actions implemented within their organization.



2. SECTION ONE: Assessing ESD implementation in your institution
The first part of the questionnaire aimed to assess the implementation of sustainability education in
different partner countries. The areas investigated were:

ESD implementation into the Formal Curriculum;

Implementation of socio-political dimension of sustainability;

Implementation of ecological dimensions of sustainability;

Implementation of economic dimensions of sustainability within your institution;
Implementation of cultural/pedagogical dimensions of sustainability.

Each of the 5 areas corresponded to a variable number of items rated on a 1-4 scale (1 Getting started; 2
Fair; 3 Good; 4 Excellent) and an open question for personal reflections and comments. A final question
addressed to participants was, "What future professional learning needs regarding ESD implementation do
you consider relevant in your institution?"



2.1. ESD implementation into the Formal Curriculum (Figure 4)

Teachers regularly evaluate the effectiveness of
teaching/learning activities or topics about sustainable
development

The school can offer teaching materials on issues of 5E
sustainable development for all grades
Teachers have competencies to introduce issues of
sustainable development into their subjects

16

There is a co-ordination of ESD as a cross-curricular theme 26

There is a written policy that states the aims and
objectives of ESD in our school
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ml 29 26 16 25 32
14 12 30 24 27
45 37 49 45 39
4 21 34 13 14 11

ml m2 m3 n4

N Missing Media DS
There is a written policy that states the aims and objectives of 109 0 2.53 1.085
ESD in our school
There is a co-ordination of ESD as a cross-curricular theme 109 0 2.72 1.146
Teachers have competencies to introduce issues of sustainable | 108 1 2.55 0.890
development into their subjects
The school can offer teaching materials on issues of sustainable 108 1 2.44 0.989
development for all grades
Teachers regularly evaluate the effectiveness of 109 0 2.27 0.997
teaching/learning activities or topics about sustainable
development

Figure 4. ESD implementation into the Formal Curriculum

TRAINING NEEDS

- Design and implement interdisciplinary activities capable of transforming the traditional school
curriculum.

- Promote the involvement of all stakeholders in integrated training activities related to sustainability
issues.

- Enhance the daily use of targeted teaching materials that are functional for the conduct of activities and
the assessment of learning outcomes.

- Promote integration and shared work between educational institutions and local administrative
institutions, with facilitation related to procedures and bureaucratic aspects.




2.2. Implementation of socio-political dimension of sustainability (Figure 5)

Teachers and staff are skilled in conflict resolution
strategies as a support for positive student behaviour

The prevailing vision of the school and the curriculum
adequately deal with inclusion

The prevailing vision of the school and the curriculum
adequately prepare students for life as citizens of a global 1
community
Students are given opportunities and equipped with skills
to participate constructively in helping to solve local 1

community problems

The vision of the school and the curriculum are sensitive to
issues of (social) entrepreneurship
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ml 22 18 12 8 6
2 20 22 24 18 21
51 54 57 61 59

4 16 15 16 22 23

Hlm2 m3 24

N Missing | Media DS
The y|5|on of the school.and the curriculum are sensitive to issues of 109 0 556 0.976
(social) entrepreneurship
Students are given opportunities and equipped with skills to
participate constructively in helping to solve local community 109 0 2.61 0.923
problems
The prevailing vision cff the ss:l.\ool and the curriculum afiequately 109 0 271 0853
prepare students for life as citizens of a global community
The prt.avafllng v.|5|on of the school and the curriculum adequately 109 0 2.89 0.809
deal with inclusion
Teachers and st.aff are skilled in con:nfllct resolution strategies as a 109 0 201 0.788
support for positive student behaviour

Figure 5. Implementation of socio-political dimension of sustainability

TRAINING NEEDS

- Build experiential learning environments that engage students in real problems.

- Promote students' development of awareness and sense of responsibility.

- Facilitate access to and participation in opportunities already present and offered by the school.
- Strengthen teachers' skills through targeted training courses.

- Foster cooperation between educational institutions and local administrative institutions.



2.3. Implementation of ecological dimensions of sustainability (Figure 6)

The vision of the school and the curriculum is sensitive to
environmental issues
The school actively promotes attitudes of care and
responsibilities for nature
School buildings and surroundings provide an aesthetically
pleasing environment in which to live and learn
The school purchases and uses resources with a view to
minimize harm to the planet
The school actively promotes and practices energy
efficiency

The school uses recycled materials whenever possible and

has an active and comprehensive recycling policy
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The school uses recycled materials whenever possible and has an
active and comprehensive recycling policy

The school actively promotes and practices energy efficiency 109 0 2.73 0.846
The school purchases and uses resources with a view to minimize

109 0 2.79 0.840

109 0 2.51 0.846
harm to the planet
Sch(.)ol bU|Id|rTgs an.d surro‘undlngs provide an aesthetically pleasing 109 0 3.06 0.901
environment in which to live and learn
The school actively promotes attitudes of care and responsibilities 109 0 391 0.721
for nature
The vision of the school and the curriculum is sensitive to 109 0 3.11 0.724

environmental issues
Figure 6. Implementation of ecological dimensions of sustainability

TRAINING NEEDS

- Develop a comprehensive ecological approach with respect to the integration of care/efficiency of
school facilities and the environmental impacts, resource use, and energy issues.

- Improve the use of economic resources for the development of sustainable practices (e.g., recycling
collection), but also for the energy efficiency of school facilities.

- Promote dialogue with local governments to develop consistent and integrated practices between
educational institutions and communities.



2.4. Implementation of economic dimensions of sustainability within your institution (Figure 7)

The school’s fund-raising activities reflect ethical principles

A culture of maintenance ensures that all school buildings
and equipment are kept in good repair and maintained in a
good condition

Students have opportunities to participate in decisions
.
about how resources are allocated in the school
Students learn small business skills through opportunities

to organize school and community’s projects (for example
in the frame of circular economy)

A spirit of co-operation and sharing — not competition —is
customised in the allocation of resources in the school
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N Missing [ Media DS
A Spll‘lt.Of cc?-operatlon arld sharing — not .competltlon —is 109 0 283 0.739
customised in the allocation of resources in the school
Students learn small business skills through opportunities to organize
school and community’s projects (for example in the frame of circular| 109 0 2.67 0.972
economy)
Students have opportun.ltles to participate in decisions about how 109 0 297 0.959
resources are allocated in the school
A culture of maintenance ensures that all school buildings and
equipment are kept in good repair and maintained in a good 109 0 2.93 0.900
condition
The school’s fund-raising activities reflect ethical principles 109 0 2.75 0.894

Figure 7. implementation of economic dimensions of sustainability within your institution

TRAINING NEEDS

- Promote the development of students' awareness regarding the care and economic management of the
school facility.

- Involve students within the decision-making processes of the educational institution.

- Promote dialogue with the private sector.

- Building pathways to micro-entrepreneurship.

- Fostering knowledge on certain topics such as the circular economy or the possibility of starting fund-
raising activities.



2.5. Implementation of cultural/pedagogical dimensions of sustainability (Figure 8)

The ethical principles that are at the basis of ESD are made
explicit and clarified in the educational offer of the school

The school participates to local governance on issues
related to sustainable development

The prevailing vision of the school demonstrates that
people matter and that everyone has a contribution to
make to sustainable development

The school plays an active role in the community and the
community in the school

The school plays an active role in building support for
cultural diversity, both within the school and its wider
community

The prevailing vision of the school and the curriculum
adequately prepare students for life in a multicultural
society

The school vision and teaching approaches foster self-
esteem, mutual respect and human social relationships
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The school vision and t(::achmg'appro:-)aches foster self-esteem, mutual 109 0 330 | 0646
respect and human social relationships
The prevailing vision qf the school' and the cur'r|culum adequately 109 0 313 | 0668
prepare students for life in a multicultural society
The sch.oo.I plays an active r'ole |r.1 building sup'port for cultural diversity, 109 0 316 | 0772
both within the school and its wider community
[The school plays an active role in the community and the community in 109 0 319 | 0713
the school
The prevailing vision of the school demonstrates that people matter
and that everyone has a contribution to make to sustainable 109 0 3.23 | 0.777
development




The thooI participates to local governance on issues related to 109 0 251 | 0878
sustainable development

The ethical principles that are at the basis of ESD are made explicit and

clarified in the educational offer of the school 109 0 2.68 | 0.980

Figura 8. Implementation of cultural/pedagogical dimensions of sustainability

TRAINING NEEDS

- Foster the development of teachers' pedagogical skills through targeted trainings.

- Enhance the use of inclusive and differentiated teaching strategies and materials.

- Strengthen the intercultural dimension of sustainability in the school curriculum.

- Promote institutional dialogue between schools and local governments on intercultural issues.

2.6. Areas for improvement related to professional training needs for ESD implementation

From the processing of the responses provided to the question "What future professional learning needs
regarding ESD implementation do you consider relevant in your institution?" a number of areas for
improvement and development related to a more meaningful and effective implementation of ESD within
school settings were identified. The areas for development can be traced to all the dimensions of
sustainability investigated in section one of the questionnaire. In particular, 3 aspects emerge as most
relevant:

Construction of cooperative learning environments and activation of self-directed processes in which
students can activate empowerment processes, be protagonists, actively participate in the
opportunities offered by the school and develop problem solving skills;

Initial and ongoing training for teachers aimed at the development of interdisciplinary curricula
oriented to the dimensions of education for sustainability, including through the study of relevant and
replicable practices; training related to methodological-didactic strategies of education for
sustainability, including design centered on the definition of coherent learning outcomes,;

Promotion of learning communities among all stakeholders (school, family, institutions, community,
world of work, etc.) including the possibility of activating shared projects that primarily involve students
on the different dimensions of ESD and the potential concretization of the SDGs.



3. SECOND SECTION. Assessing ESD_SuVi Teachers Training Program with regard to ESD
integration

With the second part of the questionnaire, the aim was to assess, from the participants' perspective, the
effectiveness of the teacher training program implemented within ESD_SuVi project. A battery of 7 items
rated on a 1-4 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of
the structured part, respondents could leave a personal comment on the items covered (§3.1).

Overall, the training experience is sufficient to develop
competencies to foster ESD as mainstream in the
curriculum and in my institution
There are processes in act to ensure that the training
structure and content are flexible in relation to adjust to [}
the dynamic context
The training course gives opportunities to develop
competences for institutional leadership and commitment
to ESD integration

[=]

The training course is relevant according to current policy
frameworks

The training course (content and method) is relevant to my
local context

- H

The proposed teaching and learning approaches are
appropriate for the level and experience of the learners

[=]

The training course develops an understanding of the
concept and practice of ESD through the identified content
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The training course develops an understanding of the concept and
A .

practice of ESD through the identified content areas 60 49 3.18 | 0.748
The proposed t'eachlng and learning approaches are appropriate for the 60 49 300 | 0713
level and experience of the learners
The training course (content and method) is relevant to my local 60 49 305 | 0790
context
The training course is relevant according to current policy frameworks | 60 49 3.13 | 0.853
The training course gives opportunities to develop competences for 60 49 3.08 | 0.829




institutional leadership and commitment to ESD integration

There are processes in act to ensure that the training structure and
content are flexible in relation to adjust to the dynamic context

60 49

2.98

0.748

Overall, the training experience is sufficient to develop competencies to
foster ESD as mainstream in the curriculum and in my institution

60 49

2.92

0.787

3.1. Usefulness of the training programme
The evaluation of the training program recorded positive comments about the usefulness of the course,

going in line with the positive mean values obtained in the structured part of section 2.

In particular, the experience was perceived as an opportunity to:

learn about experiences in other countries and reflect on sustainability issues;

bring out potentials and critical issues about what is already being implemented in one's own school

context;
check the adequacy of professional skills already possessed;

develop new ideas and understand how to adapt them to one's own context, while also managing to

overcome any critical issues;
create a link between school activities and out-of-school experiences;
develop professional skills useful in the implementation of ESD activities.



4. THIRD SECTION. Highlight further training needs

The third part of the questionnaire sought to map additional emerging training needs related to the
development of a whole-school ESD approach within respondents’ organizations. A battery of 6 items rated
on a 1-4 scale (1 Getting started; 2 Fair; 3 Good; 4 Excellent) was constructed. At the conclusion of the
structured part, respondents could leave a comment indicating strengths and weaknesses of the pathway
implemented and suggestions for improvement and future development.

Participants' comments indicate that the experience implemented should be more widely disseminated in
terms of the number of participants. It represents an opportunity to develop new knowledge and skills
useful for the implementation of sustainability education actions, professional development and
improvement of their own organizations. This type of course has also been considered important for
increasing personal motivation and for experimenting with tangible methods and tools for working on
sustainability issues. The course was found to be very challenging and in some cases it is felt that it could
have been structured over a longer time. There was a lot of satisfaction, but it was also considered that
adequate time for personal reflection and reworking will be needed to be able to put what was learned into
practice in one's own work and organization, given also the constraints that each country presents.
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development to deal with a whole institution process, P
change management, networking, and campaigning

The training experience supports competence development
in managing participatory methods
The training experience supports competence development n

to prepare solid didactical material

The training experience supports competence development

to address the needs of change process concerning the !
implementation of ESD in curricula of secondary schools
The training experience offers appropriate process-related
tools to deal with and to coach a whole-institution- ﬂ

approach

The training experience allows us to familiarise with the
requirements of a whole-institution-approach
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and to coach a whole-institution-approach

The training experience supports competence development to address the

needs of change process concerning the implementation of ESD in curricula | 59 50 3.05 |0.680
of secondary schools
The training experience supports competence development to prepare solid

. . . 59 50 2.86 |0.840
didactical material
The .tr.amlng experience supports competence development in managing 5q 50 3.00 |0.809
participatory methods

The training experience supports competence development to deal with a
whole institution process, change management, networking, and 59 50 3.03 |0.742

campaigning




5. Conclusions: self-evaluation tool

In the concluding part of the questionnaire, participants were asked to leave a comment regarding the
tool's ability to self-assess the actions implemented within their organization.

Among the comments that welcomed this moment of self-assessment, it emerges that the tool is
considered useful to:

reflect analytically on the practices already implemented in one's own organization, bringing out
strengths and weaknesses;

gain greater personal and institutional awareness of needs and potentials, starting with what is already
being implemented;

reflect on the sustainability education actions implemented as part of formal education pathways;

get useful feedback on the implementation of sustainability education actions and understand the
current state of the art from which to start new processes and improve results;

build a global vision on sustainability and have new ideas to share with one's own organization;

learn more about one's own organization.

In some cases, the questionnaire was not considered useful for self-assessing the actual situation of
organizations on the implementation of sustainability education actions. An in-depth qualitative
guestionnaire was indicated as more effective for better understanding and analyzing the state of the art,
highlighting those areas of improvement needed for targeted development of sustainability education
actions.



Annex 4

Report on piloting Guiding Questions in collective interviews (Focus Group) and
unstructured in-depth interviews- case study: Italy

Guiding questions for in-depth interviews and focus groups have been elaborated and tested within
the ESD_SuVi project.

A - Guiding questions for unstructured in-depth interviews

e Please explain what you understand by the Whole School Approach?

e (after a short explanation) Do you think it could be applied within your school? Which are
the key elements to be transformed or reinforced?

e In what way and with which activities (methods, offers, contents) could an ESD-teacher
training support the process of implementing an Education for Sustainable Development or
Whole School Approach?

e Please name and explain the training needs of teachers/principals/other schools’ staff for
implementing a Whole School Approach within your school from your point of view.

e Please name and explain your learnings from participating in previous ESD trainings that
you would recommend to other schools.

B — Piloting phase: testing guiding questions in collective interviews (Focus Group) and
unstructured in-depth interviews

1. Introduction

Within the Erasmus project "ESD Supervision 4.0" two focus groups (FG1, FG2) and 2 semi-
structured interviews (11, 12) were carried out, at the Italian level, respectively with university tutors
of students enrolled to become primary school teachers and with in-service teachers with several
years of experience in implementing ESD in schools. Guiding questions above illustrated have been
used in this piloting. The focus groups and interviews aimed at understanding, based on the
interviewee’s experience, what are the training needs of teachers and what might be helpful in
making sure that an integrated approach to developing sustainability competences can be adopted,
with particular reference to initial and in-service teacher training.

The above “Guiding Questions”, although initially elaborated in order to collect elements useful for
the Project, in their piloting application demonstrated they can usefully be applied for activating
processes of reflection and self-evaluation and for developing awareness of specific training and
professional development needs.

1. Methodology

Seven people attended the first focus group and five the second one. Two people have participated
in the structured in-depth interviews. The focus groups and the interviews were divided into 3
‘rounds of table’ each touching a specific topic related to ESD:

1. teachers’ competences;
2. teacher training needs for the implementation of a whole school approach;
3. Key stakeholders for the implementation of a whole school approach.

Specifically the questions were the following:



Round 1

Based on your experience, do you think the school is working on the following competences?
- Critical thinking

Systems thinking

Innovative decision

- Communication

- Collaboration

- Solidarity

- Reflexivity

- Value-orientation

- Responsibility

- Futures thinking

- Creativity

- Transformation

Are they integrated into the curriculum? In what way? Are teachers "trained”/equipped to enable
the development of these competences in the learners? Are there school actions/policies that can
support the process of applying sustainability competences?

During the interview an additional question was asked:
What is your commitment/role in sustainability education activities in your school? and what are the
key elements of sustainable development education in your school?

Round 2

How can teacher training support the process of implementing an educational approach for
sustainable development or WSA?

What are the training needs of teachers/headmaster/staff for implementing a comprehensive
approach within the school?

Round 3

What key stakeholders are important to support the Whole School Approach process or effective
Sustainable Development Education? What is needed to integrate the school into the broader local
community?

2. Results

The results follow the logic of the questions and are divided into three main emerged topics:
- the state of implementation of a WSA within the Italian school system, challenges and

opportunities;
- teachers’ training needs;
- key stakeholders that can play a role in it.



3.1 The state of implementation of a WSA within the Italian school system

Interviewees report that ESD is implemented within the Italian school curriculum according to the
“Civic Education” law emanated in 2019. However, many activities are carried out as extra-
curricular activities and therefore are perceived as marginal.

The most recognised issue concerning the implementation of ESD in the Italian school curriculum
is what the participants called “the domain of disciplines” (FG1,2; 11,2) hence the organization of
knowledge in separate forms that makes the effort of implementing a WSA vain. Along with it, the
Italian school system is seen as “strongly theoretical, strongly hierarchical and anchored to content
knowledge” (I1). The problem interests predominantly secondary schools where “professors are
trained in specific disciplines” (I1) while “in primary school and kindergarten, teachers are more
used to work transversally” (FG1,2; 12).

Nevertheless, interdisciplinarity and transdisciplinarity are seen as the solution to this issue by all
interviewees, in terms of teachers capable of working with colleagues from different disciplines and
implementing sustainability transversely to all disciplines.

Another aspect of the Italian school system that is seen as a limit to the implementation of a WSA is
that learning is focused around “content transmission rather than the application of participatory
methodologies to stimulate competencies development” (I1). This aspect has been exacerbated by
the Covid-19 restrictions. Moreover, an interviewee highlighted that “if we want to transmit civic
education competences to students, it is not so much the “civic education hour” that is effective, but
it is effective to build a framework, a climate, a situation, in which civic education is not something
theoretical, but something in which school life is permeated with civic values, and this must also be
the case for sustainability education” (FG1).On the other hand, the introduction of “new didactic
methodologies and new ways of being in school” (I1) are recommended.

In terms of buildings, the interviewees highlight that there are “too many pupils per room, poor
setting, no equipment” (FG1). Moreover, in terms of operations, the participants suggested that
there are “too many activities and not enough time to digest them”. The situation is made worse by
“parents [that too often] do not respect the teacher profession”. Furthermore, teachers perceive
themselves as “overwhelmed by bureaucracy”. To overcome these issues, the interviewees suggest
learning “new ways of being in school where spaces and context are anchored in values”. Finally,
the implementation of a WSA depends also on the creating “a setting that takes into account the
spaces and times appropriate to the pupils, i.e. that everything is functional for the pupils using
these spaces” (FG2).

3.2 Teachers’ training needs

In terms of professional development, an element that concur to prevent a WSA implementation is
“to conceive the teacher profession as a job done alone” (FG2). In fact, “the sharing and
intertwining aspect of what is didactic management is absolutely negligible” (FG2). However, “It is
there [in sharing] that those aspects that have to do with promoting the kind of relationship you
establish with the pupils, how much freedom to give, what kind of experiences to have are at play”
(FG1). Nonetheless, “competences [development] depend on the subjectivity of the teacher's
preparation, of his/her own competence, not only methodological-didactical but also relational,
because if the teacher approaches the teaching-learning process with those same competences, then
they are passed on indirectly to the pupils, so sustainability becomes really transversal” (FG2).
Thus, what is needed according to the interviewees are, on one hand, “Initial and in-service training



pathways for teachers and study of practices relevant to the dimensions of ESD”, and on the other
hand, “Changing mindsets and defining what ESD means for the schools”.

3.3 Key stakeholders

In terms of key stakeholders, both the participants of the focus groups and of the interviews agree
that having a headmaster who “has a vision [in terms of sustainability]” (I2) plays a fundamental
role in implementing sustainability in schools as he/she can “give teachers the reassurance of
working critically across disciplines and without being asked to mechanically apply the syllabuses
of individual disciplines” (FG2). At the same time, the interviewees agree also on the fact that
implementing sustainability “has to be a common effort” (I2) negotiated among “the headmaster,
the teachers, the students, the families and the school personnel” (FG2; I1) in order to achieve the
goal.

For those stakeholders to work together for the implementation of a WSA, “what is needed is
precisely a change and development of the mindset, perception, clarification of what sustainable
development actually represents for the school” (FG2, 12).
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